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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Dover Grammar School for Girls 

Number of pupils in school  677 (Year 7-11) 

Proportion (%) of pupil premium eligible pupils 19.4% 

Academic year/years that our current pupil 
premium strategy plan covers  

2022-23 in detail 

3-year plan 

2021 – 2024 

Date this statement was published November 2021 

Date on which it will be reviewed October 2023 

October 2024 

Statement authorised by Robert Benson 

Pupil premium lead Sarah Bartlett (AHT) 

Jack Langton (PP Champion) 

Governor / Trustee lead Charlotte Fielding 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 102,933 

Recovery premium funding allocation this academic year £ 6,453 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year £ 109,386 
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Part A: Pupil premium strategy plan 

Statement of intent 

 
Disadvantaged children may face additional barriers which can negatively impact on 
their attainment and opportunities.  This Pupil Premium Plan aims to address the main 
barriers our children face and through rigorous tracking, careful planning and targeted 
support and intervention, provide all children the access and opportunities to enjoy 
academic success.  
 

Principles  

• Quality first teaching to ensure that all students, including disadvantaged students 

are given the best opportunities to achieve success through equitable access to a 

rich and differentiated curriculum.  

 

• Rigorous and effective assessment to identify the learning needs of all pupils. 

 

• Where appropriate, targeted provision is made for pupils that belong to vulnerable 

groups including disadvantaged pupils.  

 

• All children have access to the same extra-curricular activities and those that focus 

on raising aspirations. 

 

Dover Grammar School for Girls has 19.4% of children in Yr 7-11 identified as eligible 

for Pupil Premium Funding. This includes 15.1% in receipt of free school meals, the 

average in South-East England for all schools is 17.6% free school meal eligibility.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low attainment and negative impact on progress caused by disruption to 
learning. 

2 Attendance and punctuality levels. 

3 High levels of Social, Emotional and Mental Health problems. 

4 Lacking cultural capital and low aspirations for future destinations. 

5 External barriers such as medical issues, home environment as a barrier 
to effective study, financial barriers to taking part in activities. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Maintaining pupil progress and 
outcomes for all so that PP eligible 
students make progress in line with 
their peers. 

 

For all students to achieve or exceed 
5+. 

PP eligible students to achieve, or exceed, Progress 
8 in line with non-PP students in the school. 

PP eligible to achieve, or exceed, 5+ at Grades 9-5 
(including English and maths) in line with non-PP 
students in the school. 

PP eligible to achieve, or exceed, the English 
Baccalaureate (Strong) in line with non-PP students 
in the school. 

PP eligible students have similar 
aspirations to other students to 
secure post-16 and post-18 
destinations. 

Achieve a similar proportion of Year 11 students 
continuing to A level courses in comparison to all 
other students. 

Achieve a similar proportion of Year 13 students 
continuing to university or other equivalent pathways. 

PP eligible students have access to 
a wide range of co-curricular 
opportunities in school to enhance 
cultural capital. 

Achieve a similar proportion of PP eligible students 
taking part in co-curricular opportunities including 
clubs and societies, music lessons, trips, D of E, and 
other opportunities 

PP eligible students receive 
appropriate wellbeing support to 
enable them to be happy and healthy 
and achieve well. 

Pastoral interventions show impact through 
engagement, learning and attainment.  

Surveys indicate equal levels of satisfaction between 
PP and non-PP eligible students. 

High level of attendance. PP eligible students will achieve, or exceed, 
attendance percentages in line with national 
averages. 



5 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 16,575 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continued development of quality first 
teaching through employment of high-
quality teaching and leadership staff 
and ongoing staff development via 
the CPD programme.  
Attendance of ResearchEd by 
Teaching Staff. 
Embed research informed practice to 
improve teaching, learning and 
assessment through implementing 
the Third year of Three-year T&L plan 
(see document) based around the 
Great Teaching Toolkit (focus for 
2022 - 23 is activating hard thinking 
and behaviour and relationships). 

A 2020 study published by the Education 
Policy Institute concluded that high quality 
CPD has a greater effect on pupil 
attainment than other interventions 
considered by schools. 

Whilst the EEF Teaching and Learning 
Toolkit highlights several areas of high 
positive impact on student progress 
(months of additional progress on average): 
Feedback +8 months, Mastery of subject 
knowledge +5, Metacognition +7. 

1 

Continue Bluesky diagnostic reports 
within Departments to monitor T&L 
for vulnerable groups such as 
SEND, PP, EAL and more able. 

 

In-depth department review of the 
Maths department in October 2022. 

High quality CPD follows EEF Guide to the 
Pupil Premium - ‘Ensuring that an effective 
teacher is in front of every class, and that 
every teacher is supported to keep 
improving, is the key ingredient of a 
successful school. Ensuring that good 
practice is embedded and monitored 
across every department is a priority. 

1 

Rigorous monitoring and tracking of 
pupil progress with post-tracking 
appropriate interventions for PP and 
SEND students to have a systematic 
follow up and evaluate pupil 
progress post intervention. 

Continue to develop a wide range of 
interventions to support students 
with appropriate strategies, and 
evaluate their efficacy. 

When used effectively, diagnostic 
assessments can indicate areas for 
development with individual pupils or 
across classes and year groups. (EEF 
Diagnostic Assessment Insights).  

1 

Purchase of resources and 
curriculum support (Hegarty Maths, 
Educake and Kerboodle. 

To facilitate independent study. EEF 
suggest +8 months progress for 
metacognition and self-regulation. 

1, 5 

 

 

https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 38,259.39 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Develop support for students in 
receipt of PP who are vulnerable to 
underachievement through the work 
of a PP Teaching / Support Assistant 
to work on academic and pastoral 
intervention.  
 
Further training and professional 
development for the post-holder, as 
appropriate.  

The EEF lists an impact size of +4 for 
Teaching Assistant Interventions. They 
are particularly effective where teaching 
assistants deliver targeted interventions 
to individual pupils or small groups. 
Investing in professional development for 
teaching assistants to deliver structured 
interventions can be a cost-effective 
approach to improving learner outcomes. 

1, 2, 3, 5 

Subject specialist staff to provide 
targeted support in English, maths 
and science to small groups and 
individuals. 

EEF Improving Mathematics in Key 
Stage 2 and 3 Guidance Report 
recommends to ‘use structured 
interventions to provide additional 
support’. 

EEF Improving Literacy guidance report 
(2019) recommendation 7 is to provide 
quality literacy interventions and 
appropriate assessment tools to match 
students to relevant interventions. 

Evidence indicates that one to one tuition 
can be effective, delivering approximately 
+5 additional months’ progress on 
average. (EEF 2020). Small group tuition 
(2 to 5 pupils) provides an impact of +4. 

1 

Provision of key education materials 
to PP students to provide certain 
items to all PP students: 

Subject revision guides at the start of 
GCSE or for Year 11 pupils. 

Revision study pack for Year 11 
students. 

Subject specific items at GCSE such 
as cooking ingredients or art 
materials.  

To facilitate independent study and 
engage parental support. EEF suggest 
+8 months progress for metacognition 
and self-regulation. 

To enable equitable access to subjects 
where cost may be a barrier to learning.  

1,5 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £54,777.88 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

HoKS to co-ordinate and respond to 
pastoral and safeguarding concerns 
with oversight for wellbeing of 
students. 

AHoKS to monitor academic progress 
of students and oversee interventions 
such as mentoring. 

Student support to provide high quality 
pastoral support for all students. 

Wellbeing coach to offer assemblies 
and form time visits and to prioritise 
support for vulnerable students. 

Yr 7 Co-ordinator to offer additional 
monitoring and pastoral support / 
oversee mentoring of Year 7 students. 

The pastoral team to drive the school 
culture of routine and respect as laid 
out in the school improvement plan. 

DfE report Supporting the Attainment of 
Disadvantaged Pupils reports that higher 
proportion of more successful secondary 
schools included social and emotional 
programmes in their offer.  
Social and Emotional Learning has a 
positive impact of +4 according to the 
EEF. Maslow’s Hierarchy of Needs states 
that we must establish the physiological 
and emotional requirements before we can 
develop the self-actualisation and esteem. 
EEF states that ‘targeted interventions for 
those diagnosed or at risk of emotional or 
behavioural disorders produce the 
greatest effects’. EEF states that wider 
strategies relate to the most significant 
non-academic barriers to success in 
school, including attendance, behaviour 
and social and emotional support. 

3 

Continue to provide more counselling 
provision for students to meet the 
increasing demands post-pandemic 
with disadvantaged students 
prioritised. 

EEF Toolkit: Self-Regulation +8; Social 
and emotional learning +4 The current 
statistics around mental health show that 1 
in 4 people in the UK will experience a 
mental health problem each year 
(mind.org). COVID-19 has had a negative 
impact with 54% of children and young 
people with a mental disorder saying that 
lockdown had made their life worse. 

3 

Financial support to enable PP eligible 
students to take part in all curriculum 
essential trips and, where possible, 
extra-curricular / super-curricular 
experiences. Support towards other 
enrichment activities such as musical 
instrument hire, music lessons and 
Duke of Edinburgh Award, where 
possible. Proactive contact with 
families to offer this provision.  

A 2018 longitudinal study following 3000 
students from ages 3 to 18 into the drivers 
of academic success for ‘bright’ but 
disadvantaged students (Sammons, Toth, 
Sylva) concluded that high quality out of 
school learning, including academic 
enrichment activities during adolescence 
predicted better outcomes.  

4,5 

Increased uptake of enrichment and 
aspirations activities via targeted 
invitations and evaluation of 
monitoring systems for uptake.  

The EEF highlights that most young 
people have high aspirations for 
themselves. The key driver here is not so 
much raising aspirations (although some 
students may have lower aspirations and 
we need to identify these) but ensuring 
that students have the knowledge and 
skills to progress towards their aspirations.  

4,5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
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Laptops procured and distributed on 
needs assessment. Students directed 
towards personalised apps and 
resources for a blended learning 
approach and self-regulation. 

Digital technology can add up to +4 
months progress (EEF, 2020). 

5 

Setting up and running of the national 
breakfast Programme. 

Evidence from the EFF shows providing 
breakfast can add up to 2 months of 
progress (EEF, 2021). 

3, 5 

Raise profile of importance of 
attendance through assemblies. 

Sustain a system of rewards and 
incentives for improved and high 
attendance to school to ensure whole 
school profile raised.   

Increased monitoring of PP absence 
through weekly attendance reports 
provided by attendance officer.  

PP Champion and KS Team made 
aware once absence of PP student 
goes above 5% without sound medical 
evidence.  

Identification of pattern of lates in KS3 
to tackle early in school career – PP 
champion and PP support assistant to 
contact home if lates rise. 

Further training for Attendance Officer 
to develop role in maintaining 
communication and offering support to 
families where the student attendance 
is falling. 

Ensure all identified PP students with 
poor attendance to school have 
access to key staff including 
Educational Welfare Officer, 
Attendance Officer and Heads of Key 
Stage. 

The Department for Education (DfE) 
published research in 2016 which found 
that:  

• The higher the overall absence 
rate across Key Stage (KS) 2 and KS4, 
the lower the likely level of attainment at 
the end of KS2 and KS4  

• Pupils with no absence are 1.3 times 
more likely to achieve level 4 or above, 
and 3.1 times more likely to achieve level 
5 or above, than pupils that missed 10-
15% of all sessions  

• Pupils with no absence are 2.2 times 
more likely to achieve 5+ GCSEs A*- C 
or equivalent including English and 
mathematics than pupils that missed 15-
20% of KS4 lessons  

EEF ‘wider strategies’ states that good 
attendance means that stakeholders 
understand and follow all school systems 
to make early identification and thus 
interventions, ending in improvement in 
attendance. 

 

 

1, 2 

Improve family home school liaison 
and relationships by tackling potential 
attendance barriers such as uniform 
and food hardship. 

Ensure parents of PP students feel safe 
and confident engaging with school.  

EEF Toolkit Parental Engagement 
suggests +3 months progress. 

1,5 

Use of surveys to review student 
happiness and mental health to allow 
for targeted support and identification 
of wider concerns. 

Increasing evidence of Social Emotional 
Mental Health Problems in young people 
especially following the Pandemic. EEF 
Toolkit Social and Emotional Learning +4 
months 

3 

Students in receipt of the PP are given 
targeted and personalised careers 
advice to support them in their next 
stage of education, employment or 
training with all PP students having 
received a careers interview with a 
qualified external careers advisor by 
year 11 with targeted students having 

The 2018 EPI annual report suggests that 
disadvantaged pupils are less likely than 
their better-off peers to receive careers 
guidance and that this may be particularly 
detrimental, as disadvantaged young 
people may lack social networks with the 
knowledge and contacts to replace 
guidance offered in school.  

4 

https://epi.org.uk/wp-content/uploads/2018/07/EPI-Annual-Report-2018-Lit-review.pdf
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early appointments in years 9 or 10. 
Further appointments in years 12 or 
13 for all PP students.  

Continued development of the use of 
Unifrog to allow for identification of 
specific interests of PP students to 
enable targeted aspirations and 
careers activities.  

Systems investment for the support 
and monitoring and PP including 
support for local primary schools in 
enhancing the uptake of the 11+ for 
PP students to ensure equitable 
access (FROG).  

An FFT datalab report on the Kent Test 
concluded that children eligible for free 
school meals score particularly poorly in 
the reasoning element of the Kent Test 
reflecting, perhaps, that this component is 
being lifted for other students by private 
education or tutoring. Provision of support 
to feeder primary schools in preparing 
their able students for the Kent Test could 
help to mitigate this disparity. 

1,4, 5 

 

Total budgeted cost: £109,612.27 

https://ffteducationdatalab.org.uk/2017/05/kent-11-plus-part-6-conclusions/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

 
Desired outcome: Improve pupil progress and outcomes for all so that PP eligible 
students make progress in line with their peers. 
 
The GCSE examination data from 2021-22 demonstrates that, on average, disadvantaged 
students achieved similar progress 8 (+0.15) compared to non-disadvantaged students (+0.17). 
This followed a dip in 2021 where disadvantaged students were disproportionately impacted by 
lockdown restrictions.  
 
Furthermore, in English, a higher percentage of students achieved at 5+ with 100% of 
disadvantaged pupils attaining a grade 5+ compared to 94% for non-disadvantaged pupils. 
This is a continuation of the trend seen in 2021. Students in receipt of PP funding also 
achieved 60% at grade 7 or above for English. 
 
However, the continuing impact of lockdown learning which had a disproportionately higher 
effect on disadvantaged students is still evident in the percentage of students gaining 5+ for 
both English and maths at 47% for disadvantaged students against 62% for all students. A 
continued focus on maths intervention for these pupils will be a priority for the coming year.  
 

Post tracking meetings with the Deputy Headteacher, Assistant Head of Key Stage of Head of 
Key Stage, Assistant SENCO, Pupil Premium Champion took place following each tracking 
period. PP eligible students were discussed as a priority, and an individual action plan 
produced for students of high concern put in place. Actions included: follow up with subject 
leaders, mentoring, wellbeing referrals, contact home, careers interview referrals. 

 

PP eligible pupils were prioritised for academic tuition. Over 1700 hours of small group and 1-
1 tuition was put in place for 2021-22 via online tuition from the NTP, school-led tutoring in 
English, maths and science, revision Saturdays, and via Imperial College’s Pimlico Connect 
programme. The online sessions had variable impact and the school will focus on the in-
person routes for the coming year.   

 

Desired outcome: PP eligible students have similar aspirations to other students to 
secure post-16 and post-18 destinations. 

 
Though 86% of students progressed to a school sixth form with 75% taking A level courses, a 
lower proportion of PP eligible pupils did so at 50%. This is a focus for the next year through 
the careers meetings, high quality first teaching, extra-curricular and super-curricular offer to 
focus higher aspirations for PP students.  
 
A comparable proportion of PP eligible students progressed to university in 2022 – 86% for PP 
eligible pupils compared to 89% for all pupils. The progression figure for PP eligible students 
has also increased from 71% in 2021 (compared to 73% for non-PP eligible pupils). This con-
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tinuation of a trend for no significant gap between PP and non-PP eligible students demon-
strates that the strategies in place for careers guidance, support and encouragement for stu-
dents in the sixth form ensures that aspirations are not limited by disadvantage levels. 
 
The continued development and implementation of the Futures Fridays programme and use of 
Unifrog to target specific students for aspirational opportunities will ensure that students com-
ing through the school will have a significant portfolio of events, activities and interests logged 
to allow us to raise aspirations further. All PP eligible students were given priority access to ca-
reers meeting last academic year. 84% of these students accepted this meeting and saw the 
careers advisor. 
 
Desired outcome: PP eligible students have access to a wide range of co-curricular op-
portunities in school to enhance cultural capital. 
 

Due to COVID restrictions a reduced level of co-curricular opportunities were on offer 
compared to previous years. Many online activities were available to pupils, with a strong 
uptake by PP students. Funding was given to PP eligible students to take part in trips which 
ran throughout the latter half of the year. This resulted in an overall uptake for students in 
receipt of free school meals comparable to those not in receipt of FSM.  

 

Unifrog allowed the CEIAG Lead and PP Champion to identify relevant extra-curricular 

activities for individual PP students who were then personally invited and encouraged to take 

up these opportunities. 

Desired outcome: PP eligible students receive appropriate wellbeing support to enable 

them to be happy and healthy and achieve well. 

All PP eligible student who requested counselling or wellbeing support or were identified as 

needing this support were given meetings last academic year. The Key Stage teams, 

supported by SLT, continued to offer high quality support to vulnerable students. Priority 

access was provided for Wellbeing groups and courses and all PP eligible students were 

offered an appropriate place.  

Provision map was used to record a wider range of interventions including wellbeing, SEN 
ASC intervention, metacognition and spelling, laptop loans, data provision. A review of impact 
carried out once every 2 terms so that adjustments to provision could be made.  

 

PASS surveys were undertaken with year groups 7, 10 and 12 to identify confidence levels 
and barriers. Key Stage teams used the results to put in place appropriate interventions on an 
individual level and on a wider scale via assemblies or form activities.  

 

A number of PP eligible students regularly used the Welcome Room and Wellbeing Area. 
They find these areas a positive influence and utilise them before school and at break and 
lunchtime. Around 20% of PP eligible students are regularly making use of this facility and the 
additional support and mentoring provided by the PP Teaching Assistant.  

 

 Y7 Y8 Y9 Y10 Y11 

Form time 1 4 0 1 1 

Drop ins (break/lunch) 1 2 1 3 2 

Other (eg intervention) 2 0 1 1 6 
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Desired outcome: Improved attendance 

The average attendance for PP eligible students in Yr 7-11 for 2021-22 was 90.41%. For all 

students it was 90.57%. This figure was lower than usual due to the COVID-19 pandemic 

which had a significant impact on the attendance of all school students. 

AskEddi was being used by the Attendance officer and PP Champion to effectively track 

attendance and gain insights into patterns of lates / absence.  

The Attendance Officer had regular meetings with the Deputy Head and Key Stage leads via 

an attendance monitoring Team set up with the Assistant Headteacher, Attendance Officer and 

PP Champion to share concerns and discuss strategies. 

Externally provided programmes 

Programme Provider 

Frog Frog Education 

Hegarty maths Hegarty 

Kerboodle OUP 

Educake Educake 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

As with all PP eligible pupils, Service PP eligible 
pupils were given priority access to wellbeing, 
counselling, careers and enrichment opportunities 
and were prioritised for academic interventions.  

What was the impact of that spending 
on service pupil premium eligible 
pupils? 

Monitoring suggested that the desired outcome 
was largely met to support the emotional needs of 
students and that they are thriving within the 
school.  

 


