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Dover Grammar School for Girls 

Exceptional Potential Policy 
 

 

Stretch and Challenge: The Exceptional Potential Programme 
                                   

A Policy Statement 
      

 

Our core academic purpose is to ensure that every student is challenged to realise their full potential. 

 

We recognise that all students have unique aptitudes, interests and qualities which need to be identified, 

nurtured and developed, both at home and at school. We believe that early identification of these 

aptitudes is vital in ensuring that students are challenged at a level which is commensurate to the 

fulfilment of their potential. Whilst our ‘stretch and challenge’ provision is as inclusive as possible, we 

recognise that some students have exceptional abilities and arrive at DGGS with an additional 

educational need: the need to be challenged at an extremely high level in order to realise their potential. 

It is important to monitor the academic progress and extracurricular engagement of these students in 

order to prevent ‘coasting’ and underachievement and to identify areas for intervention.  

 

From a curriculum perspective, our students are challenged through precise, differentiated questioning 

and a rigorous focus on teaching the ‘best that has been thought and said’ within each subject domain.  

 

In addition, we challenge students to move beyond the boundaries of the curriculum and to develop their 

intellectual curiosity through a series of extracurricular challenge projects and enrichment opportunities 

within the ‘Exceptional Potential’ programme. Our ultimate aim is to identify and nurture our students’ 

‘Exceptional Potential’ to excel across a diverse range of academic, sporting and creative disciplines.  

 

The following document sets out the ways in which the school: 
 

• Identifies and monitors the progress of students with Exceptional Potential   

• Raises the awareness of the needs of these students 

• Creates a climate in which teachers adapt and adjust to take account of students’ rapid 

development 

• Ensures that all teachers are able to share in providing the level of subject support needed 

• Draws on resources for Exceptional Potential students 

 

Identification and monitoring: 

 

No single identification method is used since experience has shown that the very able student 

demonstrates their ability through a variety of means, at different times, under a variety of 

circumstances and to different people. Therefore, a combination of identification processes are used 

which are on-going throughout the student’s school career. The following datasets and sources are 

used to inform the identification of students with Exceptional Potential: 
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• CAT (cognitive ability tests) - on entry into Year 7 those students with significantly higher 

than average CATs scores are identified (ie: 129 and above). Currently this identifies 20% 

of the year group but this is under review.  

• Prior attainment at primary school (students in the top 25% of attainment at KS2 

level are monitored at tracking meetings in order to facilitate curricular and 

extracurricular interventions and to prevent coasting and underachievement) 

• Prior attainment at GCSE level (students with an average GCSE point score of 

6.3 and above are monitored at Sixth Form tracking meetings in order to facilitate 

curricular and extracurricular interventions and to prevent coasting and 

underachievement) 

• Parental identification 

• Information provided by a Primary feeder school 

• Teacher nomination 

• Through responses to challenges in lessons and extra-curricular activities 

 

Awareness, provision and support: 

 

There is a designated colleague with responsibility for raising aspirations and supporting the 

students with Exceptional Potential. It is recognised that all students have their aspirations raised 

by creating a provision that recognises achievement at the highest level. This colleague should 

support every member of staff in their desire to ensure access and aspiration are inextricably linked. 

The colleague reports directly to the Headteacher to ensure that aspiration is not just a goal but is 

achieved. It is measured by students accessing a richness of curricular and co-curricular activities 

and ultimately winning places at the most highly rated of the UK (and other countries) universities. 

The school records the percentage of students gaining places at Oxbridge, Medical schools, 

Russell Group and Times Top 30 universities. Increases in these figures appears to strongly lead 

to an overall increase in the calibre of universities and courses which are accessed.  

 

Extracurricular provision: 

 

• Project ROAR (Russell Group or Alternative Ready) is an annual programme which aims to 

raise aspirations for students in Years 7-10 by promoting early discussions about university 

choices and by fostering a sense of intellectual curiosity through independent subject-specific 

inquiry projects. Participating students attend a workshop and conduct initial research into 

possible university and career pathways using the online Unifrog platform before embarking on 

a challenging independent inquiry project within their chosen subject domain.  The finished 

project is assessed using a university-style grading system and then displayed publically so that 

students can present their findings and reflect on their learning through presentations and viva 

voce style questioning.  Previous projects have ranged from a creative reinterpretation of Mary 

Shelley’s novel ‘Frankenstein’, to an investigation into how prime numbers can keep us safe 

through the science of encryption. Project ROAR is an inclusive programme and all students 

are invited to participate. However, Pupil Premium students and students in the top 10% of the 

year group in terms of CAT scores and prior attainment data are specifically targeted in order 

to ensure that our most able students are stretched and challenged and our most disadvantaged 

students are encouraged to develop a clear sense of aspiration 

 

• The Exceptional Potential Coordinator works with subject leaders to encourage provision within 

subjects through the promotion of competitions, scholarships, guest speaker workshops and 

subject societies. For example, students in recent years have successfully participated in Maths 
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Olympiads, science and poetry writing competitions, the Arkwright Engineering Scholarship and 

music master classes with professional musicians 

 

• Trips to higher education providers such as The University of Oxford and King’s College London 

are aimed at raising students’ future aspirations.  

• Students are encouraged to contribute to Optima Magazine, an annual magazine produced by 

Sixth Form students with the aim of showcasing the best in creative writing and non-fiction 

journalism at DGGS 

• Opportunities are identified for ‘vertical’ interaction and collaboration between year groups in 

areas such as mock trials and debating competitions during enrichment time 

• A guest speaker programme, featuring visits from academics and distinguished professionals 

is in constant development.  

• Students are identified early for support for applications for Oxbridge and Medical school and 

provided with mentoring, extra lessons and interview practice as well as support for any 

additional papers which must be sat 

 

Curricular provision: Resources and Teaching Styles 
 

The colleague responsible for supporting students with ‘Exceptional Potential’ works closely with 

the Head and Deputy Heads as well as the Assistant Heads in promulgating a culture of stretch 

and challenge for the most able as part of a general culture of excellence in teaching and learning. 

This is achieved through: 

 

• Appropriate CPD for whole staff and appropriate groups on teaching styles and 

methods suited for the most able, with a particular focus on research surrounding 

areas such as effective questioning, curriculum design, modelling, metacognition 

and independent learning 

• Provision of external CPD through bodies such as GSHA 

• Provision of specific resourcing for departments and where appropriate for 

students 

• Support via EFA bursaries for support for students who are unable due to lack of 

financial means to access Exceptional Potential external events 

• Production of online, printed and other resources or purchase of appropriate 

support materials 

• Provision of guidance of appropriate methods to be deployed (list of suitable 

techniques follows) 

 

 

Celebration of Success 
 

The school raises achievement and aspiration through the celebration of all learners but 

in doing so it seeks to encourage all to work at the highest level. The students with 

Exceptional Potential, are celebrated through our school where: 

 

• We create a climate where to achieve is an expectation and where we should 

aspire to the ordinary things being done extraordinarily well 

• Exceptional achievement is the goal, and where such a goal is seen as desirable 

and entirely normal as an expectation 
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• The attitudes of all the community are to aspire to great achievement and this is 

celebrated regularly through assemblies, parental and student events, 

presentation evenings, certificates of achievement and in external publicity and 

promotion 

• Achievement is measured as the best locally and nationally. Benchmarking is 

therefore essential 

• There is a supportive yet constructively critical approach to learning and where 

constructive improvements are always sought 

 

Teaching and Learning Strategies: 
 

Curriculum Design 

• Select challenging, intellectually rigorous texts and topics aiming to explore the ‘best that 

has been said and thought’ in every subject domain 

• Ensure that the curriculum has been designed with a focus on the long-term acquisition of 

high-level tier 3 vocabulary  

• Ensure that the curriculum is coherent, well-structured and carefully sequenced in order to 

facilitate the spacing and interleaving of key threshold concepts – avoid the tendency 

towards an ‘archipelago curriculum’ (a curriculum consisting of a series of random, 

disconnected units) which suffer from a lack of coherence 

 

Questioning 

• Implement challenging retrieval practice questions to encourage students to build robust 

and extended schemas of prior knowledge  

• Choose tasks or examples that require higher-order thinking skills, such as evaluation and 

comparison e.g. challenging students to produce a counter-argument to a specified 

statement or challenging students to make an illuminating comparison between the concept 

in the current lesson and a concept encountered in a previous unit 

• Use differentiated or open-ended questioning 

• Make a statement and ask for it to be justified 

• Exploit the power of the probing follow-up question: ‘What makes you think that?’  

• Maintain high expectations surrounding student vocabulary and exploit the power of ‘say-it 

again-better’ style questioning 

 

Modelling and Scaffolding 

• Ensure that students are exposed to grade 9/A*/top level exemplar material so that they 

‘know what excellence looks like’ 

• Teach to the top and implement careful scaffolding, accompanied by a plan to gradually 

‘fade out’ support in order to prevent over-reliance and overly-formulaic responses 

• Use live modelling and challenge students to contribute to the live drafting process in order 

to promote metacognitive insight 

 

Independent Work and Metacognition 

• Differentiate by the quality of the task rather than the quantity of the expected outcome 

• Use previous feedback targets to generate challenging personalised learning objectives 

• Encourage self-checking and reflection based on prompt sheets for self-analysis 

• Offer the inspiration that can come from meeting older students and alumni who have 

demonstrated Exceptional Potential 
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• Monitor independent reading round the subject using strategies such as Cornell Note taking 

and challenging extended reading lists 

• Set open-ended, investigative, research-based tasks 

• Promote extended independent reading and writing tasks 

• Model problem-solving at different levels and encourage students to elucidate the 

differences between different exemplars through comparative judgement 

• Challenge students to improve their oracy through extended presentations and debates  
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