
 

Dover Grammar School for Girls 

Spiritual, Moral, Social and Cultural 

Education 
 

Dover Grammar School for Girls recognises that the Spiritual, Moral, Social and Cultural (SMSC) 

aspects of students’ education are crucial to their development as individuals.  

We are committed to providing opportunities to discuss and reflect on Spiritual, Moral, Social and 

Cultural issues and Fundamental British Values in form time, via assemblies, community events, 

extra-curricular activities and throughout the curriculum to prepare students to be citizens of the 

community at a local, national, and global level.  

1. Spiritual development 

Provision for the spiritual development of students includes developing their: 

• ability to be reflective about their own beliefs (religious or otherwise) and perspective on life 

• knowledge of, and respect for, different people’s faiths, feelings and values 

• sense of enjoyment and fascination in learning about themselves, others and the world 

around them 

• use of imagination and creativity in their learning 

• willingness to reflect on their experiences 

Opportunities within the curriculum to develop students’ spiritual development include: 

Art 

Art encourages students of all age groups to observe their surroundings, using creativity and 

imagination. We develop students' imagination by encouraging them to design their own personal 

outcomes through guided and personal investigations. Respect for different people's feelings and 

values is covered. Students' enjoyment in learning about themselves, others, and the world around 

them; their use of imagination in their learning enables creativity in their learning and reflection of 

their experiences. In KS4 & KS5 students extend their knowledge through extended projects where 

deep thinking and reflection are paramount to learning. Reflection on their own and others' artwork 

and what an artist's perception and influences from their surroundings and own education can have 

an impact on their artwork. Students are encouraged to critique and discuss the work of others and 

their peers. Providing positive and constructive feedback to others and themselves is embedded 

within the department's planning and delivery of Schemes. Reflection and group discussions are 

used to analyse and evaluate progress. 

Business and Economics 

Economics students will consider how to measure living standards in a country - should this be by 

Gross Domestic Product (GDP) or by 'happiness'. We examine USA and the idea it is scores highly 

for GDP but less so for 'happiness'.  

Computing 

Students are taught to be accepting and respectful of others’ points of view and personal opinions, 

whilst also being given the opportunity to express their own throughout the curriculum. Students use 

their imagination and creativity while developing their projects such as app creating and website 

development.   

 

 



Design and Technology 

Teaching includes development of knowledge and understanding of different faiths' beliefs and the 

effect on food and life choices.  Students have the opportunity to explore cultural events such as 

festivals and religious celebrations in projects.  Through research and projects, students develop 

awareness of the responsibilities of designers and manufacturers to ensure that the development of 

products are culturally acceptable and are not offensive to people of different race, gender, or belief. 

Drama 

Students explore different perspectives of the same narrative from a range of stimuli. They are 

exposed to historical and contemporary texts and stimuli and explore these through active 

engagement to present these views. For example, in Year Nine, they look at how religion was at the 

heart of theatre development in both Ancient Greece and in Mystery and Morality Plays. At GCSE, 

students focus on how beliefs impact on their life choices. They are encouraged to take on the role 

of different characters in different contexts, allowing them to contemplate and empathise with 

viewpoints that are not always similar to their own. Examples can be noted in exploration of Verbatim 

texts and the main reader Blood Brothers. This is expanded upon further at A level with threads 

embedded throughout all units of study.  Students use creativity and imagination in their discussions, 

practical realisation (whether performance or through technical options). They use their own 

experiences as their starting point but through the recognition of the perspectives of others are able 

to reflect on both their real and imaginary experiences with confidence which not being yourself 

allows. This is particularly useful when viewpoints are extreme as it offers the safety of sharing ideas 

in a safe environment. 

English 

Texts from diverse cultures and backgrounds are studied at KS3, such as poetry from Nichols and 

Dharker, and non-fiction, including Malala and Helen Sharman. Students are encouraged to reflect 

on their own beliefs through the study of biblical and classical allusions in KS3, as well as Romantic 

poetry and the questions raised through novels such as ‘A Christmas Carol’. Imagination and 

creativity are encouraged through exploration of the phantasmagorical in ‘Alice in Wonderland’ and 

creative responses to Shakespeare’s plays, including ‘The Tempest’, ‘A Midsummer Night’s Dream’ 

and ‘Romeo and Juliet’. Contextual understanding of the role of religion is central to understanding 

‘Macbeth’ and ‘Dracula’ at KS4 and KS5, respectively. In addition, exploration of the abuse of 

religious doctrine is explored in a totalitarian, dystopian theocracy in ‘The Handmaid’s Tale’. Students 

are taught to respect the varying beliefs and faiths of others across the curriculum in English and 

learn about themselves by asking challenging moral, ethical questions prompted by the texts studied.  

Geography 

Geography contributes substantially through the study of real people in real places.  Humanity’s 

relationship with the environment is at the heart of the geography curriculum. When looking at natural 

disasters such as earthquakes, volcanoes or tropical storms, a fascination and sense of awe and 

wonder and a certain kind of spiritualism about the world around them is developed. Whilst the study 

of development gives students an insight, a comparison, and an appreciation of the world around 

them. The study of urbanisation, climate change and energy futures also allow students to reflect on 

the impacts a global world has on them. Throughout all topic’s students are encouraged to reflect 

and share their own experiences enhancing discussion and debate. Examples of ‘spiritual 

development’ opportunities in Geography:  

Year 7: Studying the UK, developing sense of place; climate change, economic geography including 

globalisation, coastlines and desert biomes which develop a sense of awe and majesty about the 

world and the impact we are having on our coastlines. Challenges and opportunities topic highlights 

current issues facing the UK, and in economic and globalisation subject areas the UK’s place in the 

world.  



Year 8: Studying Population ‘One planet, many people’ migration and urbanisation issues along with 

whether we are running out of natural resources – students gain an awareness of different countries, 

ecosystems and our impact on these which allows the development of empathy, as well as 

challenging viewpoints and making decisions based on the evidence that they are presented with.  

Year 8 continues with the challenges and opportunities faced by areas within the continents of Asia 

and Africa enabling students again to become aware of different cultures and belief systems.   

Year 9: Tectonics and whether it matter where you live in an earthquake or volcano; Development 

issues where empathy towards poverty and gender inequality are explored; the Middle East where 

different belief systems, cultures, politics, and land issues are explored; the power of Glaciers and 

finally the variation in human and physical characteristics in Russia. 

At Key Stages 4 and 5 the urban world, economic world, physical world are explored with examples 

including inequality between and within countries. Causes of inequality, empathising with societies 

struggling with inequality and how it links to them. Exploring the concept of globalisation, disease 

dilemmas where spiritual beliefs are key in some societies when they are managing disease 

outbreaks; tectonic hazards again working within society belief systems regarding earthquakes and 

volcanoes to appropriately manage the hazard.  

History 

Teaching about the Church and the role of religion in medieval Europe. We also touch on Islam, 

Hinduism, and Sikhism in KS3 when we consider 'power' in the medieval world. Religious differences 

are also covered by the Reformation in Y8, and we teach about different power structures 

(democracy and dictatorship) as well.  A key skill we seek to develop is the ability to empathise with 

people in the past, whose knowledge, views and ideas were very different to our own, and whose 

actions were determined by very different circumstances 

Modern Foreign Languages 

Students have opportunities to reflect on beliefs and practices of diverse communities in various 

French or German speaking countries. Students discuss differing faiths in various units studied 

(Lifestyles, Festivals, Celebrations). They are also encouraged to reflect on aspects of their own 

lives, traditions, routines and beliefs as well as those of others. 

Latin 

Students explore the lives of slaves, women, and other marginalised groups in the Roman Empire. 

Students encouraged to empathise and compare. Greek religion examining sense of perspective on 

our own beliefs. 

Mathematics 

Developing deep thinking, and questioning the way in which the world works, promotes the spiritual 

growth of students. In Maths lessons students are encouraged to delve deeper into their 

understanding of Mathematics and how it relates to the world around them. The skills of analysing 

data are taught from Year 7 to Year 13 to enable students to make sense of vast amounts of data 

available in the modern world around them.  We teach geometrical reasoning which demonstrates 

the power of deductive logic and problem solving through use of rigorous, proven techniques. This 

encourages students to question “why” more often, to interrogate motives and to avoid assumption 

when analysing any given problem. These skills should transfer to the less abstract situations facing 

our students daily.  Algebra is embedded in the curriculum. This provides a powerful set of tools that 

enable students to describe and model reality. It develops the type of intuitive logic in students that 

helps them to recognise when an argument (political, religious, social) is valid or nonsensical.  Many 

topics give rise to developing “awe and wonder” such as tessellations, symmetries, patterns, and 

results. Pi is a number that goes on forever in a non-repeating and unpredictable way. As such, your  



birthdate WILL be in the decimal digits of pi. This never fails to blow the students’ minds!   Ultimately 

the entire study of Mathematics was created to make more sense of the world around us and we 

enable each of our students to use Maths as a tool to explore it more fully. 

Music 

Students experience, through listening and performance opportunities, music from different contexts 

and religions. Students are encouraged to be self-reflective through the listening tasks. Through this, 

students are learning about themselves and the wider world around them. Students have to use both 

imagination and creativity in all of their practical work. 

PE 

PE students develop their knowledge and understanding of the body’s performance when exercising; 

students can appreciate the body’s ability. This is also linked to Endurance, as students have to 

show endurance when exploring the body’s capabilities. Through Dance and Fitness and Leadership 

activities students are being creative, expressing feelings and emotions in their performances. 

Allowing students’ reflection time to evaluate their experiences allows them to build a positive 

mindset and promotes progression. They can use learning objectives and reflect upon issues as well 

as listening to others’ opinions. Students can also gain a sense of awe and wonder when observing 

elite performance from professional athletes and their peers. 

PSHE 

PSHE touches on topics of equality and issues which can emerge in society. We link with spiritual 

issues and how these can be represented within the press / media. The main area we touch on here 

is respect of others, acceptance of differences and highlighting Equality Duty / Equality Act 2010 

clearly to all students.  

Religious Education 

Religious Studies as a subject is dedicated to the spiritual development of students, and the 'bread 

and butter' of our subject is studying the religions and worldviews of others, whilst inviting and 

encouraging students’ to develop their own personal knowledge in relation to their own religious or 

non-religious worldviews. Throughout our curriculum we allow for opportunities for developing this 

personal knowledge, sometimes through explicit activities and questions, but more often when 

discussing the strengths and weaknesses of different religious or world views. The process of asking 

a student “To what extent do you agree with …., and why?” is an opportunity in itself to develop 

personal knowledge and we do this almost every lesson – this evaluation is a crucial disciplinary skill 

within our subject. 

Science 

Making new discoveries in science increases our sense of awe and wonder at the complexities and 

elegance of the natural world. However, sometimes the applications of science conflict with spiritual 

ideas so it is important for students to explore why these conflicts arise so that they can respect the 

views of others. Examples of opportunities within the curriculum to discuss these areas include: 

• Reproduction - Focus on people's beliefs around contraception and why people may 

choose not to use it. Considered from a health point of view as well as religious / belief point 

of view.  

• IVF and fertility treatment - Focus on the ethics behind IVF and use informed decisions on 

people’s life situations to decide / debate which couples should be given the limited 

availability of IVF.  

• Embryo screening – Discussion around the use of embryo screening for genetic disorders 

and the implications for making decisions on the potential termination of the pregnancy for 

people of different faiths and beliefs. 



• Genetic Engineering - Use understanding of genetic engineering to consider the ethical 

implications of the technology and whether it should be allowed for gene therapy in humans 

or in other organisms. 

• Vaccines - Look at how people's beliefs can be influenced by others and how science is 

needed to sometimes demonstrate fact over people's opinions. 

• Electricity generation – Consider competing viewpoints in the debate over which methods 

to use for meeting our energy needs. 

2. Moral Development 

Provision for the moral development of students includes developing their: 

• ability to recognise the difference between right and wrong and to readily apply this 

understanding in their own lives, and to recognise legal boundaries and, in doing so, respect 

the civil and criminal law of England 

• understanding of the consequences of their behaviour and actions 

• interest in investigating and offering reasoned views about moral and ethical issues and 

ability to understand and appreciate the viewpoints of others on these issues 

Opportunities within the curriculum to develop students’ spiritual development include: 

Art 

Respect in the laws of society are discussed through KS3 & KS4 and skills used are explored through 

real life context. Students examine the definition of being ethical and how artists across time and 

different cultures have tackled this system of moral principles. This is discussed in depth when 

students consider the motive of an artist and the visual representation of a piece of artwork. 

Contextual work includes the encouragement of conversation around ethical topics so students can 

apply newfound knowledge and apply this understanding to their own lives. KS3, KS4 and KS5 topics 

discuss life choices of artists and relate closely to their working practice. Students are challenged to 

give reasoned views on how this affects their artwork; we offer many opportunities for students to 

explore the work of others in such a way. Reasoned views are encouraged through the giving and 

receiving of criticism and knowing the difference between constructive criticism and opinion. 

Classroom rules and respect of other students is a strong ethos in the art department, forming 

opinions that remain inoffensive and reflective. Students are expected to explore a wide range of 

media and are encouraged to make themselves aware of the right and wrong choices; what works 

and what doesn't work.  

Business and Economics 

Students examine the definition of being ethical and examples of how UK businesses can be ethical. 

This is discussed in depth when students consider if a profits ethics trade off exists. Additionally, we 

will look at legal wrongs including consumer law, employment law and health and safety law. 

Computing 

Students are encouraged to be a responsible digital citizen, to understand what is right and wrong, 

to exhibit intelligent tech behaviour and to make good choices when using the technology. Students 

explains and justifies how the use of technology impacts on society, from the perspective of social, 

economic, political, legal, ethical and moral issues.  

Design and Technology 

Teaching includes ethical consideration into the provenance and sourcing of materials and 

ingredients. The effect on the producers/growers and the effect globally, on food security, carbon 

footprint, material sustainability, product packaging.  Students are able to discuss the importance of 

environmental issues in design and manufacture.  This includes responsibilities of designers and  



manufacturers in ensuring use of sustainable materials and components, the environmental impact 

of packaging of products and what we can do to lessen.  The 6 R's of sustainability are integral to all 

projects. Students also consider the impact of Fairtrade on design and consumer demand. 

Drama 

Students are presented with different scenarios, often using old or current news stories to devise 

their Drama from. In year 9 one example is the accused child murderer Lizzie Borden and another 

is Dennis Potter’s Blue Remembered Hills which both challenge the innocence of children. At GCSE, 

texts explore morality and life choices such as drink driving, internet safety (grooming) and the 

dangers of social media. Research and factual additions to the scripts highlight legal and moral 

responsibilities. In Blood Brothers, students debate the argument of nature/nurture and its impact on 

upbringing and life outcomes. At A level, examples of deepening exploration of morality are 

presented in the development of independent research and devising projects – this year students 

have chosen to look at different presentations of love and also recognition of not taking people at 

face value. They have also explored morality through their live performance text and their curriculum 

texts – questioning the pressures of society and how they drive us to behave. In Woyzeck, students 

question how abuse of power leads to questionable moral choices and how this transcendental 

theme crosses time, class and cultures. In Machinal, students consider the constraints of gender 

expectation – considering the restrictions on all characters and how the archetypes are 

representative of wider issues in society. 

English 

Students explore texts which examine the differences between right and wrong. At KS3, Orwell’s 

‘Animal Farm’ inspires debates around fairness, equality, and social hierarchies, whilst studying 

extracts from Malala’s autobiography introduces students to feminist issues and the moral imperative 

for equal access to education for all. Probing questioning and debate activities encourage students 

to consider the consequences of actions and behaviour and apply this understanding to their own 

lives. At KS3, this is particularly relevant to ‘Lord of the Flies’ and ‘Of Mice and Men’, and in KS4 and 

KS5 passionate arguments are often raised during the examination of moral issues in ‘An Inspector 

Calls’ and ‘A Streetcar Named Desire’.  

Geography 

Most geographical issues have a moral dimension.  Environmental relationships, in particular, 

provide a wealth of opportunities for distinguishing a moral dimension.  It is a subject that lends itself 

to investigations, debates and a consideration of different viewpoints and most geographical topics 

have a moral element to them. For example, when considering physical topics such as rivers, 

flooding and coasts consideration is given to how much these issues that arise are man-made and 

is because of exploitation. Similarly, topics covering local and global issues of climate change require 

students to consider how ethical our actions are.  Aid allocation, exploitative tourism and other moral 

issues that occur in LIC’s and HIC’s are topic areas for debate. Geography allows students to see 

and explore consequences of mismanagement, and also to look at the situations from different points 

of view. Debates allocate students different roles in decision making processes which help develop 

empathy and appreciate the opinions of others. Examples of ‘moral development’ opportunities in 

Geography at KS4 an entire exam paper designed to allow students to make informed sustainable 

decisions about chosen issues which requires a moral dimension; at KS5 a Geographical Debates 

paper (worth 36% of the A level) designed to investigate differing viewpoints, moral dilemmas facing 

communities regarding disease outbreaks and tectonic hazards which is taught via seminar 

presentations, debates and tutorials along with individual research about issues.  At KS3 there are 

numerous opportunities for a moral dimension to be explored whether about climate change, 

population control and conflict in the Middle East.  

 

 



History 

Students examine the evidence base for any claims/assertions made, we also discuss what 

constitutes 'strong' or 'weak' evidence. Assessments are made of the actions or inactions of historical 

actors and the implications of this. Key topics such as The Trans-Atlantic Slave Trade, Holocaust do 

this more explicitly. 

Modern Foreign Languages 

Students study various units on Family Life, Work, Education, and Lifestyles and consider their own 

opinions and views of others on a wide range of topics (e.g. Extended Families, Marriage and 

Divorce). They are encouraged to show empathy and understanding to others and learn about right 

from wrong relating to the environment, social issues, equality, work opportunities, exploring the 

world, the media and new technology including social media. Stereotypes and intolerance are 

challenged through the teaching of language and morality. 

Latin 

Analysis of philosophical, historical and literary sources includes ethical debates. 

Mathematics 

We have many opportunities to develop our students’ moral values through the mathematics we 

teach. Around 20% of the GCSE maths course is based on data and probability. A study of probability 

lends itself to considerations of gambling, betting, lotteries, raffles and games of chance. Our 

students are encouraged to weigh up the pros and cons of taking part in such activities. At KS5 this 

concept is developed into a specific branch of statistics known as hypothesis testing. Another 

example is in the form of questionnaires. These should not be misleading, culturally biased or poorly 

operationalised. Ethical considerations must be made before recruiting participants for a study. 

Students are taught that meaning should not be imposed at the analysis stage either, rather 

uncertainty is made explicit. 

Music 

Music is a subjective subject which allows students to express their own viewpoints and appreciate 

the viewpoints of others. Students also learn to understand the consequences of their behaviour and 

actions within the lesson and wider community, and how Music fits into the wider society. 

PE 

Living a healthy lifestyle and promoting healthy living is apparent in each P.E lesson at DGGS. 

Students develop the ability to tell between right and wrong through fair play in sporting events and 

participating in competitive situations, giving students a sense of justice, and how to respond 

appropriately when they feel there is an injustice. Students witness positive behaviour in PE and are 

then given frequent opportunity to umpire and referee, this supports the importance of abiding by 

rules. Students learning to cope with both success and defeat with dignity. Students are challenged 

to consider ethical and moral issues by discussing the use of enhancement drugs in sport and how 

fair or unfair this may be. 

PSHE 

Students understand the issues in society when it comes to behaviour. In lessons we discuss topics 

such as grooming, road/rail safety and consequences to taking risky choices. This is discussed in 

depth throughout the curriculum. When discussing gangs, radicalisation students are encouraged to 

see the debate and think about the impact it could have.  

 

 



Religious Education 

As well as studying the religious or non-religious worldviews of others, RS is also principally 

concerned with the discussion of - and responses to - moral and ethical questions. Throughout the 

curriculum in Key Stages 3, 4 and 5, students consider (and formulate responses to, in the form of 

essays) the following questions: 

Does God exist? What are the most convincing arguments for his existence? Are festivals (such as 

the Hindu festivals of Diwali and Ganesh Chaturthi) little more than a waste of time, given their 

environmental impact? Is genetic engineering ethical? At what point does life begin? Is suffering an 

inevitable condition of human existence? Should women lead the Church? Is it ever acceptable to 

go to war? Is it acceptable to use or possess nuclear weapons? What are the ethical implications of 

corporal and/or capital punishment? What should the aim(s) of punishment for criminal offences be? 

To what extent does religion promote gender equality? Are scientific or religious accounts of creation 

most convincing? What should be considered paramount – the sanctity of life or an individual’s 

quality of life? Is abortion ever acceptable? If so, in which circumstances? 

Questions such as these are central features of Religious Studies lessons at DGGS and will often 

feature as 10, 12 or 40-mark essay questions (depending on the key stage). In essays at every key 

stage, students are required to evaluate arguments both for and against the statement before arriving 

at reasoned, justified conclusions, thus understanding and appreciating the viewpoints of others on 

these issues as well as developing their own. 

Science 

Scientific discoveries and inventions should be used responsibly and as a society we need to make 

moral judgements on whether to pursue certain scientific advances.  Students also need to develop 

an understanding of the consequences of their actions on a personal level, but also considering the 

impact on those around them, wider society, and the world. Examples of opportunities within the 

Science curriculum: 

• Drugs – an exploration of legal and illegal drugs, medicinal and recreational drugs, the 

consequences of possession of illegal drugs and why we have laws to discourage drug use. 

• Lifestyle choices and health – the consequences of a range of lifestyle choices such as an 

unbalanced diet, smoking, alcohol, drug taking are looked at in depth 

• Fossil fuels - students study the importance of fossil fuels to human society and the impact 

their usage is having.  

• Combustion of hydrocarbons - students consider the impact of multiple chemical and 

industrial processes on the environment and the impacts of global warming and acid rain on 

the environment.  

• Food chains - the production of ammonia during the Haber process and usage of excessive 

fertilisers on food chains are considered in detail. 

• Personal responsibility – during all practical work students are reminded to apply their 

understanding of laboratory safety to their own lives and consider the consequences of not 

doing so. 

• Road safety – the impact of speeding on the ability to stop a car and the effects of drugs 

and alcohol on stopping distances are investigated and linked to the potentially tragic 

consequences of road traffic accidents.  

• Genetic Engineering - Use understanding of genetic engineering to consider the ethical 

implications of the technology and whether it should be allowed for gene therapy in humans 

or in other organisms. 

• Cloning – discuss the use of cloning techniques to evaluate whether embryo cloning should 

be allowed and to what level, its potential use in saving endangered species and the ethical 

issues around this.  

• Radioactivity – consideration of the benefits and risks of nuclear power generation. 



• Deforestation, peat destruction, pollution – students consider the moral implications of 

our impacts on the planet and the disproportionate impact on poorer nations. 

• Development of medicines – discussion around the use of animals in drug testing.  

3. Social Development 

Provision for the social development of students includes developing their: 

• use of a range of social skills in different contexts, for example working and socialising with 

other students, including those from different religious, ethnic and socio-economic 

backgrounds 

• willingness to participate in a variety of communities and social settings, including by 

volunteering, cooperating well with others and being able to resolve conflicts effectively 

• acceptance of and engagement with the fundamental British values of democracy, the rule 

of law, individual liberty and mutual respect and tolerance of those with different faiths and 

beliefs. They will develop and demonstrate skills and attitudes that will allow them to 

participate fully in and contribute positively to life in modern Britain 

Art 

Students are encouraged to work in groups from Year 7 to Year 13 to discuss techniques and 

problem solve. Students are encouraged to discuss ideas and thought, constructive feedback and 

the impact of art and design in society. We celebrate work through exhibitions. We participate in 

community events and showcases. We offer opportunities for students to visit galleries and fieldwork. 

GCSE and Sixth Form students are taught to be independent in their approach to study and expected 

to self-guide their progress through certain times through Component 1. Respect is built from early 

stages of art through valuing shared classroom space and peer feedback of others work. Personal 

investigations and the ability to select projects for themselves building on the student's liberty. 

Democracy is demonstrated through the use of classroom rules and exposure to certain materials 

that require strict rules for using. Art and Design lessons give students the opportunity to enhance 

social skills, development, education, and creativity. Students are encouraged to express and 

explore who they are and document this understanding throughout the selected project titles. The 

studios also offer space where students can develop social skills in a safe and friendly atmosphere. 

Students talk about their views and ideas through group critiques and presentations and are 

encouraged to discuss British values and identity. Students are encouraged to have a wider 

understanding of identity across time and cultures. Respect and co-operation are key elements to a 

supportive environment for conversations. 

Business and Economics 

Students will become versed in British economic institutions such as the Bank of England. This is 

especially important when they learn the concept of interest rates for sources of finance and the core 

tool to tackling inflation. 

Computing 

Students are taught to think and produce work that reflects the needs of audiences within our 

community and the wider community. Students use think/pair and share in lessons that encourages 

them to respect different people’s feelings and values. Students use pair programming while 

developing and solving programming challenges which helps them to communicate ideas in a 

respectful and supportive manner.  

Design and Technology 

Students learn about the laws (both EU and UK) regarding Packaging & Labelling, Health and Safety 

and are able to identify and develop respect for those with Food allergies and Food intolerances.  

 



Students are able to discuss the concept of a circular economy including:  Conservation of energy, 

materials and components via design or processes, the design of products for minimum impact on 

the environment including raw material extraction and spoil, consumption, ease of repair, 

maintenance and end of life.  Sustainable manufacturing including the use of alternative energy and 

methods to minimise waste; the impact of waste and cost implications, impact of product miles. 

Projects enhance learning and the development of products that could assist with social problems 

e.g. poverty, health and wellbeing, migration or housing.  

Drama 

Students are taught to adapt their presentation and communication to different audiences. Most work 

is completed in mixed groups, allowing students to refine their communication skills ( both verbal 

and non-verbal) and adapt their working practises to accommodate the needs, beliefs and strengths 

of everyone. It also promotes the ethic of supporting and encouraging others to achieve their 

potential.  Respect and tolerance are key to producing successful work in Drama and this is then 

transferable into the wider world beyond the classroom. Role play allows for this to occur in a non-

threatening manner, as opinions can be presented as another’s. Taught texts and offered stimuli 

offer starting points for discussion, but it is the students’ own interests and beliefs that mould the 

devised work into original pieces. Fundamental British values are recognised and explored – 

particularly when these are challenged by the texts or discussions that evolve. 

English 

All units of work in English provide opportunities for social development. Units on the art of rhetoric 

at KS3 lay the foundations for paired discussion, group discussion and class debates, as well as 

more formal spoken language opportunities at GCSE. The importance of public speaking and 

presentations are routinely emphasised with links made to the importance of these skills in 

interviews. Debates are sensitively mediated to ensure conflicting viewpoints are treated with 

respect, with active listening encouraged and appropriate lines of questioning to stimulate the debate 

in a healthy manner. This connects to the fundamental British values of mutual respect and tolerance. 

In addition, the ‘Women Who Changed the World’ and ‘Belonging’ units at KS3 develop empathy 

and appreciation towards people from different religious, ethnic and socio-economic backgrounds.  

Geography 

Social issues and the needs of different groups of people are also common themes that are explicitly 

recognised on a regular basis such as the need to create a sustainable society.  Exploring options 

for sustainability promotes discussion of appropriate solutions, nimbyism and evaluation of impacts. 

Engaging with views of stakeholders and considering solutions to conflict.  Completing the NEA 

investigation at KS5 requires students to engage with the local community to explore issues and 

investigate the local area related to their chosen issue.   Fieldwork in all year groups with individual 

data collection and collaborative tasks includes both human and physical areas of our local 

environment. Examples include whether Dover needs further re-development, where local people 

are engaged in questionnaires; coastal management strategies at a variety of locations from Pett 

Level in East Sussex to the North Kent Coast from Bishopstone Glen to Herne Bay; to the Isle of 

Sheppey where coastal resort deprivation is explored along with the contentious issues for local 

communities regarding the chosen Environment Agency Coastal Management Strategies.  At all key 

stages there is a moral dilemma explored through a variety of teaching techniques such as managing 

a volcanic eruption game revolving around the Monserrat event to the moral dilemma posed by over-

population in some locations with the reliance and unsustainable use of natural resources in many 

parts of the world.  Changing Space, Making Space topic at A level explores the views of 

stakeholders and the resolution of conflict is covered through Powers and Borders.  Group work, 

debates, are all integral to the subject along with the British Values of Democracy.  

 

 



History 

Teaching about the origins and implications of all the 'Fundamental British values'. Teaching through 

discussion and the expectation that students listen to, think about and assess the evidence behind 

contrasting viewpoints - their own and historians - to come to reasoned and well- considered 

conclusions and judgements. 

Modern Foreign Languages 

Students learn how to communicate and share ideas and opinions through class work, pair work and 

group work. They have opportunities to develop their skills in listening and speaking to each other. 

All contributions are valued and respected to demonstrate respect, tolerance and co-operative 

learning. Students are encouraged to experiment with speaking a new language independently to 

build confidence and to listen to each other with respect.  

Latin 

Students engage in group discussions and debates. They examine the ancient foundation of British 

values and the inextricable link between religion and politics in the ancient world. 

Mathematics 

Problem solving skills and teamwork are fundamental to Mathematics, through creative thinking, 

discussion, explaining and presenting ideas. Students are always encouraged to develop their 

Mathematical reasoning skills through communication with others and through explaining concepts 

to each other. Self and peer reviewing are very important to enable students to have an accurate 

grasp of where they are and how they need to improve. Working together in pairs or groups, and 

supporting each other, is a key part of Maths lessons.  Many topics have a direct and deep 

sociological impact or effect. We teach coordinate geometry, bearings and vectors and at KS5 

explore calculus, logs, exponentials, complex numbers and differential equations. These are the 

bedrock of many “real life” applications of mathematics that have had, and still have, a profound 

impact on human advancement (e.g. wireless communications, GPS, flight, electronics, engineering, 

infectious disease spread).  We develop an understanding of statistics to a depth which should equip 

students with the ability to recognise when statistics are meaningful or being used inappropriately 

(e.g. in newspapers or on social media). We encourage students to consider sample size, bias, 

methodology and overall meaning. Correlations are not the same as causations. (Reference to the 

highly statistically significant correlation that exists between stork populations and human birth rates 

across Europe).  The department runs the UKMT challenges for years 8 and above and KS5 

workshops for students on a maths rich pathway that includes supporting students and staff from 

Dover Boys Grammar and DOYRMS. We run TEAMs interviews with alumni, academics, and 

professionals so that students can ask questions about maths related careers and prepare for 

progression to elite universities.  Simpler skills such as numerical fluency, and confidence with 

estimation, benefit our students’ functioning in society.  Challenging them to consider: When is 

something a poor/good deal?  Is this really a special offer, or a rip off?  Is £9 a good price?  How 

long will it take to get to Canterbury from here?  

Music 

Music develops a huge range of students’ social skills across a wide range of different contexts. 

Students have the opportunity to get involved in a variety of extra groups, allowing them to work in 

different social groups, including students from a range of religious and socio-economic 

backgrounds. This supports students’ development of tolerance of different faiths and beliefs. 

PE 

The nature of PE allows all students to develop the necessary skills to work in teams or pairs, as the 

majority of activities are based around team games or creating sequences in groups, co-operation 



with others is paramount to success. Strategies and tactics are being introduced to students, giving 

the students roles such as leaders, coaches, or umpires, and offers students the opportunity to 

develop their communication skills, leadership skills and the ability to settle any discrepancies which 

may occur. Students are encouraged to reflect upon feelings of enjoyment and determination. The 

six House sports events throughout the year, encourage every student to work as a collective to win 

vital points through sports for their House. 

PSHE 

Fundamental British Values are explored throughout the curriculum in every year. This includes in 

Year 7 a focus on democracy and mutual respect. In Year 8 mutual respect is revisited with an 

emphasis on individual liberty, antisocial behaviour, and rights as a citizen. Year 9 explores 

democracy, extremism and terrorism. Relationships, gender identity and mutual respect are key 

topics in Year 10, whilst in Year 11 the rights of women, gender-based violence and human rights 

form a key part of the work on individual liberty, mutual respect and democracy. In the sixth form this 

work continues with further studies of radicalisation and extremism, stalking and harassment, 

diversity and respect in modern Britain. There is a focus throughout the year groups on conflict 

resolution with areas such as the bystander effect, friendship and peer pressure being discussed 

extensively.  Here acceptance of other are highlighted and the impacts it could have if fairness / 

equity is not given within society.  

Religious Education 

Religious Studies allows students with frequent opportunities to utilise and hone their social skills in 

a variety of contexts. Students are encouraged to share and reflect upon their own religious or non-

religious worldviews in every lesson, often as part of ‘Think, Pair, Share’ or other group discussion 

tasks. As part of these tasks, they are exposed to and learn about the viewpoints of other students, 

including those of different religious, ethnic and socioeconomic backgrounds. 

Individuals from different religious, ethnic and socioeconomic backgrounds are also introduced to 

students as part of the substantive knowledge of each lesson – for example, the beliefs and practices 

of Muslims, Buddhists, Sikhs and Hindus, all of which make up relatively small proportions of the 

Dover population. 

An integral part of students’ social development is educating them in what are considered 

fundamental British values (FBV). Fundamental British values are promoted in Religious Studies in 

the following ways: 

1. Democracy 

Given democracy’s status as ‘a culture built upon freedom and equality, where everyone is aware of 

their rights and responsibilities’, RS plays a crucial role of the promotion of this in schools. Students 

study issues related to freedom and equality in the study of anti-racism and Black Theology in Year 

9, considering the fight of people of colour for equal rights throughout history. In Year 10 core and 

GCSE Religious Studies, students consider the prejudice and discrimination the LGBTQIA+ 

community have faced throughout history, and their fight for freedom and equality. Students’ rights 

and responsibilities towards others are studied implicitly when considering moral and ethical 

questions that involve discussion of their relationships with other individuals and institutions in wider 

society.  

2. Rule of Law 

Students study and investigate the importance of the rule of law when studying extremism and 

radicalisation, which features as a discrete unit in Year 10 core Religious Studies, and is also touched 

upon when studying misconceptions about the relationship between Islam and terrorism in Year 9. 

Students also study a unit on Crime and Punishment as part of GCSE Religious Studies in Year 11, 

where they study the process by which laws are made and the consequences of not following them 

(the range of punishments utilised by the criminal justice system in the UK).  



3. Respect and Tolerance of those with different faiths and beliefs  

It is difficult to be specific about where precisely in the Religious Studies curriculum students learn 

respect and tolerance of those with different faiths and beliefs because this is a value that underpins 

the entirety of the subject. The process of studying five of the six major world religions, both in 

discrete units and through thematic units, provides students with an opportunity to understand and 

respect those with different faiths and beliefs. Particularly considering the sizable number of students 

within the school population that do not affiliate with any religious tradition, educating students about 

their importance is extremely important.  

Through developing and honing their ability to construct evaluative pieces of writing from Years 7 – 

13, students also indirectly further develop their ability to respect those with different faiths. In all 

essays, students are required to present their opinion(s) in relation to a variety of issues, as well as 

present those of others.  

4. Individual Liberty  

The Religious Studies department promotes individual liberty through its ability to teach students to 

accept, respect and understand a variety of religious and non-religious worldviews. Particularly in a 

non-faith setting, students are taught that whilst it is important to understand the perspectives of 

others, they are free to come to their own decisions as to what to believe, and how to act and express 

themselves, within the boundaries of the law. Students are invited to reflect upon their personal 

knowledge during each lesson, which in turn has an impact upon their beliefs, actions and 

expressions.  

Science 

Science has a major impact on the quality of our lives. In Science lessons, students consider the 

social impact both positive and negative) of science and technology. Students need to develop their 

empathy and tolerance towards different viewpoints. They should also be given opportunities to 

volunteer to enable them to act on their desire to make positive changes to society. Examples of 

opportunities within the curriculum 

• Group work  

• Practical work 

• STEM/Science Clubs 

• Trips – Big Bang 

• Enrichment weeks – Activities discussing science in the modern world and news 

• The Government’s role in regulations and legislation – relating to drug use, alcohol use, 

smoking, the use of mobile phones, genetic testing and terminations, genetic modification, 

IVF, availability of contraception, quarrying, mining, recycling, global warming and emissions, 

control of pollutants, space exploration, generation of electricity. 

4. Cultural development 

Provision for the cultural development of students includes developing their: 

• understanding and appreciation of the wide range of cultural influences that have shaped 

their own heritage and that of others 

• understanding and appreciation of the range of different cultures in the school and further 

afield as an essential element of their preparation for life in modern Britain 

• ability to recognise, and value, the things we share in common across cultural, religious, 

ethnic and socio-economic communities 

• knowledge of Britain’s democratic Parliamentary system and its central role in shaping our 

history and values, and in continuing to develop Britain 

• willingness to participate in and respond positively to artistic, musical, sporting and cultural 

opportunities 



• interest in exploring, improving understanding of and showing respect for different faiths and 

cultural diversity and the extent to which they understand, accept, respect and celebrate 

diversity. This is shown by their respect and attitudes towards different religious, ethnic and 

socio-economic groups in the local, national and global communities 

Art 

Students develop their knowledge of artists, which will influence and inspire their work, these cover 

a variety of cultural beliefs, ideas, and religions which students are encouraged to appreciate and 

respect. Craftspeople and designers are taught including modern and contemporary movements. 

The students are taught to reflect on the cultural context and content in which the work has been 

produced. A wide variety of cultural factors are explored within the curriculum. The aim of the Art 

Curriculum is to improve all aspects of cultural and artistic creativity and production to strengthen 

the overall participation in cultural life. Students are encouraged to preserve and develop their 

understanding of cultural diversity and respond in a variety of creative ways.  

Business and Economics 

Economics students examine the gender pay gap across a variety of LEDC and MEDCs - to see the 

varying differences, causes and solutions. Furthermore, Entrepreneurs are referred to as 

he/she/they to evolve with modern day Britain. 

Computing 

A wide variety of cultural factors are explored within the curriculum. The digital divide is a significant 

area of discussion and allows students to broaden their horizons regarding digital inequality within 

local, national and an international setting.  

Design and Technology 

Students develop and awareness and are able to discuss how socio-economic influences have 

helped to shape product design and manufacture, including: post War - Bauhaus and development 

of furniture for mass production, Rationing and development of utility products.  The development of 

convenience foods and their effects on socio demographics, our health, liberation. Fashion and the 

demand for mass produced furniture and decorative design.  

Drama 

Texts from different time periods, cultures and societies are covered throughout the Drama 

curriculum. There are core texts and resources which encourage exploration of the human condition 

and facilitate the students to feel confident presenting themselves in a variety of life situations, having 

a foundation of understanding of the views, experiences, and situations of others. Studies allow 

students to further recognise the development and change of behaviours within society and the need 

for tolerance and acceptance. A celebration of diversity and a recognition of the importance of 

collaboration prepares students for life in modern Britain.  

English 

Students develop an understanding of canonical British Literature, including the work of 

Shakespeare, key Romantic poets, Austen, Dickens, Orwell, as well as the more unconventional 

ideas of contemporary poets such as Duffy and Agbabi in KS4 and KS4. Elsewhere, texts are chosen 

to explore writers from diverse backgrounds and to examine influential female figures throughout 

history. An understanding of changing perceptions of gender stereotypes is woven throughout the 

curriculum from KS3 all the way to the exploration of feminist texts, including ‘The Handmaid’s Tale’ 

and ‘The Bloody Chamber’. Students are also exposed to a plethora of non-fiction texts to develop 

their cultural capital in terms of the diverse experiences relayed and the various forms and 

conventions of the texts. At the very beginning of Year 7 students undertake a short unit on biography  



and autobiography which encourages students to examine and appreciate their own unique 

backgrounds and those of their peers. At the heart of the study of literature lies the study of the 

human condition and these large questions are crucial to the cultural development of students at 

DGGS. Further enriching activities such as guest speakers and theatre trips are organised, alongside 

the promotion of internal and external writing competitions and the opportunity to contribute to the 

school’s own publication, Optima Magazine.  

Geography 

Geography is about understanding the complexity of our world and appreciating the diversity of 

cultures that exists across continents. Topics throughout the key stages lend themselves to an 

exploration of students’ own identities and others. Students are introduced to as wide a variety of 

countries and cultures through the topics they cover within each year group. Examples include the 

changing economic development within the UK and the impact that different religions, cultures, 

ethnic groups, food, and entertainment have had on the diversity within London. How a place is 

represented through the media, architecture and text is explored at KS5. Different cultures are 

studied through the countries such as China and Russia at KS3. Cultures in differing biomes are 

explored from the Inuit in the Arctic to the Berbers in the Sahara Desert, and the Globalisation and 

Mobilisation of the world is a theme throughout. Daily news allows students to have an awareness 

of different cultures and the problems that some of these present for instance in the management of 

disease outbreaks in the Congo. 

History 

Students are taught about different cultures and backgrounds explicitly when they encounter different 

societies in world history - e.g. Mughal India, Medieval Mali. Links between History and other subjects 

such as Music, Drama and English are emphasised. The importance of 'empathy' and understanding 

the world through the perspective of someone with a very different worldview/experience is an 

essential historical skill. 

Modern Foreign Languages 

Cultural awareness and development are fundamental in language learning and understanding. 

Students reflect upon aspects of their own cultures and compare and contrast them with other 

cultural environments in lessons and on trips abroad. Exploration of students’ own cultures and the 

cultures of others is key. Students are encouraged to embrace diversity and accept new ideas and 

lifestyles. Authentic resources are used to help students open their minds and develop their cultural 

outlooks and understanding. 

Latin 

Students examine the literary, philosophical, ethical, etymological and political foundations of 

Western culture through a deep engagement with ancient languages and texts. 

Mathematics 

Mathematics is a universal language with a rich history and a cultural context in which it was first 

discovered or used. We owe our knowledge to the Babylonians, Egyptians, Greeks, and Arab 

mathematicians. Students have the opportunity to consider the lives of traditionally recognised 

mathematicians such as Newton, Pythagoras, Galileo, or Fibonacci. At various stages throughout a 

student’s school career, modern mathematicians and particularly those with protected 

characteristics, are promoted through enrichment sessions, House Day events, themed months and 

classroom displays. These would include the mathematician Hannah Fry and the computer scientist 

Alan Turing. Age-appropriate recommendation or viewing of films such as Hidden Figures, The 

Imitation Game and the Man Who Knew Infinity increase student understanding of influential figures 

who were unrecognised in their own time.    



At KS5, students are introduced to websites such as the Office of National Statistics and the World 

Health Organisation. This is to encourage curiosity and promote discussion of the wider national 

picture and global community. Our KS5 students often consider math related pathways and develop 

an interest in cultural causes.  Studying Imperial units is no longer on the GCSE syllabus, however 

students are still required to make conversions between any given units in day-to-day life. An 

understanding of the origins and cultural development of imperial measures is normally discussed. 

The ability to use exchange rates for foreign travel are also important life skills students will learn.  

The world of modern computing would be impossible without the fundamental mathematics upon 

which they are built.  Algorithmic approaches to problem solving are first introduced at GCSE level 

(iterative processes) but these are greatly developed in A level Further Maths with the Decision 

course.  Mathematics has deep links to music, art and sport. Factors and multiples build rhythm and 

design percussion. Furthermore, ratios mathematically explain pitch and tuning and trigonometric 

functions describe and illuminate the structure of sound waves. An understanding of scale and 

similarity help to explain the strange numbers associated with focal length in photography. As a 

product of The Enlightenment, Renaissance artists were often obsessed with mathematics, and 

many incorporated the Golden Ratio or applied their knowledge of perspective in new ways.  

Music 

Music is steeped in cultural development, and this is a fundamental aspect of the curriculum course. 

Students learning is supported by experiencing music from across a range of different cultures 

around the world, as well as across different styles and across time. Students look at some of the 

contexts of the different pieces they listen to or perform. 

PE 

Students are becoming aware of different cultural attitudes towards aspects of physical activity. They 

are given the opportunity to explore dances and learn games from different traditions and cultures 

including their own, such as Irish dancing, Bollywood Indian inspired dance, and the Lindy Hop. 

Students also recognise and discuss the differences between male and female roles within sport, at 

both elite and amateur levels. Compassion and respect for other culture and traditions is also 

displayed by all when exploring unfamiliar games or dances. Students will discuss how culture 

affects what sports different nations excel at and how cultural traditions can affect which sports men 

and women participate in. 

PSHE 

This is discussed in a range of topics but mainly covered within the Fundamental British Values 

where mutual respect is explored in depth. There is a link to the school values wherever possible to 

highlight that these values reflect the values needed in wider society as a whole. When discussing 

radicalisation, we discuss the differences between the views and why this might be the case. Human 

rights are covered with the impact this can have on fairness in society.  

Religious Education 

The Religious Studies department promotes the cultural development of students by helping 

students to understand the wide range of influences that have contributed to what it means to be 

‘British’ and the ways in which British culture is increasingly multicultural in the 21st century. Students 

also learn to appreciate and understand other cultures, both within school and in the wider world 

which helps to prepare them for the demands and diversity of adult life. Students are encouraged to 

recognise and value the things we share in common across cultural, religious, ethnic and socio-

economic communities when they are explicitly invited to highlight similarities and differences 

between religious traditions as part of lessons. In a Year 9 unit on anti-racism, students study the life 

and legacy of Jo Cox, and what she meant when she said that ‘we have more in common than that 

which divides us’. 

 



 

Science 

Many of science's most important discoveries have come from other parts of the world from people 

of all backgrounds and cultures. Today scientists collaborate internationally.  In Science lessons, we 

explore and celebrate research and developments that take place in many different cultures, both 

past and present. We explore how scientific discoveries have shaped the beliefs, cultures and politics 

of the modern world. Examples of opportunities within the curriculum 

• Development of scientific ideas – the influence of cultural expectations on the acceptance of 

ideas such as speciation / evolution via natural selection, the heliocentric model of the solar 

system, continental drift and plate tectonics. 

• Collaborative nature of science – development of models for the atom, the Periodic table, the 

Human Genome Project, the production of the COVID-19 vaccine.  

• Exploration of scientists from different cultures across the curriculum for example Ibn-al-

Haytham  

• Variation – resulting from genetic and environmental factors S3 Lead of Mathematics   


