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Art, Craft and Design (Eduqas) - Term 1 
Students build upon their personal investigation work started in year 12, creating further 

developmental work and an outcome, exploring their own personal theme and interest. To 

support their practical work students also create exhibition reviews, artist analyses and 

written critical reflections exploring key artists who have influenced their work. Students 

complete personal investigation refinement: 

1) Research, Development + Refining Ideas 

2) Realisation + combination of ideas 

3) Reviewed + Refined outcomes 

4) Learning Journal work 

5) Further Gallery Experience. 

Term 2 
Final Term to complete component 1. Students complete all work and spend time on a final 

piece of work that demands a high level of focus and refinement. All work should be collated 

and completed with no gaps or unfinished work within the portfolio. 

Term 3 
Component 1 deadline this term and students submit component 1. They then start on 

component 

2. The theme issued in the first week of February (1 of 12 questions selected) and there 

are around 10 school weeks to produce preparatory work studies to support the given 

theme with research, recording, and development. 

Term 4 
Students build upon their externally set assignment task from the start of February, creating 

further developments and outcomes, exploring their own responses to their selected 

assignment. To support their practical work students also create exhibition reviews, artist 

analysis and written critical reflections, exploring key artists who have influenced their work. 

Developing ideas and creating practical mini outcomes is the main area of focus during this 

term. 

Term 5 
Students have a clear plan and vision as to how the examination time will be used. Students 

complete a 15-hour supervised examination period where a final piece of work is completed 

with an evaluation. Examination paperwork is to be completed. 

Term 6 
Moderation Period and Show Time - Work is selected to show evidence of students' 

technical accomplishment during the A Level Course and an understanding of the use of 

materials, ideas and practices appropriate in visual communication. To support their 

exhibition students also display their PowerPoint, Contextual Study and Learning Journal 

with their work. 

 

Biology (OCR A) - Term 1 
Teacher A: Hormonal Communication: Students learn the ways in which specific hormones 

bring about their effects are used to exemplify endocrine communication and control. 

Treatment of diabetes is used as an example of the use of medical technology in 

 

 



overcoming defects in hormonal control systems. Students are reminded of the link from 

GCSE Biology from which they should be familiar with the central concepts of chemical 

messengers and target cells. In this module they are exposed to more intricate detail such 

as the precise mode of action of pancreatic beta cells and the impact of adrenaline on 

cardiac muscle. Links are made to the nervous system including the close integration of 

systems via the hypothalamus. 

Teacher B: Respiration: The A2 course allows students to extend their knowledge of 

biological molecules gained in Year 12 to more complex biochemical processes. This unit 

explores the structures and mechanisms involved in aerobic and anaerobic respiration in 

mammals, plants and yeast. This complex material is broken down, with multiple 

opportunities to review each component. Students then apply their understanding of the 

processes to solving problems involving poisons. Students draw on the investigative skills 

covered in Year 12 to design, carry out and evaluate their experiment. There are strong 

links to the topics taught by Teacher A as the ATP produced during respiration is required 

for driving many communication and homeostatic mechanisms. 

Term 2 
Teacher A: Homeostasis: This unit builds on the previous 2 units to develop the students' 

understanding of how the nervous and endocrine systems work together to maintain a 

constant internal environment in the face of internal and external change. Negative and 

positive feedback is considered in respect to biological systems. This topic provides the 

opportunity for a deep dive into the workings of the thermoregulatory system as well as the 

detailed structure and functions of both the liver and the kidney. There is opportunity here 

for further practical work including kidney dissection (PAG2) and for more microscopy 

(PAG1). Finally, the medical implications and possible treatments for kidney failure are 

considered in conjunction with how the analysis of bodily fluids can be used to diagnose 

kidney failure. 

Teacher B: Photosynthesis: This topic begins with a recap of plant cell structures. There 

are several similar biochemical processes to respiration involved in photosynthesis and 

students can build on this knowledge. Regular retrieval practice and teacher modelling of 

answers allow students to gain confidence with these biochemical processes. Key practical 

skills are developed during experiments investigating factors affecting the rate of 

photosynthesis and the use of thin layer chromatography to separate photosynthetic 

pigments. 

Term 3 
Teacher A: Plant responses: Plant responses is taught as a counterpoint to the previous 3 

topics which focus exclusively on human biology. Students are encouraged to recognise the 

similarities and differences in the ways in which plants can respond to changes in their 

environment as well as to threats such as herbivory. The domain of plant hormones is 

explored and a comparison with aspects of the animal endocrine system is developed. 

Finally, the commercial uses of plant hormones are considered. This revisits some GCSE 

material on the same subject. 

Teacher B: Manipulating genomes: The unit starts with a thorough review of DNA structure, 

replication and protein synthesis from Year 12 work. Students learn about the development 

of DNA profiling and gene sequencing and current improvements to the speed, accuracy 

and availability of these techniques. The methods and applications of genetic engineering 

are examined, along with a consideration of the ethical arguments surrounding the use of  

gene technologies. Students carry out gel electrophoresis to produce a DNA profile from 

DNA found at a crime scene to identify a suspect. 

 



Term 4 
Teacher A: Genetics of living systems: Students have previously studied simple 

inheritance during the GCSE. In this module students are introduced to the concept that 

genes may be differentially active resulting in the formation of different cells, tissues and 

organs. This logically extends to a basic understanding of how homeotic genes drive the 

development of body plans. The concept of mutation is explored in greater depth than in the 

GCSE, being at the gene and chromosomal level, and the potential impact or otherwise of 

this is explored. 

Teacher B: Cloning and biotechnology: As an introduction to cloning, natural and artificial 

methods of plant and animal cloning are studied. The commercial applications of both 

cloning and the use of microorganisms in industry, to produce medicines and 

bioremediation are explored. Using teacher demonstrations to show the correct techniques, 

students use aseptic technique to culture microorganisms safely and without contamination. 

Term 5 
Teacher A: Patterns of inheritance and variation: In this unit students are invited to 

considerably extend their knowledge and understanding of how genetic characteristics are 

inherited. Whereas at GCSE level students work with single gene (monohybrid) inheritance, 

at A-level they must be able to make predictions of the outcomes of two genes at the same 

time. Furthermore, they learn about genetic interactions where one gene controls another 

(Epistasis) and the impact of genetic linkage both on autosomes and on the sex 

chromosomes. Finally, there is a step into population genetics and the treatment of this 

using Hardy-Weinberg equilibria. This unit gives ample opportunity of the use of the Ch- 

squared statistical test. 

Teacher B: Revision: Diagnostic testing assists in identifying any areas where to focus 

revision of earlier topics. Students tackle increasingly complex synoptic questions and are 

given feedback on producing concise, biologically accurate descriptions and explanations. 

There is further time to practise the mathematical, statistical and scientific enquiry skill 

students have been developing over the course. 

 

Business (Edexcel) - Term 1 
Theme 3: Business decisions and strategy 

3.1 Business objectives and strategy 
Students will study the difference between a generalised aim and mission and a more 

specific SMART objective, and should engage with published business documents, such 

as company accounts, that should help to illuminate this process. They will consider 

different stakeholder views when reviewing mission statements as a useful first step in 

critically assessing them.  Students will explore a range of analytical tools and theories, such 

as SWOT analysis, PESTLE analysis and Porter's Five Forces analysis, and understand the 

uses and limitations of these for businesses developing a corporate strategy. 

3.2 Business growth 
Students will explore how and why (and in some cases why not) businesses achieve 

growth. A starting point is how business size can be measured and, in turn, how growth can 

be measured. Different business case studies will be explored to illustrate how and why 

firms have grown, both organically and inorganically, in the past. 

 

 



3.3 Decision-making techniques 
Students will study how businesses can use quantitative decision-making tools, such as 

time series analysis, decision trees, critical path analysis and investment appraisal, in order 

to increase the accuracy of their predictions and improve the quality of information available 

to decision makers. Students will complete calculations and interpret their results. They will 

learn to assess the use and limitations of these techniques in informing business decisions. 

This topic provides opportunities for demonstrating quantitative skills. 

Term 2 

Theme 3: Business decisions and strategy 

3.4 Influences on business decisions 
Students will explore the qualitative factors that have a major influence on the direction 

businesses take; the ‘human element’ of business decision making. The students will 

consider the underlying motives that can frame a business’s strategy and inform decision 

making, especially considering whether the firm is primarily concerned with the 

shareholders' interests or considering all the stakeholders' perspectives. 

3.6 Assessing competitiveness 
Students will explore published financial information and make assessments of a business’s 

competitiveness based on this. They will revise the key information that can be gained by 

viewing the financial documents (statement of income or statement of financial position) 

they will interpret the changes in these from year-to-year and from business to business. 

Students will continue considering the stakeholder approach and which groups will be 

interested in different aspects of a business’s performance. Concepts such as profitability, 

liquidity and solvency are important in analysing a business’s financial position with more 

accuracy. Students will also examine human resource performance indicators, such as staff 

turnover, and consider how changes impact on the business. This topic provides 

opportunities for demonstrating quantitative skills. 

3.7 Managing change 
Students will explore how change can be implemented and the factors that influence its 

likely success. They will revise external influences and decision-making tools as reasons 

for change. Students will consider the qualitative factors that will impact on business 

decision making and consider ways of managing change. 

Term 3 

Theme 4: Global Business 

4.1 Globalisation 
Students will consider that the majority of businesses no longer view their markets to be 

purely domestic. Globalisation has created significant opportunities for businesses to sell 

their goods and services overseas. However, at the same time, this has led to significant 

increases in global competition in world markets. This topic explores the reasons why 

globalisation has occurred and the reasons why some countries may want to limit its spread. 

4.2 Global markets and business expansion 
Students will study the reasons why businesses based in more affluent countries such as 

the UK may want to sell their goods and services in overseas markets and/or relocate 

overseas. This section explores the opportunities faced by businesses from the increasing 

globalisation of markets. 



Term 4 into 5 

Theme 4: Global Business 

4.3 Global marketing 
Students will examine how businesses can adapt their marketing to the challenge of selling 

in a newly identified overseas market. Students will learn that, depending on the product, 

different marketing approaches may be necessary to overcome the barriers that prevent 

successful marketing in certain countries. 

4.4 Global industries and companies (multinational 

corporations) 
Students will learn about the impacts of MNCs on a country’s economy and examines the 

benefits and drawbacks to that country from the operation of an MNC to a range of 

stakeholders. Students will consider whether an MNC is operating in a truly ethical manner 

and recognise the difficulties of controlling global companies, especially in LEDCs. 

 

Chemistry (OCR A) 
Topic 1 - Rates, equilibrium and pH 
Students enhance their knowledge of reaction rates and equilibria from year 12 within a 

quantitative and graphical context. There are many opportunities for them to develop their 

mathematical skills for chemistry. This topic allows students to experience the practical 

techniques involved in the determination of reaction rates and pH, acquiring essential skills 

for the Practical Endorsement. 

Topic 2 - Energy 
Students extend their knowledge of enthalpy cycles by learning how to construct and 

interpret Born-Haber cycles. Entropy and free energy are introduced as concepts used to 

predict the feasibility of chemical change. Students build on their introductory work to redox 

by studying the use of volumetric analysis for redox titrations. They are required to plan their 

own redox titration, giving them the opportunity to hone their research and citation skills. 

Students are introduced to electrochemistry in the context of electrode potentials. 

Topic 3 - Transition elements 
This topic provides students with a deeper knowledge and understanding of the periodic 

table within the context of the transition elements. Students learn the role of ligands in 

complex ions, stereochemistry, precipitation, ligand substitution and redox reactions. This 

expands their knowledge of qualitative tests for unknown ionic compounds. 

Topic 4 - Aromatic compounds, carbonyls and acids 
Students are introduced to aromatic compounds. They study the reactions of arenes and 

phenols, including the importance of directing groups. Students build on their knowledge of 

aldehydes and ketones as carbonyl compounds. These groups feature in the qualitative 

tests carried out to identify organic functional groups, contributing to the Practical 

Endorsement. Finally, carboxylic acids and their related functional groups are taught. 

Topic 5 - Nitrogen compounds, polymers and synthesis 
This topic focuses on organic nitrogen compounds, including amines, amides and amino 

acids. Students are introduced to optical isomerism, which builds on their knowledge of 

stereoisomerism. Condensation polymerisation is reintroduced from KS4 and compared to  

 

 



addition polymerisation. The importance of carbon-carbon bond formation in organic 

synthesis is taught. Students have the opportunity to consolidate their knowledge of organic 

reactions when considering multi-stage synthetic routes. There are many opportunities for 

students to exhibit their practical competency when preparing, purifying and analysing the 

purity of an organic solid. Students build on the analytical techniques introduced in year 12. 

They are introduced to thin layer and gas chromatography. Teachers use modelling to show 

how infrared spectroscopy and mass spectrometry may be used in combination with NMR 

spectroscopy to provide evidence of structural features in organic compounds. 

 

Classic Civilisation (OCR) - Term 1 
World of the Hero: Virgil’s Aeneid 
Students begin their study of the second half of the World of the Hero component: Virgil’s 

Aeneid. They are introduced to Virgil, his life and works completed prior to the Aeneid. There 

is an emphasis on establishing a familiarity with the historical and political context of the poem 

in order to understand these references when presented within the epic. They will look at 

the Augustan context in which the Aeneid was produced, including the political and historical 

background of the civil war, Augustus’ rise to power and consolidation of his rule. Further 

to this, they will explore Virgil’s relationship to Augustus and his regime and how this is 

promoted alongside the Roman Empire within the epic. Prior to beginning their in-depth 

study of the text, students will look at an overview of Homer’s Iliad and the key events and 

characters of the Trojan War as a subtext to the Aeneid. This will also help establish the 

concept of Virgil’s Homeric influence to the students. We will then begin an in-depth study 

of prescribed content from Books 1-5 of the epic (3 + 5 non-prescribed), analysing them 

closely in terms of the four key topics: Literary techniques and composition, 

Characterisation and Themes, and Social, Cultural, Religious and Historical/Political 

Context. Students will build on and adapt their knowledge of 10-mark stimulus questions and 

20-mark essays from their study of the Odyssey in Year 12, this time practising exemplar 

10-mark questions for the Aeneid and planning 20-mark responses. 

Culture and the Arts: Greek Theatre 
Students begin by reviewing and recalling their knowledge of the context to Greek theatre 

covered so far, completing an analysis and evaluation of prescribed visual and material 

sources linked to this topic. They then build on this knowledge by exploring the origins and 

development of tragedy during the 5th century BC and the contributions of three major tragic 

playwrights (Aeschylus, Sophocles, Euripides). Students will additionally familiarise 

themselves with the use of masks, costumes and props in Greek tragedy, and some of the 

common themes that are explored within this type of play. To conclude, students will 

examine Aristotle’s theories about tragedy, including peripeteia, hamartia and catharsis. 

They will then begin their in-depth study of Sophocles’ Oedipus the King, analysing it in 

terms of the playwright’s use literary techniques, structure and dramatic conventions. 

Students will further explore the social, political and religious themes of the play, whilst also 

examining the relationship between the cultural context and subject matter of the play. Using 

teacher scaffolding, students will begin to develop their responses to 10-mark stimulus 

questions for the prescribed visual/material sources, in particular evaluating their overall 

usefulness when investigating the classical world. They will additionally explore the 

scholarship linking to the content covered in this term. 

 

 



Term 2 
World of the Hero: Virgil’s Aeneid 
In the second term, students continue their in-depth study of the epic, this time for Books 6-

9 of  the epic, analysing them closely in terms of the four key topics:  

Literary techniques and composition, Characterisation and Themes, and Social, Cultural, 

Religious and Historical / Political Context. There is a particular focus here in how Book 6 

serves as a turning point in the epic and how Aeneas moves away from the Homeric concept 

of the hero to a more Roman statesman-like figure and the leader he is meant to become. 

Students also draw links between the depiction of the Underworld across both epics they 

have studied: Homer’s Odyssey and Virgil’s Aeneid, closely analysing variations from one 

epic to the other. From Book 7 onwards there is also a heavy emphasis on the depiction of 

war and its effect on Aeneas. Students will examine this carefully, and explore the modern 

scholarship from the European and Harvard schools of thought on Virgil’s stance towards 

this. Students will be introduced to 10-mark comparative essays, learning where these are 

located on the exam paper and the exam technique required when responding to these. 

Using teacher scaffolding they will practise responding to these.   

Culture and the Arts: Greek Theatre 
Students will complete their study of Sophocles’ Oedipus the King, continuing to draw 

together themes and characterisation. They will then begin their in-depth study of Euripides’ 

Bacchae, analysing it in terms of the playwright’s use of literary techniques, structure and 

dramatic conventions. Students will further explore the social, political and religious themes 

of the play, whilst also examining the relationship between the cultural context and subject 

matter of the play. They will additionally respond critically to the prescribed visual and 

material sources associated with Sophocles’ Oedipus the King, evaluating their overall 

usefulness when investigating the classical world: Maenad stamnos by Dinos Painter and 

the kylix depicting the death of Pentheus by Douris. Students will approach 10-mark 

stimulus questions on visual/material sources with increasing independence. They will also 

build upon the skillset developed in their World of the Hero units when responding to 10- 

and 30-mark questions on literary extracts, this time adapting their approach to a theatrical 

context using teacher scaffolding. In looking at 30-mark questions, they will explore the 

scholarship linking to the content covered this term.  

Term 3 
World of the Hero: Virgil’s Aeneid 
In the third term, students continue their in-depth study of the epic, completing Book 9. They 

then continue with Books 10-11 of the epic, analysing them closely in terms of the four key 

topics: Literary techniques and composition, Characterisation and Themes, and Social, 

Cultural, Religious and Historical/Political Context. In Book 11, there is a brief shift in focus 

where we see the epic move from the battlefield into realm of truce and rhetoric within 

warfare, before reverting back again to the battlefield. Students will focus on practising the 

different types of 10- and 20-mark questions in preparation for their mocks, whilst also 

reviewing their Odyssey knowledge and technique for 30-mark extended essays.  

Culture and the Arts: Greek Theatre 
Students will complete their study of Euripides’ Bacchae, continuing to draw together 

themes and characterisation. They will additionally respond critically to the prescribed 

visual and material sources associated with Euripides’ Bacchae, evaluating their overall 

usefulness when investigating the classical world: Maenad stamnos by Dinos Painter and 

the kylix depicting the death of Pentheus by Douris. They will then familiarise themselves 

 



with the origins of (old) comedy and how it developed during the 5th century BC, including 

the contribution of Aristophanes. Additionally, they will acquire a knowledge of the use of 

masks, costumes and props in Greek comedy, and some of the common themes that are 

explored within this genre of play. To conclude, students will be introduced to types of 

humour and comic techniques utilised by ancient comic playwrights. They will then begin 

their in-depth study of Aristophanes’ Frogs, analysing it in terms of the playwright’s use 

literary techniques, structure and dramatic conventions. Students will further explore the 

social, political and religious themes of the play, whilst also examining the relationship 

between the cultural context and subject matter of the play. Students will exemplify their 

skills of analysis and evaluation in the mock papers during this term. 

Term 4 
World of the Hero: Virgil’s Aeneid 
In the final term, students conclude their in-depth study of the epic, completing Book 12 of 

the epic, analysing it closely in terms of the four key topics: Literary techniques and 

composition, Characterisation and Themes, and Social, Cultural, Religious and 

Historical/Political Context. They will begin their revision of this component, drawing together 

the key topics across the epics. Students will additionally explore the scholarship for the 

Aeneid. They will build and adapt their knowledge of 30-mark extended essays for the 

Odyssey, this time applying their skills of analysis and evaluation to questions surrounding 

the Aeneid. They will continue to practise the planning and write up of the 10- and 20- mark 

essays.   

Culture and the Arts: Greek Theatre 
Students will continue and complete their in-depth study of Aristophanes’ Frogs, and draw 

together the key themes and characterisation. They will additionally respond critically to the 

prescribed visual and material sources associated with Greek comedy, evaluating their 

overall usefulness when investigating the classical world: Choregos Vase, Oinochoe 

with Chorus members dressed as birds and the Cheiron vase. Students will additionally 

explore the scholarship linking to the content covered in this term, continuing to plan and 

practise 30-mark questions. A particular focus for assessment this term will be developing 

the required exam technique for approaching 20-mark comparative questions and on 30-

mark questions with a focus on more than one play.  

Term 5 
World of the Hero: Virgil’s Aeneid 
Students will continue to draw together the key topics of this epic, planning and practising 

10-, 20- and 30-mark questions in preparation for their exams. They will additionally revisit 

and revise Homer’s Odyssey. 

Culture and the Arts: Greek Theatre 
Students will revise the Greek theatre component, drawing links between the social, political 

and religious themes across the plays studied. They will continue to practice 10-, 20- and 

30-mark questions in preparation for their exams. 

Beliefs and Ideas: Greek Religion 
Students will revise the Greek Religion component, recalling their key topic knowledge. 

They will practice the planning of 10-, 20- and 30-mark questions in preparation for their 

exams. 

 

 



Computer Science (AQA) - Term 1 
4.4 Theory of computation (A level topics) 
Paper 1 - During this term, computational thinking, tackling logic problems, designing and 

testing algorithms are covered in a lively and practical way. The concepts of abstraction and 

automation are brought alive through interesting examples, and finite state machines are 

explained in simple terms, with plenty of practice examples throughout. 

4.9 Fundamentals of communication and networking (A level 

topics) 
Paper 2 - During this term, students recap on AS networking topics and will expand their 

knowledge in Internet, TCP/IP, CRUD applications and REST, JSON and Javascript. 

Term 2 
4.14 - NEA - the computing practical project 
Paper 1 - Students work on the development of their computing practical project. This 

continues in parallel with the study of other topics. The project allows students to develop 

their practical skills in the context of solving a realistic problem or carrying out an 

investigation. 

4.10 Fundamentals of Databases 

Paper 2 - This unit explores entity relationship modelling, with particular focus on the steps 

involved in normalisation. SQL statements for the retrieval of data are covered in defining 

and updating tables. Some practical database activities are based around Microsoft Access 

and SQLite. 

Term 3 
4.14 NEA - the computing practical project 
Paper 1 - Students work on development of computing practical project is likely to continue 

in parallel with study of other topics. The project allows students to develop their practical 

skills in the context of solving a realistic problem or carrying out an investigation. 

4.11 Big Data and 4.12 - Fundamentals of functional 

programming 
Paper 2 - This unit covers Big Data and Functional programming. In Big Data, students 

learn its application and benefits in areas such as healthcare, medicine, business, 

communication, and many other fields. Students learn about the functional programming 

paradigms, construct simple programs in Haskell and explore lists operations in functional 

programming language. 

Term 4 
Paper 1 exam preparation 
Paper 1 - Students will get familiarise with the skeleton code and prepare for their 

onscreen examination. 

Paper 2 exam preparation 
Paper 1 & 2 - Students will revise and prepare for the external examinations. 

 

 

 

 



Term 5 
Paper 1 exam preparation 
Paper 1 - Students will get familiarise with the skeleton code and prepare for their 

onscreen examination. 

Paper 2 exam preparation 
Paper 1&2 - Students will revise and prepare for the external examinations. 

 

Criminology - Terms 1 & 2 
Unit 3 Aims and Purpose:  
Through this unit, learners will develop the understanding and skills needed to 

examine information in order to review the justice of verdicts in criminal cases 

This unit was started in the summer term to help give students time to prepare for the 

Controlled Assessment which will be sat in December 2022. This unit allows for students to 

understand the processes involved from crime scene to courtroom. We will use examples 

from around the UK to contextualise crimes that have been impacted by these processes. 

Students will be looking at the issues associated with the justice system which could impact 

the fairness of a trial. Miscarriages of justice are explored and linked with the Cardiff 

Innocence project to see how this could be reflected in the UK CJS. 

Terms 3, 4 & 5 

Unit 4 Aims and Purpose:  
The purpose of this unit is for learners to develop skills in order to evaluate the 

effectiveness of the process of social control in delivering policy in practice 

This unit is focused on Crime and Punishment in the UK with a focus on bringing all learning 

from Unit1, 2 and 3 together in this final unit. This allows for a synoptic connection to be made 

to allow for a deeper theoretical and conceptual understanding. The students will be given 

opportunities to deal with examination questions which they may tackle in the external 

examination. This unit allows for students to gain a deeper level understanding of 

governmental processes and how laws/policies impact the reality of prosecution and arrest. 

 
 

Design and Technology (AQA) 
Term 1 
Year 13 terms 1 to 4 will be spent on the NEA. Subject Knowledge will be applied to the task 

chosen by the students. The support will be in the form of whole group non-specific guidance. 

It is intended to be an iterative process so the learning activities will be directed by the student  

and will depend on their project. The stages will cover all the AO groups and be individual to 

the student and the project chosen 

Term 2 
The work will continue on the NEA element but theory lessons will begin once a week to 

prepare students for the Mock exams. Preparation and revision lessons linked to the Core 

Specialist Knowledge. The revision work will be carried out during one period per week. The 

focus will be core technical knowledge and supported with practice questions and online 

revision booklet. 



Term 3 
Continuation of the NEA element of the subject with once a week theory lessons focusing on 

the key AO content linked to paper 2. These will cover areas such as Manufacturing issues, 

ICT in Manufacturing, Testing and QC methods. 

Term 4 
This term will see the conclusion of the NEA element of the course. There will begin a series 

of single lesson focusing on the Core Technical Knowledge aspects. These will include 

Material science, Mathematical skills, H&S, Legislation and Design principles. 

Term 5 
Term 5 will see the final examination preparation and further development of subject specialist 

vocabulary and knowledge. In every lesson there will be a focus on a specific area of the 

technical element of the specification in preparation for the examination process. Students will 

access practice questions, online resources and work on a series of targeted areas of the 

subject specialism. 

 

Drama and Theatre Studies (Edexcel) 
Please see Year 12 curriculum document 

 

Economics B (Edexcel) 
Term 1 
Theme 4: Making markets work 

4.1 Competition and market power 

Students will learn about market structures, and how structure affects market power and the 

nature of competition in a range of situations. The content builds on earlier work on competition, 

marketing, pricing strategies, costs of production, innovation and productivity. Productive and 

allocative efficiency are introduced and developed. 

Theme 4: Making markets work 

4.2 Market power and market failure 

Students will examine how market power can lead to market failure and inefficient allocation 

of resources. They will consider the impact of government intervention through regulation, 

which seeks to prevent market failure in ways that protect the interests of both consumers and 

employees. Students will need to know why regulation is important, how it works and what 

disadvantages it may have. 

Term 2 
Theme 4: Making markets work 

4.3 Market failure across the economy 

Students will look at the ways in which a variety of markets may fail and how the allocation of 

resources may change to a mix that provides optimum benefits to society. Students should 

gain a good understanding of positive and negative externalities and the impact that these may 

have on individuals and society as a whole. They should be aware of the possibility of 

comparing private, external, and social costs and benefits, where there are alternative 

possibilities. Students will consider the impact of market failure in the economy and society 

and will explore the environment, public and merit goods, labour market issues and welfare 

issues. 

 

 



Theme 4: Making markets work 

4.4 Macroeconomic policies and impact on firms and individuals 

Students will learn the underpinning theories that will enable them to produce a more 

systematic analysis of events. In particular, the AD/AS model will allow students to achieve a 

stronger understanding of how the variables change over time and in relation to the economic 

cycle. They will learn how some situations require a combination of policies that can address 

potential policy conflicts. Students will gain an overview of the events surrounding the Global 

Financial Crisis and they will revise the role of the banking sector. 

Term 3 
Theme 3: The global economy 

3.1 Globalisation 

Students will continue to study globalisation, which is the ongoing integration of countries on a 

political, economic and social level. This section focuses on the connection between trade and 

growth and the various factors that have contributed to it, as well as the consequences arising 

from it. 

Theme 3: The global economy 

3.2 Economic factors in business expansion 

Students will explore firms that want to trade overseas and the reasons for wanting to trade. 

Students will learn why firms trade internationally and they will consider why the reasons will 

vary for different businesses. Students will consider the influencing factors as to which country 

to choose, either for a potential market in which to sell a product or service or as a location for 

production. 

Theme 3: The global economy 

3.3 Impact of globalisation on global companies 

Students will learn how firms have adapted marketing strategies in response to global demand. 

They will realise that as businesses expand and international sales take place, a firm has to 

consider the needs of both domestic and international customers and that there may be 

considerable differences between markets. Students will need to recognise the different 

approaches that businesses will use and assess the advantages and disadvantages of the 

different approaches. Students will look at the rise of global niche markets and then at some 

of the cultural and social factors that businesses must consider when they make decisions. 

Term 4 into 5 
Theme 3: The global economy 

3.4 Impact of globalisation on local and national economies 

The students will study the positive and negative impacts of multinational corporations (MNCs), 

businesses that operate or have assets in more than one country, on local and national 

economies. Students will need to be able to assess the relative benefits and drawbacks that  

MNCs bring to an economy and to understand the controversies that can surround them. 

Students will consider whether the activities of MNCs should be controlled and to what extent 

such attempts will be successful. 

Theme 3: The global economy 

3.5 Global labour markets 

Students will explore how and why the global labour force has grown, how its composition has 

changed and the factors that have influenced this change. They will examine the workings of 

the labour market and how market imperfections, such as unions, professional bodies and 

minimum wage legislation, have an effect on labour, wage rates and economies. 

3.6 Inequality and re-distribution 

 Students will learn the concepts of poverty and inequality and how they affect individuals, 

businesses and the economy as a whole. They should understand how inequality and poverty  

 



 are measured and be able to interpret the results and trends over time. They should be aware 

of how these problems have been tackled and be able to evaluate their effectiveness. They 

will study the links between poverty, inequality and economic growth. 

 
 

English Literature (Edexcel) 
Terms 1 & 2 - Coursework 
Students continue to focus on coursework at the start of Year 13 aiming to complete a 3,000-

word essay by the early spring. This essay should demonstrate an appreciation of the writers’ 

craft, contextual information, and alternative viewpoints as part of an extended comparative 

essay. In the first two terms, students are guided through Atwood’s ‘The Handmaid’s Tale’ and 

a selection of Carter’s tales from ‘The Bloody Chamber and Other Stories’ as many students 

opt to use at least one of these texts for their coursework piece whilst applying the feminist 

critical material from Year 12. For students opting not to use these texts, this will demonstrate 

the depth of analysis and precision of terminology required for a successful coursework piece. 

Teachers will offer recommendations for other suitable texts and critical theory, such as 

suggesting a Marxist or post-colonial approach instead of applying a feminist reading to their 

chosen texts. Students deconstruct exemplar material using the assessment objectives and 

mark schemes and devise their own coursework questions. Students are strongly encouraged 

to take an academic approach to this component and develop their internal critic as they draft 

and re-draft their essays. Towards the end of this component, students are guided through how 

to reference sources, complete a reference list, and format their work in an appropriate manner 

which prepares them for the challenges of further study. 

Terms 1& 2 - Drama: Othello 
Students’ prior knowledge of Tragedy from Key Stage 4 and 5 is built on through their study of 

Shakespeare’s ‘Othello’. Students are taught the significance of contextual factors, such as 

Machiavelli, the Venetian empire and Elizabethan and Jacobean attitudes towards gender and 

race, with a particular focus on the ‘other’ archetype. Students are expected to apply and 

evaluate these ideas within their essays. Students will develop an appreciation of key themes 

within the play, such as jealousy, deception, masculinity and honour, and womanhood and 

sexuality. In addition to a thematic approach, students will follow the trajectories of key 

characters, such as Othello, Iago, Desdemona, Emilia and Cassio. There is an expectation for 

students to learn key quotations, key vocabulary, and contextual information through retrieval 

practice. Students will be taught material from the ‘Shakespeare Critical Anthology: Tragedy’ 

and be expected to apply this to the play. Students are also encouraged to independently 

research a range of critical readings of ‘Othello’ and evaluate these within their essays. 

Students craft increasingly sophisticated essays through regular practice and with the support 

of scaffolds, exemplar material and focused  

re-drafting opportunities in response to personalised feedback. 

Terms 3 & 4 – Poetry: Poems of the Decade anthology 
Students finish annotating the remaining poems from the ‘Poems of the Decade’ anthology. 

All twenty of the poems in this contemporary anthology have been submitted to the Forward 

Prize for poetry in the twenty-first century. Students continue to develop their understanding of 

the forms and conventions of contemporary poetry. Students’ prior knowledge of poetic forms 

and devices from Key Stage 3, Key Stage 4 and the start of Key Stage 5 is built upon. Over the 

course of this unit, students become increasingly confident identifying connections between 

poems, undertaking independent annotation of unseen poems, and writing their own 

 

 



comparative analytical essays. Students craft increasingly sophisticated essays through 

regular practice and with the support of scaffolds, exemplar material and focused re-drafting 

opportunities in response to personalised feedback. 

Terms 3 & 4 - Poetry: Modernism 
Students finish annotating the remaining four poems from ‘The Great Modern Poets’ anthology. 

Students continue to develop their understanding of the forms and conventions of modernist 

poetry. Students’ prior knowledge of poetic forms and devices from Key Stage 3, Key Stage 4 

and the start of Key Stage 5 is built upon. Over the course of this unit, students become adept 

at identifying the effect of language, form and structure, and evaluating contextual influences. 

Students craft increasingly sophisticated essays through regular practice and with the support 

of scaffolds, exemplar material and focused re-drafting opportunities in response to 

personalised feedback. 

Term 5 – Revision 
Students will have ample time to revise all the components of the Literature course. Topics are 

interleaved to enhance students’ understanding. There are regular opportunities for timed 

essays in lessons and students receive timely feedback, including time to complete WILD 

redrafting which enables students to reflect on their efforts and seek to further improve them. 

Lessons will also involve deconstructing exemplar responses, as well as using scaffolding to 

produce effective responses. Retrieval practice is a fundamental aspect of the revision stage 

of the course and students should take ownership of their revision, in addition to completing 

tasks set by their teachers. By the end of this revision period, students should be fully prepared 

for their A Level examination. 

 

Film Studies (Eduqas) 

Term 1 - Component 3: Short Film Production 

This is the final opportunity for students to spend class time finishing of their practical 

production as well as write their evaluative analysis. The evaluation is a very important part of 

the NEA process and students spend a good amount of class time drafting and writing their 

analysis. They can use their research completed in Term 5 of year 12 to inform this evaluation. 

Class time is extremely limited for production beyond this term. 

Term 2 - Component 1, Section B: La La Land and Winter's 

Bone 
Areas of Study: Key elements of Film Form, Meaning and Response, Context, spectatorship, 

ideology. Carrying on from the previous year, students re-examine texts through a feminist 

and Marxist lens as well as studying the challenging topic of spectatorship. Spectatorship 

considers the position of a film audience and how they are aligned with/against certain 

characters. 

Moreover, students consider the hegemonic position of the audience and whether or not 

certain films allow audiences to adopt an oppositional reading of the film's narrative, themes 

and ideologies. 

Term 3 - Component 2, Section C: Sunrise / Mocks 

Areas of Study: Key elements of Film Form, Meaning and Response, Context, 

Expressionism, Realism. A unit that covers a single film, students focus on the context of 

WW2 as well as post- war German and German Expressionism. German Expressionism is a 

very important part of film history and students spend some time considering the aesthetic  

 



qualities and thematic intentions of films made during this period. It also requires students to  

study important elements of Germany in the post-war period. This term also gives time to 

prepare for Film Studies mock exam. 

Term 4 - Component 2, Section D: Daisies and Saute ma 

Ville / Component 2, Section B: Amy 
Areas of Study: Key elements of Film Form, Meaning and Response, Context, Auteur, 

Narrative. Students study Experimental Film which covers specialist areas already familiar to 

students. This film is potentially the most challenging on the course as such it is left until near 

the end so students are as familiar as they can be with the different study areas. Documentary 

for Section B is very different to the study of narrative film so is therefore saved for the end of 

the course. It allows students to consider documentary more in isolation as it is a different 

artistic medium in many respects. 

Term 5 - Component 2, Section B: Documentary / Revision 

Areas of Study: Key elements of Film Form, Meaning and Response, Context, Digital 

Technology, Film Maker Theory. Students finish off their study of Documentary and are then 

given guided revision time for exams. This involves detailed essay plans, exemplar analysis 

and paragraph practice. Students are encouraged to study the films in detail in their own time, 

picking key sequences and re-examining their notes in regard to these. 

 

French (Edexcel) 
Unit 7: L'impact positif de l'immigration sur la societé française 

/ Begin film study module - "Au revoir les enfants" or "Les 

choristes" 
Theme 3: L'immigration et la société multiculturelle française. UNIT 7: L'impact positif de 

l'immigration sur la société française. This unit starts looking at the issue of immigration: the 

origins of immigrants and their reasons for coming to France, the positive contribution that they 

have and how immigrants enrich French culture. Film study: Students will start by looking at 

the social and historical background to understand the film better. They will watch the film 

during lessons and study each scene in detail. While studying the scenes, they will also look 

at the director's techniques. 

Unit 8: Repondre aux defis de l'immigration et de l'integration 

en France / Film study module 
Unit 7 continues... Unit 8: Repondre aux defis de l'immigration et de l'integration. This unit 

focuses on the effects that immigration can have on local people. It looks at the movements of 

population that have taken place in Europe in the last 10 years and how these are different from 

the previous waves of immigrants. Film study: Students will study the themes and characters in 

depth. Essays will be given this term and next term to ensure students apply well all that has 

been learnt. 

Unit 8: Repondre aux defis de l'immigration et de l'integration 

en  France + Unit 10: La France occupée 
Unit 8 continues... This unit looks at the challenges and benefits of immigration and 

multiculturalism. It also highlights the measures taken by the French government to include 

people in society. We will be looking at the German occupation of France during WW2. 

Students    will study the Vichy regime, the treatment of the Jews and life under occupation. 

 



Unit 9: L'extrême droite + Unit 11: Le régime de Vichy + Unit 12: 

La resistance 
Students will research the political parties in France and will focus on the extreme right 

movement. They will learn the ideas of the main party leaders and what French people think of 

them. They will investigate the rise of the RN. Unit 11: Students will research Petain and how 

he ruled France under the occupation. They will look at the impact of the policies set by the 

government collaborating with the Germans. Unit 12: Students will look at who the leaders of 

the resistance were (Jean Moulin et le general DeGaulle). They will investigate how French 

people resisted during the occupation. 

Revision and examinations 
Students will have ample time to revise all the components of the Literature course. Topics are 

interleaved to enhance students’ understanding. There are regular opportunities for timed 

essays in lessons and students receive timely feedback, including time to complete WILD 

redrafting which enables students to reflect on their effort and seek to further improve them. 

Lessons will also involve deconstructing exemplar responses, as well as using scaffolding 

to produce effective 

responses. Retrieval practice is a fundamental aspect of the revision stage of the course and 

students are expected to take ownership of their revision. By the end of this revision period, 

students should be fully prepared for their A Level examinations. 

 
 

Further Mathematics (Edexcel) 
Term 1 
Teacher A: Students begin Y13 developing the Y1 Core topic: Series and Y2 Pure 

differentiation to explore finite and infinite series using repeated differentiation and Maclaurin's 

series. From here they learn further methods of calculus, including improper integrals, and look 

at the idea of limiting values and convergence. Students use integration to find the mean value 

of a function and they learn how to differentiate and integrate inverse trig functions. This 

concludes by extending Y1 volumes of revolution to include volumes produced by parametric 

curves.  

Teacher B: This term students will build on the GCSE topic of linear inequalities. Modelling linear 

programming problems and representing these graphically. The students will then use graphical 

methods to find an optimal solution within the feasible region either increasing profit or 

minimising loss. 

Term 2 
Teacher A: This term students extend their integration from A level Maths as they learn 

how to solve First and Second Order Differential Equations. The 1ODE's will develop skills 

from Maths introducing the Integrating Factor technique. Differential Equations are used to 

model many areas of applied mathematics and a good understanding will benefit students 

who are applying for maths related degrees. Students will learn to refine a model, understand 

the limitations and evaluate the reliability. In particular, students will visualise solutions using 

graphical techniques and consider forms of harmonic motion 

Teacher B: Students will continue to look at linear programming but this will extend to 

problems involving more than two variables. This means students will have to explore different 

methods of solving these problems moving away from linear graphs and using the simplex 

algorithm.  

 

 



This   will include problems where the feasible region does not include the origin and so 

artificial variables have to be added in order to solve the problem. 

Term 3 
Teacher A: Students are introduced to polar coordinates and hyperbolic functions this term 

before sitting their mock exams. Both topics have strong links to applied mathematics and 

engineering. The Polar Coordinates topic is introduced using Desmos, enabling students to 

develop a deeper understanding of how the curves are formed. Hyperbolic functions are 

introduced by challenging students to view their Maths skills in a holistic manner and develop 

their own connections. Students are prompted to think and develop their own ideas so that 

they build confidence when venturing into new areas of mathematics. Polar Coordinates and 

Hyperbolic Functions challenge students as they continue to stretch their skills in 

Differentiation, Integration and Trigonometry. 

Teacher B: Students will bring the Decision techniques together and begin to develop 

strategies for selecting and choosing the most appropriate method to answer problem-solving 

questions. 

Term 4 
Teacher A:  

To conclude the FM course, students will complete the study of Further Mechanics by sudying 

Work, Energy, Power and Elasticity. Kinetic Energy was first introduced during the Collisions 

topic at the end of Y12. Now students will look at Gravitational Potential Energy and Elastic 

Potential Energy. Students learn how to use the Conservation of Mechanical Energy and the 

Work-Energy Principle to understand systems, including pulley systems.  

Teacher B: Students receive direction and personalised support as they prepare for their A 

level exams. 

Term 5 
Teacher A: Students receive direction and personalised support as they prepare for their A 

level exams. 

Teacher B: Students receive direction and personalised support as they prepare for their A 

level exams. 

Students are introduced to polar coordinates and hyperbolic functions this term before sitting 

their mock exams. Both topics have strong links to applied 

mathematics and engineering. The Polar Coordinates topic is introduced using Desmos, 

enabling students to develop a deeper understanding of how the curves are formed. Hyperbolic 

functions are introduced by challenging students to view their Maths skills in a holistic manner 

and develop their own connections. Students are prompted to think and develop their own 

ideas so that they build confidence when venturing into new areas of mathematics. Polar 

Coordinates and Hyperbolic Functions challenge students as they continue to stretch their 

skills in Differentiation, Integration and Trigonometry. 

 

Geography (OCR) 
Term 1 
Teacher A: Global migration: This topic is introduced with the understanding of how people 

flow between countries, regions and continents. Students consider the reasons for migration, 

such as socio-economic gain, globalisation, conflict, and study the corridors of migrant flow. 

Students study The USA and Mexico as their case study here. 

 

 



Teacher B: Earth’s life support systems: Students understand further changes in the water 

cycle. The next topic is the carbon cycle, where students understand how carbon is important to 

life and the transfers of carbon. 

Teacher C: Geographical Debates - Hazardous Earth - Essays, synoptic questions and short 

answers embedded throughout; intro to plate tectonics, structure of the earth, continental drift 

and the theory of plate tectonics; evidence of plate tectonics; types of plate margin, features 

and processes associated with tectonic plate boundaries 

Term 2 
Teacher A: Global migration: Students finish this topic by understanding how global migration 

creates opportunities and challenges which reflect the unequal power relations between 

countries. Students study the case study of Brazil. 

Teacher B: Earth’s life support systems: Students understand changes in the carbon cycle and 

how to mitigate against climate change. 

Teacher C: The nature of vulcanicity - seminar presentations from the GA on volcanic hazards; 

classifying volcanoes; non-magmatic and magmatic volcanic hazards - key areas Lake Nyos, 

Anak Krakatoa, White Island, Mt Ontake 

Term 3 
Teacher A: Global governance - Power and Borders: Students begin by understanding what is 

meant by sovereignty and territorial integrity, and then analysing the contemporary challenges 

to sovereign state authority. Student study the Ukraine and Russia conflict here. 

Teacher B: Earth's life support systems: Students continue their studies of this topic with an 

introduction to two major case studies of The Tropical Rainforest and the Arctic Tundra. 

Students consider the physical and human factors that affect the water and carbon cycles in 

the rainforest and Arctic Tundra regions. 

Teacher C: Volcanic hazards continued - Pinatubo, Nevado del Ruiz, Iceland and Monserrat; 

hot spot volcanicity - Hawaii and super-volcanoes - Yellowstone; Hazards generated by seismic 

tectonic events; hazard event profile; the Park Model; hazards generated by seismic activity - 

measurement of & landforms; key case studies - Japan vs Haiti; New Zealand vs Haiti; Nepal 

and Indonesia. 

Term 4 
Teacher A: Global governance - Power and Borders: Students consider the role of global 

governance in conflict and the role of institutions, treaties, laws and norms which are significant 

in regulating conflict and in reproducing the global system of sovereign nation-states. Students 

evaluate how effective global governance of sovereignty and territorial integrity are. Students 

study the case studies of South Sudan and Mali. 

Teacher B: Students practice a variety of exam questions and techniques. 

Teacher C: Why do people live in tectonically active locations? the disaster risk equation; 

exposure and vulnerability to tectonic hazards; hazard risk changing over time. 

Term 5 
Weekly timed essays in 45 mins, starting with open book then closed book; short answer 

and revision techniques 

 

German (Edexcel) 
Term 1 
Students will begin with the revision of AS Grammar and an introduction of A level grammar. 

They continue to develop their exam skills, e.g. oral presentation in German. 

 



Teacher A: Theme 4: The reunification of Germany. Unit 10: Society in the German 

Democratic Republic before reunification. Students study the employment and housing in the 

GDR and the relationship between East and West. 

Teacher B: Students will continue to study the film “Das Leben der Anderen”. They will focus 

on the following: historical background of the film, characters and their changing relationships, 

themes, cinematographic techniques and narrative style and structure of the film. 

Students will need to start active work on the research project this term. They focus on the 

review of progress, their question/statement, the RP3 form requirements and the critical 

analysis as a skill. 

Term 2 
Students will continue with the acquisition of A Level Grammar. 

Teacher A: Theme 4: The reunification of Germany. Unit 11: Events before the reunification. 

Students are introduced to the topic and they study the historical background to reunification. 

They consider the events leading to reunification and the collapse of communism. 

Teacher B: Theme 3: Immigration and the multicultural society in Germany. Unit 7: The positive 

impact of immigration on German society. Students investigate the positive impact of 

immigration and the benefits of social integration and multiculturalism. They consider the impact 

of immigrants and their culture on German society. Students will need to continue active work 

on the research project this term. They need to focus on reviewing their progress and refining 

the question/statement, completing the RP3 form and developing their presentation skills. 

Term 3 
Teacher A: Unit 12: Germany since reunification. Students learn about the effects of the 

abandonment of communism, the impact of reunification on schools across Germany and the 

migration from East to West. 

Unit 13: Revisiting. Students look at alternative educational experiences and an environmental 

organisation in Germany. They revisit the world of work in Germany and social media and crime 

in the German-speaking world. 

Teacher B: Theme 3: Immigration and the multicultural society in Germany. Unit 8: The 

challenges of immigration and integration in Germany. Students debate the challenges of 

immigration and integration. They discuss the competition for jobs and access to employment 

and the access to housing for immigrants. Students need to focus on the revision of topics and 

intense speaking practice as the oral examination will take place at the beginning of Term 5. 

Term 4 
Teacher A: Students revise Work 1 and practise essay writing and translation skills. They also 

revisit Themes 1 and 2. 

Teacher B: Theme 3: Immigration and the multicultural society in Germany 

Unit 9 The public and social response to immigration. Students explore the history of 

immigration in the German-speaking world and they discuss public opinions about immigration. 

They investigate the rise of extremism in Germany. 

Term 5 
Revision 

 

History (AQA) 
Term 1 
Teacher A: The Cold War: Alongside NEA completion, students will return to the Cold War with 

an analysis of the Prague Spring and focus on the Brezhnev Doctrine. Nixon's visit to China is  

 



then covered. The ending of the Vietnam War is analysed in detail. Students then focus on 

Detente through the SALT agreements, Helsinki Accords and wider arms race. 

Teacher B: The Tudors: Student begin with a focus on the Mid Tudor Crisis. Edward VI, Somerset 

and Northumberland; royal authority; problems of succession; relations with foreign powers. The 

social impact of religious and economic changes under Edward VI; rebellion; intellectual 

developments; humanist and religious thought. 

Term 2 
Teacher A: The Cold War: This term returns to the work of Gaddis to focus on the concept of a 

Second Cold War. Solidarity in Poland and the shooting down of KAL 007 is focussed on 

alongside the new personalities of Reagan and Thatcher in the West. Gorbachev then enters the 

picture and his New Thinking is analysed in detail. 

Teacher B: The Tudors: Mary I and her minsters; her royal authority over these, her problems 

of succession. Students then focus on foreign relations under Mary with a particular emphasis 

on the close relationship with Spain. Students then move onto the wider society focussing on 

the religious and economic changes under Mary. The subsequent rebellions, intellectual 

developments of the era in the field of humanist and religious thought. 

Term 3 
Teacher A: The Cold War: The key summits between Gorbachev and Reagan are analysed. 

Reagan's policy of Star Wars and then the Presidency of George H.W Bush and his relations with 

Gorbachev. This term includes a mock exam. 

Teacher B: The Tudors: Elizabeth I: character and aims; consolidation of power, including the Act 

of Settlement and relations with foreign powers. The impact of economic, social and religious 

developments in the early years of Elizabeth's rule. This term includes a mock exam. 

Term 4 
Teacher A: The Cold War: Students will focus on the collapse of Communism in Eastern Europe 

and especially the fall of the Berlin Wall. This defines the end of the Brezhnev Doctrine. There will 

then be an epilogue which focusses on the end of tensions in regions across the world, including 

the Americas, Africa and Asia. Finally, the events in the resignation of Gorbachev are looked at 

in detail. 

Teacher B: The Tudors: Elizabethan government: court, ministers and parliament; factional 

rivalries. Foreign affairs: issues of succession; Mary, Queen of Scots; relations with Spain. 

Society: continuity and change; problems in the regions; social discontent and rebellions 

Economic development: trade, exploration and colonisation; prosperity and depression 

Religious developments, change and continuity; the English renaissance and ‘the Golden 

Age’ of art, literature and music. The last years of Elizabeth: the state of England politically, 

economically, religiously and socially by 1603. 

Term 5 
The Cold War: Revision and preparation for end of course exams 

The Tudors: Revision and preparation for end of course exams. 



Mathematics (Edexcel) 
Term 1 
Teacher A: Y13 begins by recapping Calculus for 2 weeks. This ensures a solid foundation 

before completing the topic of Integration. Once all integration techniques have been learnt, 

students will consider related rates of change as well as setting up and solving First Order 

Differential Equations [1ODEs]. Students who plan to study Maths rich degrees are encouraged 

to appreciate the link between 1ODEs and their future path. Integration to find the area enclosed 

by a Parametric curve is included here which gives students the opportunity to practice longer 

questions related to Parametric curves. The term will finish with a Calculus test. 

Teacher B: Students will begin this term with a 2-week recap of Trigonometry. A good 

understanding of Trigonometry is essential for high achievement in Maths and for those 

studying Further Maths. After a Trigonometry test, students will begin their study of Applied 

Mathematics by looking at the area of Statistics. To start with, students will familiarise 

themselves with the different types of statistical sampling; use samples to make informal 

inferences about the population and comment on the advantages and disadvantages 

associated with the different methods. They will be introduced to the large data set and learn 

how to present and interpret data. Students should be familiar with histograms, frequency 

polygons, box and whisker plots and cumulative frequency diagrams. They will interpret 

measures of central tendency and variation, extending to standard deviation. 

Term 2 
Teacher A: Students begin looking at Mechanics as they move onto Applied Mathematics with 

this teacher. We begin with the area of Kinematics and start with constant velocity vectors. 

From here we look at constant acceleration including on a slope and vertical motion. This 

progresses to projectile motion and finally variable acceleration. Students are encouraged to 

appreciate how modelling refinements and the use of more sophisticated mathematics 

produces a more reliable model for interpreting the world around them. 

Teacher B: In the first half of the term students focus on correlation and linear regression. They 

learn about hypothesis testing for zero correlation. In the second half of the term focuses on 

Probability, revisiting the probability from GCSE and extending. This section included tree 

diagrams, Venn diagrams, mutually exclusive events, independent events and conditional 

probability. Modelling with probability, including critiquing assumptions made and the likely 

effect of more realistic assumptions. At the end of this term students will being to study 

statistical distributions, starting with Probability distributions and then Binomial. 

Term 3 
Teacher A: Students continue Mechanics by studying Forces. They look at systems of forces 

in equilibrium and the application of Newton's Law of Motion. This is applied to situations 

involving Friction and includes the study of in-line particles, lift-systems and pulley systems. At 

the end of this term, students sit their mock exams. 

Teacher B: Students complete Statistics and sit mock exams. Students end the statistics 

course with the knowledge of how to carry out a statistical hypothesis test. They look at finding 

critical values and carrying out hypothesis testing on data that has a Binomial or Normal 

distribution. Students will know under what conditions a Binomial distribution or a Normal 

distribution might be a suitable model and learn how to conduct a statistical hypothesis test for 

the mean of a Normal distribution and interpret the results in context. Students will be expected 

to use their calculator to find probabilities connected with each distribution and to carry out the 

hypothesis testing. 

 



 

 

Term 4 
Teacher A: Students completed their study of Mechanics by looking at situations where moments 

are required. This includes horizontal rigid beams and other static rigid bodies such as a ladder 

leaning against a wall. Students will finally spend two weeks reflecting on problems that link 

all areas of Mechanics together and ensure that progress has been made from their mock 

exams. Teacher B: The term will start with strategic revision of pure techniques based on the mock 

exams. Following on from here, they will look at statistical techniques and ensure that progress 

has been made from the mock. 

Term 5 
Teacher A: Students receive direction and personalised support as they prepare for their A 

level exams. 

Teacher B: Students receive direction and personalised support as they prepare for their A 
level exams. 

 
 

Music (OCR) 
Term 1 
Students review their programmes from year 1 in light of their progress diaries and make final 

decisions on repertoire for the recital in term 4 

NEA section 2: Learner Set Brief. Students review own composition in light of developed skills 

from year 1 of the course. Students complete a new skills audit. Students make notes on 

developments to be made to own draft composition against assessment criteria. 

NEA section 1: Board Set Brief. Students read and evaluate each of the optional board set 

briefs and complete research around the specific content of the briefs related to the area of 

study. Students will be encouraged to first evaluate the briefs related to the areas of study 

covered in class. Students create a detailed plan for their chosen brief ensuring that they meet 

the demands of the grading criteria in terms of: brief and ideas, compositional techniques, 

communication. 

Area of Study 1 - Development of understanding of Haydn, Mozart and Beethoven within 

context of each other. Students to practice 10-mark questions based on comparisons of 

performances and comparisons of types of pieces across the composers. Develop further 

contextual and musical feature understanding of the sonata, symphony, concerto and chamber 

works across the composers. 'Optional' Area of Study 4 is introduced. 

Term 2 
Based on last half term’s sessions, learners rearrange and change their portfolio pieces to 

suit their style and potential recital ideas. 

NEA section 2: Learner Set Brief: Students edit and complete final version of this composition. 

NEA section 1: Board Set Brief: Students compose piece for chosen brief 

Revision and review of 'optional' Area of Study 3. Students further development their 

understanding of changes in the style throughout the period. Students develop their 

understanding of 'optional' Area of Study 4. Independent study tasks of essay writing are set. 

Term 3 
Based on last term’s work, students rewrite and plan for a recital held in school. 



NEA section 2: Learner Set Brief: Students edit and complete final version of this composition. 

NEA section 1: Board Set Brief: Students compose piece for chosen brief. 

Students develop their understanding of 'optional' Area of Study 3. Independent study tasks of 

essay writing are set. 'Optional' Area of Study 4: Students focus on extended writing across a  

range of areas related to the style. Work in class focuses on reviewing and reflecting on essay  

topics, allowing students to create exemplar material on a variety of aspects related to the Area 

of Study. Wider listening is further expanded as appropriate to essay questions covered. 

Term 4 
Non-Examined Assessment (to be completed between 1st March and 31st May). All learners 

perform in school recital concert. Final assessment to be submitted to OCR. 

Completion of composition 1 (board set brief) and composition 2 (learner set brief) for 

submission to OCR. 

Area of Study 2: Revision and review of Popular Song and the prescribed works. Students 

engage in a variety of 10-mark questions, aural questions, and close aural analysis of each 

of the set works. In depth essay question work is completed. Wider listening is further 

expanded as appropriate to essay questions covered. Students further develop their 

understanding of 'optional' Area of Study 4. 

Terms 5 
Revision of all studies set so far across the 4 Areas of Study. 

 

PE (AQA) - Term 1 
Teacher A: Injury prevention and rehabilitation: Students are expected to identify acute 

and chronic injuries as well as understand the importance of the variety of preventative 

measures to avoid injury. Students will explore the various methods to aid rehabilitation 

including the use of Hydrotherapy, Hyperbaric chambers and Cryotherapy. This relates to 

Paper 2 for the AQA Exam. 

Teacher B: Biomechanical Principles of Linear / Angular and Projectile Motion: this expands 

the knowledge and understanding of the student in terms of linear motion and the forces 

that act upon any performer. Key terms of vectors weight, velocity, displacement, 

acceleration and momentum are learned. Students are expected to be able to plot, label and 

interpret data based on biomechanical graphs and diagrams. This relates for Paper 2 for the 

AQA Exam 

Teacher C: NEA Coursework continues. Students are building the quality and quantity of 

the analysis and evaluation section of the project. The weakness is clearly defined within the 

context of an elite performer. Regular feedback is given to the student in order to shape the 

response. 

Term 2 
Teacher A: Ethics in Sport: the students will be able to build a sociological picture of the 

big questions of fairness and accountability for the individual, the sport and society in terms 

of incidences of sportsmanship and gamesmanship. This relates to Paper 2 for the AQA 

Exam. 

Teacher B: Energy Systems: The students build their understanding of which energy 

system is the main energy provider according to the intensity and duration of exercise. 

The various production of ATP through the choice of fibre type. This relates to Paper 2 for 

the AQA Exam Teacher C: Coursework continues: The Project will need consistent input 



to fully explore and detail the analysis and evaluation stage of the identification and 

correction of the skills weakness. 

Term 3 
Teacher A: Commercialisation: students are building upon their understanding of the 

‘Golden Triangle’ of commercial sports. The interdependent connection of 

Commercialisation, Sponsorship and the Media is closely examined. The positive and 

negative impacts are examined in relation to the performer, coach, official, audience and the 

sport. This relates to Paper 2 for the AQA Exam. 

Teacher B: Energy Systems: The complex relationship between short duration/high 

intensity exercise and the oxygen consumption rates are examined. The oxygen deficit and 

EPOC are learnt. VO2 Max is identified and the importance of its role in Physical Fitness. 

Teacher C: Coursework: The culmination of the project. The submission date is in February 

Term 4 
Teacher A: Drugs in sport: Students will understand the social and psychological reasons 

behind elite performers using illegal drugs and doping methods to aid their performances. 

Exploration of the physiological effects on drugs on the athlete. Students will identify the 

positive and negative implications to the sport and to the performer on taking drugs - this 

relates to Paper 2 for the AQA Exam 

Teacher B: Energy Systems: Students gain an understanding in the impact of altitude 

training, high intensity interval training, plyometric and speed/agility/quickness on energy 

systems. They will learn to explain the measurements of energy expenditure to include 

indirect calorimetry, lactate sampling and respiratory exchange ratio. This relates to Paper 

2 for the AQA Exam Teacher C: Sports Psychology: Students are learning about the 

contrasting theories related to Achievement motivation theory and Attribution theory. The 

key Theorists of Weiner, Bandura and Vealey. The Coach in this section plays a vital role 

and students are expected to consider the positive and negative effects of these theories in 

relation to stress management techniques, both somatic and cognitive. This relates to Paper 

2 for the AQA Exam 

Term 5 
Teacher A: Technology and Sport: Students will gain an understanding of the technology 

surrounding Sports Analytics and their use within the professional sports framework. An 

explanation of the testing and recording equipment in physical activities, GPS and motion- 

tracking software. The role of technology must also be defined in terms of positive and 

negative impacts on sport, the performer, the coach and the audience. This relates to paper 

2 for the AQA Exam. 

Teacher B: Energy Systems: Students will gain an understanding of the effects of using 

the anaerobic glycolytic energy system through the accumulation of lactic acid and the 

lactate threshold and OBLA. This relates to Paper 2 for the AQA Exam 

Teacher C: Sports Psychology: Self-efficacy and Leadership. Students are exploring the 

variety of styles and theories related to Leadership. Chelladurai’s multi-dimensional model 

of leaders v Fiedler’s contingency model of Leadership. This relates to Paper 2 for the AQA 

Exam 

 

Photography 



Term 1 
Students build upon their personal investigation work started in year 12, creating further 

developments and an outcome, exploring their own personal theme and interest. To support 

their practical work students also create exhibition reviews, artist analyses and written critical 

reflections exploring key artists who have influenced their work. Personal Investigation 

refinement: 1) Research, Development + Refining Ideas. 2) Realisation + combination of 

ideas. 3) Reviewed + Refined outcomes. 4) Learning Journal work. 5) Further Gallery 

Experience. 

Term 2 
Final Term to complete Component 1. Students complete all work and spend time on a final 

piece of work that demands a high level of focus and refinement. All work should be collated 

and completed with no gaps or unfinished work within the portfolio. Creative presentation ideas 

for any realised outcomes is expected. this may take the form of magazine covers, mobiles, 

projections and installations. Several video outcomes are expected too. 

Term 3 
Component 1 deadline. Students submit component 1. Start to component 2 - Theme issued 

in the first week of February (1 of 12 questions selected) around 10 school weeks to produce 

preparatory work studies to support the given theme - research, recording, and development. 

Term 4 
Students build upon their externally set assignment task from the start of February, 

creatingfurther developments and outcomes, exploring their own responses to their selected 

assignment. To support their practical work students also create exhibition reviews, artist 

analyses and written critical reflections exploring key artists who have influenced their work. 

Developing ideas and creating practical mini outcomes is the main area of focus during this 

term. 

Term 5 
Students have a clear plan and vision as to how the examination time will be used. Students 

complete a 15-hour supervised examination period where a final piece of work is completed 

with an evaluation. Examination paperwork is to be completed. 

Term 6 
Moderation Period and Show Time - Work is selected to show evidence of students' technical 

accomplishment during the A Level Course and an understanding of the use of materials, ideas 

and practices appropriate in visual communication. To support their exhibition students also 

display their PowerPoint, Contextual Study and Learning Journal with their work. 

 
 

Physics (AQA) 
Term 1 
Teacher A: Students will review the concepts of circular motion and explore the idea of use of log 

graphs in a practical context. They will then go onto study simple harmonic motion including ideas 

of forced oscillations and resonance.  

Teacher B: This term, students will study aspects of gravitational fields including concepts of 

gravitational field strength and gravitational potential. They will then go onto apply Newton's 

law of gravitation to scenarios that include orbiting planets and satellite motion and look at 

gravitational fields with respect to planets. Students will then study aspects of electric fields 



including electric fields strength and electric potential. They will then go onto apply Coulomb's 

law and apply their knowledge of fields to point charges. Finally, they will compare electric 

fields with gravitational fields. 

Term 2 
Teacher A: This term, students will study thermal physics including the concepts of internal 

energy, specific heat capacity and latent heat. Students will then go onto investigate the gas 

laws, how they may be applied in context and their connection to their prior knowledge of kinetic 

theory. Finally, students will go onto learn about magnetic fields and their effect on current 

carrying wires.  

 

Teacher B: This term, students will learn about capacitors, how they are constructed and 

charge and discharge. They will see how the charging and discharging of a capacitor is related 

to an exponential equation and how natural logarithms may be applied to make predictions of 

potential difference and charge. They will then go onto review simple ideas of radioactivity 

including alpha, beta and gamma radiation and the uses dangers involved with them. 

Term 3 
Teacher A: This term, students continue to improve their understanding of magnetic fields. 

They will review ideas of how current carrying wires are affected by magnetic fields and 

discover how charged particles behave under such conditions. The connection between 

circular motion and magnetic fields will be considered here. 

 Teacher B: Students continue with their investigation into radioactivity. They will look at 

radioactive decay and review the concept of half-life. They will review ideas of changes that 

occur in the nucleus in decaying radioactive isotopes and the different modes of decay that 

may occur. They will go onto discuss ideas involving the nuclear radius and how it may be 

calculated. 

Term 4 
Teacher A: Students will meet ideas concerning electromagnetic induction which include 

Faraday’s law of induction and Lenz's law. They will review their understanding of transformers 

and AC electricity. This term the students will also start to study this year's option topic which 

is yet to be decided. Students may choose this topic. However, in recent years, students have 

studied the option of 'Turning Points' which looks at the development of important scientific 

ideas through history by way of some landmark experiments. It includes the development of 

concepts such as wave-particle duality, and special relativity. 

Teacher B: Students will investigate concepts of nuclear energy. They will revisit concepts of 

mass and energy and learn about binding energy in nuclei and the relation to energy release 

in the processes of fission and fusion. They will then learn how fission reaction used in the 

context of nuclear power stations. Students will then start to study this year's option topic which 

is yet to be decided. 

Term 5 
Teacher A: This term the students will continue to study this year's option topic which is yet to 

be decided. Students may choose this topic and so has yet to be decided. However, in recent 

years, students have studied the option of 'Turning Points' which looks at the development of 

important scientific ideas through history by way of some landmark experiments. Students will 

then go onto review all aspects of the specification in preparation for their final examinations. 

Teacher B: This term the students will continue to study this year's option topic which is yet to 

be decided. Students may choose this topic and so has yet to be decided. However, in recent 

years, students have studied the option of 'Turning Points' which looks at the development of 



important scientific ideas through history by way of some landmark experiments. Students will 

then go onto review all aspects of the specification in preparation for their final examinations. 

 

Psychology (AQA) 
Terms 1 & 2 
Teacher B: Biopsychology (A Level) - In this unit students will learn about the different functions 

within the brain and body that control and modify our behaviour. In this unit we recap material 

covered earlier in the Approaches unit as this will be needed for the examination in the summer. 

In this module we will cover the different key mechanisms within brain that control our cognition, 

emotions and behaviour. This would include looking at the contralateral nature of the brain and  

 

 

how this could be impacted by damage. In lesson we will have a range of tasks to bring this 

unit to life which could help with their understanding of the material presented. 

Teacher A: Cognition and Development (A Level) - This is one of the optional units we have 

decided to study for students’ paper 3 examination. In this unit students learn about the 

development of the attachment module, understanding the stages of development children 

undergo. This will allow for students to understand how this could impact children's behaviour 

and development as a result of early experiences. In this unit students will have the ability to 

learn about autism and how this may result. 

Terms 3 & 4 
Teacher B: Forensic Psychology (A Level) - This is one of the optional units we have decided 

to study for students’ paper 3 examination. In this unit students will be looking at the different 

causes of criminality and behaviour. We will look at the genetic, biological and social causes of 

criminal behaviour. E.g. do criminals possess different genetics compared to a non-criminal? 

Is there a criminal gene? In addition to this, we will look at the different types of profiling using 

the cases of John Duffy and Arthur Shawcross to contextualise learning. Finally, to conclude 

the unit we will investigate the different types of behaviour modification to control prisoners and 

criminals. This will range from reward schemes to therapy options to rehabilitate offenders. 

Teacher A: Stress (A Level) - This is one of the optional units we have decided to study for 

students’ paper 3 examination. This unit will develop the knowledge gained in Biopsychology 

with a link to neurotransmitters and the fight or flight response. In this unit students will be able 

to see the sources, impacts and management of stress. This unit brings together the biological 

with psychological giving a greater insight into behaviour which is caused by stress. 

Terms 5 
Both Teachers: Year 2 Research Methods (A Level) - in this section students will revisit some 

areas of research methods to ensure it has been appropriately retained. In this section students 

will be walked through inferential statistics to ensure they are completely prepared for this if it 

comes up in the summer examination. 

Religious Studies (OCR) 
Term 1 
Philosophy - Teacher A: Students begin the Year 13 course with a philosophical study of the 

nature and attributes of God. Important concepts such as omnipotence, omniscience and 

omnibenevolence are explored, drawing on a range of scholars such as Descartes, Anselm,  

 

 



Aquinas, Swinburne, John McQuarrie, Charles Hartshorne and A.N. Whitehead. Synoptic links 

are drawn with the Ontological Argument and the Problem of Evil and Suffering, further 

consolidating students' knowledge and understanding. Boethius, Augustine and 

Schleiermacher all feature in the critical exploration of God's relationship with time and critical 

consideration is also given to the omniscience and justice of God in relation to free will. 

Students complete a research essay on this topic. 

Theology - Teacher B: Students begin the Year 13 course with a study of Religious Pluralism 

and Theology. This features a critical exploration of the concepts of exclusivism, inclusivism 

and pluralism with a focus on scholars such as Hendrik Kraemer, Karl Barth, Karl Rahner, 

Raymond Panikkar and John Hick. Students examine how Hick drew upon the philosophy of 

Kant who made a distinction between the noumenal and the phenomenal. The critical study of 

whether it makes sense to claim that a loving God would ultimately deny any human being 

salvation links strongly with the concept of God's omnibenevolence, studied in the Nature and 

Attributes of God Philosophy module. Students complete a research essay on this topic. 

Ethics – Teacher C: Students begin the Year 13 course by recapping the work from year 12. 

Students then progress to examining the topic of Conscience. They explore Aquinas' 

understanding of conscience as based on ratio (reason). They learn about both the ideas of 

synderesis and conscientia. Students examine and critique Aquinas' views of vincible and 

invincible conscience. Students look at Freud's view of conscience as guilt. They explore the 

ideas of the Id, Ego and Superego. Freud's non-religious approach to conscience is critiqued 

and students compare Freud's and Aquinas' view of conscience. Students complete a research 

essay on the conscience. 

Term 2 
Philosophy – Teacher A: Students consider the challenge of Logical Positivism in respect of 

religious language, in addition to Wittgenstein's views on language games and forms of life. 

This is followed by a critical exploration of religious language in the falsification symposium. 

Scholars such as A.J. Ayer, Anthony Flew, R.M. Hare and Basil Mitchell all feature and strong 

synoptic links are forged with meta-ethics. Research essay writing is now completed without a 

scaffold and students continue to complete timed essays with an essay plan. 

Theology – Teacher B: Students continue with an exploration of religious pluralism and society. 

They focus on the development of contemporary multi-faith societies and the Catholic 

response to inter-faith dialogue as expressed in the papal encyclical Redemption Missio, and 

the Church of England response in the document 'Sharing the Gospel of Salvation.' This is 

followed by a study of the Scriptural Reasoning Movement and a critical analysis of whether 

inter-faith dialogue has contributed practically towards social cohesion. Research essay writing 

is now carried out without a scaffold and timed essays still have a plan attached. 

Ethics – Teacher C: Students examine the applied ethical issue of Sexual Ethics. They look at 

the topics of Homosexuality, Pre-Marital and Extra-marital sex. Students apply Kantian Ethics, 

Natural Law, Situation Ethics and Utilitarianism to these topics. Students discuss issues of 

coercion and consent and look at which of these theories might be best equipped to address 

this issue. Students are invited to analyse whether any of these theories ultimately are best 

suited to the topic of Sexual Ethics as none of them give an adequate account of the role of 

emotions and desires in the ethical life. Research essay writing is without a scaffold. Timed 

essays still have a plan attached. 



Term 3 
Philosophy – Teacher A: Students further their study of religious language with an exploration 

of the via negativa, via positiva and the role of symbol, with a particular focus on the thinking of 

Paul Tillich. They study the distinction between univocal and equivocal language, Aquinas' 

analogy of attribution and analogy of proportionality and Ramsey's models and qualifiers. 

Theology – Teacher B: Students look at the issue of gender and society and consider the 

effects of changing views of gender and gender roles on Christian thought and practice. This 

includes Christian teaching on the roles of men and women in the family and society, and 

Christian responses to contemporary secular views about the roles of men and women in the 

family and society. Students consider critically the views of a range of scholars, including Mary 

Wollstonecraft, Plato, Aristotle and Mary Daly. The Catholic response to motherhood and 

parenthood as expressed in the document Mulieris Dignitatem is also analysed. 

Ethics - Teacher C: Students analyse the meaning of the term 'good'. They contextualise the 

emergence of Emotivism by looking at Hume and the is-ought gap. Students study Logical 

Positivism and the Verification Principle. Students look at further developments in Emotivism 

form C.L.Stevenson. They are invited to see how the idea that ethics is simply about influence 

They evaluate the criticisms of Emotivism. They critique the idea that the term 'good' is 

meaningless. They examine Ethical Naturalism through the work of Phillippa Foot and other 

virtue ethicists. Students study Intuitionism and G.E. Moore's 'Open Question' technique. They 

make synoptic links with the Religious Language topic. 

Term 4 
Philosophy – Teacher A: Revision 

Theology – Teacher B: Students further develop the knowledge they have acquired in the 

previous unit on gender and society by exploring the reinterpretation of God by feminist 

theologians Ruether and Daly, and the implications of these for the Christian idea of God. The 

questions 'To what extent has sexism and patriarchy developed in the mainstream churches?' 

and 'Can Christianity be saved from patriarchy, or is the post Christian approach of Daly the 

way forward?' will be critically discussed. Students will complete an essay on this topic under 

timed conditions with minimal scaffolding so as to begin to prepare them for the demands of 

the examination. Students revisit their learning. Active revision takes place. Students look at 

past paper questions, complete cognitive flow charts and do 'thinking hard' activities to help them 

apply their learning. 

Ethics – Teacher C: Revision 

Term 5 
Philosophy – Teacher A: Revision 

Theology – Teacher B: Students explore the challenge of secularism in this module, both in 

relation to the individual but also in relation to wider public life. The views of Freud and Dawkins 

on Christianity as infantile, repressive and a cause of conflict are explored, and students are 

able to further develop their schema in relation to these key scholars here as synoptic links are 

made between the views of Freud studied in Ethics and those of Dawkins that have been studied 

across all three strands of the course. Debates such as 'Is or should Christianity be a significant 

contributor to society's culture and values?' are considered, with particular emphasis on 

government and education. Students revisit their learning. Active revision takes place. 

Students look at past paper questions, complete cognitive flow charts and do 'thinking hard' 

activities to help them apply their learning. Students study the liberation theology movement 

and its foundations in the work of Marx. Marx's teachings on the relationship between 

capitalism and alienation and exploitation are studied to provide students with fundamental 

 



 

knowledge, before considering their influence on the Church and the field of liberation theology. 

The concept of social sin, liberation theology's 'preferential option for the poor' and Biblical 

evidence for this are critically examined, with students considering - and formulating a response 

to - the question of whether it is right for Christians to prioritise one group over another. Synoptic 

links are made here between this unit and the teachings of Jesus on injustice studied as part 

of the Person of Jesus Christ module, and teachings on inequality studied in Gender and 

Society and Gender and Theology. At this stage, students will be completing research essays 

and timed essays without scaffolds. 

Ethics – Teacher C: Revision 

 

Sociology (AQA) 
Terms 1, 2 & 3 
Teacher A: Crime and Deviance: In Crime and Deviance module students will analyse the 

impact crime and deviance has had on society. We will use a variety of perspectives to see if 

these views are universal or change due to ideological differences. We will begin to analyse the 

distribution of crime in society by looking at crime and deviance in ethnic groups, social class 

and gender. This will be supported by analysing the growth of crime in contemporary society 

with a link to state crimes, human rights violations and green crime. This module allows for 

contemporary crimes to be analysed and used to effectively demonstrate the theory in action. 

Teacher B: Beliefs in society: Students will be learning about the relationship religion has with 

ideology and science in society. This will allow for students to analyse both Christian and non- 

Christian religious traditions. In this unit, we will debate whether religion is a conservative or 

radical force. Students will also learn about religious organisations such as the differences 

between churches, denomination, sects, cultures and New Age Movements. This allows for 

students to understand key examples of religious organisations like Heaven’s Gate cult, 

Jonestown cult, Harry Potter Cults etc. Finally, we will see the position of religion in modern 

society with fundamentalism and secularisation being discussed. 

Terms 4 & 5 
Both Teachers: Theory in context: Students will be given the ability to develop a rounded view 

of sociology by understanding theoretical approaches. Students will be given the chance to 

understand the relationships between conflict, consensus and social action theorists. This will 

allow for deeper understanding to be obtained about sociological thought. This unit supports 

the Methods in Context unit as it allows the debates around subjectivity, objectivity and value 

freedom to be addressed in a conceptual framework. Finally, students learn about the impact 

sociology has had on social policy and scientific thought. 


