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Art, Craft and Design (Eduqas) - Term 1 
Component 1 
Students at Key Stage 5 receive six lessons a week and follow the Eduqas A Level Art and 

Design course. This course encourages students to challenge their own creative and cultural 

expectations and boundaries. It is a thought-provoking course in which students develop 

analytical skills in problem-solving and divergent thinking, while working towards technical 

proficiency and confidence as art-makers. 

1) Introduction to Open Class Theme with a focus on recording skills 

2) Drawing and Painting skills developed 

3) Genres in Art & Design - Art, Craft and Design – exploration 

4) Portraiture, Still Life, Landscapes, Studio Workshops and Gallery Visits. 

Term 2 
Component 1 

Theoretical practice: Students analyse and compare different artworks by different artists. 

This independent critical and contextual investigation explores artworks, objects and artefacts 

from differing cultural contexts. 

1) Students start to use the Open Class Theme to devise their Personal Project Plans 

2) Research, development and initial ideas 

3) Realisation of ideas 

4) Start to review and refine mini outcomes 

5) Document Art Visit evidence and link to personal work. 

6) Artist connections become more apparent in students work. Presentations are shared with 

the class to create a collegial atmosphere 

Term 3 
Component 1  

Personal Investigation: 

1) Introduction to Personal Investigation 

2) Own research and development into selected theme 

3) Realisation + combination of ideas 

4) Reviewed and refined mini outcomes 

5) Workshops and life model experience to be up-to-date and documented in sketchbooks. 

6) Deeper artist connections and developments 

7) Presentation in response to Articulation explaining of ideas 

8) Start Contextual Essay work. 

Term 4 
Component 1  
Personal Investigation continues. 

1) Further research and development 

2) Development of ideas 

3) Development of artist connections 

4) Contextual work develops. 

 

 



Term 5 
Preparation for mock exam - developing detailed plans ready for the mock examination. 

PowerPoint work shows how personal project work is developing and contextual work is 

growing. 

Term 6 
Mock Exam - 2 days - First Extended Timed Outcome 

1) Realisation + combination of ideas 

2) Reviewed + Refined outcomes 

3) Present personal portfolio All workshops to be up to date and documented in sketchbooks    

with evidence of how these skills have been used in personal work 

4) Deeper artist connections - add details to the contextual and journal work 

5) Outcomes in response to personal connections and developments 

6) presentation in response to Articulation explaining ideas and contextual work. 

 

Biology (OCR) - Term 1 
Teacher A: Biological molecules 

Students learn that the cells of all living organisms are composed of biological molecules 

including proteins, carbohydrates and lipids. A more detailed study of their molecular structure 

is made with links to prior GCSE learning where they were taught these molecules in relation 

to digestion. The food tests experienced at GCSE are revisited in more depth. The students’ 

more in-depth knowledge of protein structure then underpins an exploration of the nature and 

role of enzymes. Opportunities are seized here to anticipate the other roles of proteins in later 

units including in Module 3: Animal Transport and Module 4: Communicable Diseases. 

Proteins are also firmly situated for students in the context of synthetic pathways beginning 

with an understanding of the nature and roles of nucleic acids related to protein synthesis. 

This links to future learning in the Module 6 work on genetics. Much teaching here reflects on 

the Module 1 Practical Activity Group (PAG) skills taught by teacher B in the context of cell 

ultrastructure. 

Teacher B: Cell Structure and Microscopy, Plasma Membranes and Transport 

Processes 

Students extend their GCSE knowledge through an exploration of cell ultrastructure and a 

wide range of microscopy techniques. Practical techniques include staining, scientific 

drawing skills and measurement of cell structures. Students move on to a detailed 

examination of the plasma membrane and methods of transporting substances. There are 

numerous links between the topics studied with teachers A and B during Term 1, an 

understanding of the structure of biological molecules is applied throughout the plasma 

membrane and cell structure topics with teachers modelling how to transfer their 

understanding between the units by highlighting these links and scaffolding answers. There 

are several practical’s investigating cell transport methods, and multiple opportunities to 

consolidate and enhance practical skills across the topics taught by both teachers A and B. 

Term 2 
Teacher A: Enzymes 

Metabolism in living organisms relies upon enzyme-controlled reactions. Knowledge of how 

enzymes function and the factors that affect enzyme action has improved our understanding 

of biological processes and increased our use of enzymes in industry. The study of enzymes 

follows that of protein structure and offers significant opportunities for practical investigative 



work contributing to Practical Activity Group (PAG) 4. Students have an opportunity to learn 

about serial dilutions (Repeated in another context related to Module 4 Communicable  

 

Diseases) as well as developing an understanding of rate-limiting factors in enzyme-

controlled reactions. 

Teacher B: Cell Division, diversity and differentiation 

At GCSE students briefly explored the processes of mitosis, meiosis and the cell cycle. In 

this topic they delve into these in depth and find out how these processes are regulated, and 

their significance for living organisms. They also consider the wide variety of cells, tissues 

and organs present in animals and plants. This section provides an opportunity for the teacher 

to provide students with guidance on independent research skills and how to identify relevant 

resources to produce concise, accurate notes to support their studies. Students complete the 

unit with a study of stem cells and their current applications in medical treatments, future 

potential and the ethical questions arising from research and use of these cells. 

Term 3 
Teacher A: Classification and evolution 

Students learn that evolution has generated a very wide variety of organisms. The fact that 

all organisms share a common ancestry allows them to be classified. Classification is an 

attempt to impose a hierarchy on the complex and dynamic variety of life on Earth. 

Classification systems have changed and will continue to change as our knowledge of the 

biology of organisms develops. Students learn about the binomial system of classification and 

how the degree of relatedness of different species can be shown on a cladogram with 

reference to their most recent common ancestor. Continuous and discontinuous variation is 

considered with forward links to Module 6: Genetics of Living Systems. The mechanism of 

evolution according to Darwin’s Theory of Evolution by Natural Selection is explained. 

Teacher B: Exchange surfaces and breathing 

This topic takes students into the gas exchange systems of mammals, fish and insects. They 

consider why gas exchange systems are necessary and, with increasingly less scaffolding, 

apply their knowledge of cells and tissues gained in terms 1 and 2 to describe the structure and 

function of these systems. Mathematical and graphing skills are emphasised as students 

consider the use of spirometry to measure mammalian ventilation. Practical skills 

development focuses on anatomy, with several dissections completed so that students are 

able to hone these skills with different organisms. 

Term 4 
Teacher A: Communicable diseases 

Students learn that Organisms are surrounded by pathogens and have evolved defences 

against them. "Organisms" includes both animals (with a focus on human biology) as well as 

plants. The different types of pathogen, their means of spread and entry are studied. Students 

study how both animals and plants can defend themselves against disease beginning with 

barrier to entry and progressing to secondary responses. This dimension is explored in more 

depth with respect to the activity of the human immune system. Finally, medical interventions 

are considered including vaccination and the distinction between active and passive immunity 

is made. 

Teacher B: Transport in animals 

Following on from studying how gas exchange occurs, this term the focus shifts to circulatory 

systems. Students consider why some organisms do not require such a system, and move 

on to finding out about the mammalian circulatory system. Continuing with the theme of 

structure relating to function which threads throughout all the topics, students find out how the 



cardiac cycle is controlled and how oxygen and carbon dioxide are transported in the 

bloodstream. 

 

Term 5 
Teacher A: Biodiversity 

This biodiversity module is taught later in the year in order to fit with Fieldwork that can take 

place in better weather and when ecological investigations are more practical to carry out. In 

a normal year 3 fieldwork days are planned which take place locally and aim to cover the 

majority of the ecological aspects for the A-level Biology curriculum both from Module 4 and 

Module 6. These are: an appreciation of in-situ and ex-situ conservation; random and non-

random sampling with data analysis and a study of succession. This unit introduces the 

majority of the key statistical tests used in biology such as the students t-test, Spearman’s 

rank correlation and Simpson’s biodiversity index. 

Teacher B: Transport in plants 

Specialised Transport Systems continues with the final topic in the Exchange and Transport 

series - Plants. The details of the cells, tissues and mechanism of the transport of water, 

minerals and assimilates is covered. Students carry out dissections of plant material with 

differential staining to identify each tissue. By this stage students can confidently, 

independently use microscopes to measure cell structures and annotate their drawings from 

microscope images. The unit concludes with a consideration of adaptations for reduced water 

availability 

Term 6 
Teacher A: Neuronal Communication 

We aim to deliver a significant element of the Year 2 material in Term 6 of Year 12 in order 

to provide some revision time at the end of the course. Neuronal communication begins to 

make use of the foundational knowledge gained by students in their study of modules 2 - 4. 

Students learn the structure of neurones and the comparison between them. Students come 

to understand how action potentials are generated in sensory receptors and then propagated 

along neurones. Next, the connection to muscles is explored coupled with the mode of muscle 

action by the sliding filament theory. Finally, students learn about the general structure of the 

nervous system and links can be made back to Module 3: Animal transport in respect of the 

control of heart rate and forward to later sections of Module 5: Homeostasis. 

Teacher B: Populations and sustaina12 
This A2 unit links effectively with the Biodiversity and Ecology work taught by teacher A and 

the fieldwork carried out in the latter part of the year. Students consider how populations 

interact, competition between and within species, predator-prey relationships, conservation 

and preservation and sustainability. They develop their independent research and 

presentation skills with a final project based on ecosystem management in the Masai Mara, 

Terai region of Nepal; peat bogs; environmentally sensitive areas such as the Galapagos 

islands; Antarctica; Snowdonia National Park and The Lake District. 

 

Business (AQA) - Term 1 

Unit 1: What is business? 
Students will study the nature and purpose of business. This will include why businesses 

exist, the relationship between mission and objectives and the importance of profit. This will 

be followed by an examination into the different business forms including sole traders, private 



limited companies and public limited companies. At the end of the unit students will be 

introduced to the importance of the external environment and how it can affect costs and 

demand. 

Term 2 
Unit 2: Managers & leadership 
Students will study the importance of leadership styles in decision making. This will include 

the management theories such as the Tannenbaum Schmidt continuum and the Blake 

Mouton grid. This will be followed by an examination into the value of decision making driven 

by data (scientific decision making) or by intuition. At the end of the unit students will 

considering the possible conflicts between stakeholders and how to manage the different 

stakeholder relationships. This will be continued and completed. 

Term 3 
Unit 3: Marketing 
Students will study the marketing department of a business. This will include how 

developments in technology are affecting marketing decision making and activities (e.g. 

digital marketing and the use of social media), ethical and environmental influences on 

marketing decisions, market conditions and competition and how marketing decisions help 

improve competitiveness. 

Term 4 
Unit 4: Operations 
Students will study the operations department of a business. This will include how 

developments in technology are affecting operational decision making and activities (e.g. 

inventory control), ethical and environmental influences on operations decisions, market 

conditions and competition and how operational decisions help improve competitiveness. 

Term 5 

Unit 6: Human Resources 
Students will study the HRM of a business. This will include how developments in technology 

are affecting HRM decision making and activities (e.g. tele-working), ethical and 

environmental influences on operations decisions, market conditions and competition and 

how HRM decisions help improve competitiveness. 

Term 6 
Unit 5: Finance 
Students will study the Finance of a business. This will include how developments in 

technology are affecting finance decision making and activities (e.g. crowd funding), market 

conditions and competition and how finance decisions help improve competitiveness. We will 

also prepone financial ratios from Unit 7 at this point to understanding differing methods to 

measure business performance. 

 

 

 

 



Chemistry (OCR A) 
Topic 1 – Atoms and reactions 
Students begin by building on their knowledge of atomic structure and isotopes from KS4. 

They develop basic chemical skills such as writing chemical formulae, constructing equations 

and calculating chemical quantities. Students extend their knowledge of acids, bases and 

salts in the context of neutralisation reactions. This topic provides students with the 

opportunity to work towards their Practical Endorsement by carrying out practical 

investigations to determine the relative atomic mass of an element, the formula of a 

compound and the concentration of an acid. Finally, redox reactions are studied in relation to 

oxidation number and electron transfer. 

Topic 2 – Electrons, Bonding and Structure 
Students are introduced to the concept of atomic orbitals, this enables them to develop a 

deeper understanding of electronic configurations linked to the periodic table. This topic 

allows students to review and build on their knowledge of ionic and covalent bonding from 

KS4. They examine simple molecules in depth, including an exploration of polarity and 

intermolecular forces. Finally, students apply their knowledge of bonding and structure to 

explain the properties of substances. 

Topic 3 – The Periodic Table 
Students extend their understanding of structure and bonding by looking at periodic trends. 

Group 2 and the halogens are studied as typical metal and non-metal groups in the periodic 

table. This allows students to further develop their understanding of redox reactions. Finally, 

students acquire skills for the Practical Endorsement by planning and carrying out a practical 

investigation into how unknown ionic compounds can be identified using simple test-tube 

reactions. 

Topic 4 – Physical Chemistry 
Students build on their knowledge of energy, rates of reaction and equilibrium from KS4. 

They learn about the importance of enthalpy changes and how they are calculated. Students 

determine enthalpy changes using their own experimental data in conjunction with the 

Practical Endorsement. They then re-examine the ways in which a change in conditions can 

affect the rate of a chemical reaction, before being introduced to the Boltzmann distribution. 

Students are re- introduced to reversible reactions, including the dynamic nature of chemical 

equilibrium and the influence of conditions upon the position of equilibrium. Finally, students 

use their knowledge of enthalpy changes, rates, catalysts and equilibria to consider ways of 

improving sustainability by increasing the yield and reducing the energy demand of reactions. 

Topic 5 – Core Organic Chemistry 
Students broaden their understanding of organic chemistry from KS4. They are introduced to 

the various types of structures used routinely in organic chemistry. Students study the 

important concepts of homologous series, functional groups, isomerism, nomenclature and 

reaction mechanisms. These ideas will then be developed within the context of the 

hydrocarbons - alkanes and alkenes. 

Topic 6 – Alcohols, Haloalkanes and Analysis 
In this topic students develop their knowledge of alcohols, which were introduced in KS4. 

Students acquire experience of preparing and purifying organic liquids for the Practical 

Endorsement. They are introduced to haloalkanes, including their reactions and the 

environmental concerns caused by their use. Students consider the importance of polarity and 

bond enthalpy in organic reactions. Infrared spectroscopy and mass spectrometry are 

modelled as tools for identifying organic compounds. 



 

Classic Civilisation (OCR) - Term 1 
World of the Hero: Homer’s Odyssey 
Students begin by looking at the nature of epic and the epic form, including the oral tradition. 

They will then familiarise themselves with the analyst and unitarian theories that form part of  

the Homeric question: who composed the Odyssey and the Iliad? How were these epics 

composed? How did they come to be in written form? Students will then study background 

and contextual information that will equip them with the necessary tools to analyse Homer’s 

Odyssey: when is the epic set? What literary techniques are utilised by the poet? What makes 

a Homeric hero? What do the key concepts of kleos, timé, xenia and nostos mean? What 

are the key themes students need to be aware of beginning their study of Homer’s Odyssey? 

We will then begin an in-depth study of Books 1-6 of the epic, analysing them closely in terms 

of the three key topics: Literary techniques and composition, Characterisation and Themes, 

and Social, Cultural and Religious Context. Homework for the first term will focus on 

completing an initial read-through of the epic, in order for students to build up an outline of 

key plot events in the epic and an understanding of the overall structure of Homer’s Odyssey. 

Students additionally begin to develop 10-mark stimulus question responses, using teacher 

exemplars and scaffolds to guide their writing. 

Beliefs and Ideas: Greek Religion 
Students begin by developing an awareness of the historical and cultural context of the 

Classical Greek period: they will study the basics of the geography of Greece at this time, about 

the Persian and Peloponnesian Wars, the concept of colonisation and the roles of men and 

women in ancient Greece. They will then begin their study of Unit 1: The Nature of the 

Olympian Gods. Within this, students will examine the representation of the gods in Homer’s 

epics and in extracts from Hesiod’s Work and Days and his Theogony, the scope of their 

power as conveyed by their epithets, their anthropomorphic nature and the reciprocal 

relationship between gods and mortals. They will draw links between their World of the Hero 

component, exploring the concept of an ancient hero and how hero cults evolved from 

funerary cults. In particular, they will focus on the figures of Heracles and Asclepius. They will 

touch upon the concept of Panhellenic, localised and personal worship. They will examine and 

analyse a Panathenaic amphora as the prescribed sources relating to this unit. Upon 

completing this unit, students will exemplify their knowledge acquisition through an end of 

unit assessment. Students will additionally start their study of Unit 2: The Personal Experience 

of the Divine. In this unit, they will explore the modalities of personal worship and the possibility 

of spiritual involvement within a religion generally described as ritualistic. They will explore the 

participation of individuals in mystery cults such as that of the Eleusinian Mysteries, and cults 

such as the healing cult of Asclepius. They will also learn about the oracle at Dodona, and 

the nature of the help and advice sought from this oracle by private individuals. 

They will begin to look at exemplar 10-mark stimulus questions relating to source material, 

and will develop a response to a 20-mark question on the portrayal of the gods in Homer and 

Hesiod using teacher scaffolding and exemplars. 

Students begin by developing an awareness of the historical and cultural context of the 

Classical Greek period: they will study the basics of the geography of Greece at this time, about 

the Persian and Peloponnesian Wars, the concept of colonisation and the roles of men and 

women in ancient Greece. 

 

 

 



Term 2 
World of the Hero: Homer’s Odyssey 
Students continue their in-depth study of the epic, this time analysing Books 7-11 closely in 

terms of the three key topics: Literary techniques and composition, Characterisation and 

Themes, and Social, Cultural and Religious Context. Having completed their initial read-

through of the epic in term one, students should also now be able to assess how the 

experiences of the epic’s hero in these books prepare him for the challenges he will face  

upon returning home. They will then examine the both the importance of Book 11 and 

begin to examine the importance of the Phaeacian episode to the epic overall: how do they 

contribute to the plot, characterisation, themes and poetry of the whole epic? Students will 

continue to develop responses to 10-mark stimulus questions, this time with reduced 

scaffolding from the teacher. They will additionally develop their responses to 20-mark essays, 

using teacher examples and scaffolds to guide their writing. 

Beliefs and Ideas: Greek Religion 
Students will continue their study of Unit 2: The Personal Experience of the Divine. In this 

term in particular they will examine and analyse prescribed sources relating to this unit: the 

Ninnion Table and a marble relief votive to Asclepius. Other sources explored will be accounts 

by Pausanias and inscriptions linked to the cult of Asclepius. Upon completing this unit, 

students will exemplify their knowledge acquisition through an end of unit assessment. 

They will then begin their study of Unit 3: Religion and society. Here, they will further enhance 

their knowledge of the levels of religious participation: household, deme level (local 

community), city level (polis) and at a Panhellenic level. Students will then gain an awareness 

of the interlinked nature of religion, politics and social structures. They will examine the 

concept of religious authority within the city, and how this links to those with political authority. 

A significant focus of this unit will be on the Panathenaic festival in Athens as an illustration 

of this interlinked nature of religion, and its significance for Athens overall. Students will 

continue to develop their responses to 10-mark stimulus questions and 20-mark essays using 

teacher scaffolding and exemplars. 

Term 3 
World of the Hero: Homer’s Odyssey 
Students complete their study of the Phaeacian episode, and continue their in-depth study of 

the epic. This time they analyse Books 12-18 closely in terms of the three key topics: Literary 

techniques and composition, Characterisation and Themes, and Social, Cultural and 

Religious Context. In particular they will see how the focus of the epic shifts from the first to 

the second half, and in particular look at the prominence of themes such as revenge, 

recognition and disguise. Students will now develop responses to 10-mark stimulus 

questions with a more independent approach. They will additionally develop their responses 

to 20-mark essays, using teacher examples and scaffolds to guide their writing. Students 

complete their study of the Phaeacian episode, and continue their in-depth study of the epic. 

This time they analyse Books 12-18 closely in terms of the three key topics: Literary 

techniques and composition, Characterisation and Themes, and Social, Cultural and 

Religious Context. In particular they will see how the focus of the epic shifts from the first to 

the second half, and in particular look at the prominence of themes such as revenge, 

recognition and disguise. 

 

 



Beliefs and Ideas: Greek Religion 
Students will continue their study of Unit 3: Religion and society. Unit 3 has no prescribed 

sources but the students will examine the Parthenon frieze and read extract of ancient 

sources, notably Demosthenes’ Against Naira. Upon completing this unit, students will 

exemplify their knowledge acquisition through an end of unit assessment. They will then begin 

their study of Unit 4: Places of worship. Here, they will study three main religious centres of 

ancient Greece: the Athenian Acropolis and the Sanctuaries of Delphi and Olympia. The 

layout of these archaeological sites and a selection of their monuments constitute the 

prescribed sources for this topic, alongside a kylix depicting a consultation of the Pythia. 

Students will explore the particularities of each site and its overall significance, drawing links  

with the previous topics concerning the cult of gods and the political functions of religious sites. 

For the Acropolis, students will assess its civic and religious importance to Athens. For the 

Sanctuary of Delphi, they will consider both the state and private consultation of the Delphic 

Oracle. For the site of Olympia, students will learn about the Olympic games and their 

Panhellenic and religious significance. Upon completing this unit, students will exemplify their 

knowledge acquisition through an end of unit assessment. They will then begin their study of 

Unit 4: Places of worship. Here, they will study prescribed material sources, looking in 

particular at the following archaeological sites: The Athenian Acropolis, The Sanctuary of 

Delphi and Olympia. For each, they will explore the site’s layout, and its overall role and 

significance. For the Acropolis, students will assess its civic importance to Athens. For the 

Sanctuary of Delphi, they will again draw links with their previous unit on levels of religious 

participation by exploring both the state and private consultation of the Delphic Oracle. For the 

site of Olympia, students will study the Olympic games and their Panhellenic significance. 

Upon completing this unit, students will exemplify their knowledge acquisition through an end 

of unit assessment. Students will continue to develop their responses to 10-mark stimulus 

questions and 20-mark essays, this time relying less on teacher scaffolding and exemplars. 

Term 4 
World of the Hero: Homer’s Odyssey 
Students continue their in-depth study of the epic, this time analysing Books 19-24 closely in 

terms of the three key topics: Literary techniques and composition, Characterisation and 

Themes, and Social, Cultural and Religious Context. In particular, students will assess and 

evaluate the extent to which certain characters were deserving of their fate within the epic, 

and consider the relationship between fate, free will and the immortals overall in the epic. 

Students will adopt a more independent approach in responding to 10-mark stimulus 

questions and 20- mark essays. They will also now begin to develop their responses to 30-

mark essays, using teacher scaffolding and exemplars to guide their use of scholarship in 

substantiating and supporting their argument. 

Beliefs and Ideas: Greek Religion 
The students will continue their exploration of Unit 4. Students will continue to develop their 

responses to 10-mark stimulus questions and 20-mark essays, this time relying less on 

teacher scaffolding and exemplars. 

Term 5 
World of the Hero: Homer’s Odyssey 
Students complete their in-depth study of the epic, completing the analysis of any books not 

yet finished. They will concentrate on drawing together themes and characterisation, and 

assess the extent to which the ending of the epic can be considered Homeric. Students will 



revisit the literary and historical context, and assess the extent to which Homer’s Odyssey can 

be said to be set in a singular historical period, and how the epic evidences oral tradition at 

the heart of its composition. Students should now be confident in responding independently 

to 10-mark stimulus questions and 20-mark essays. They will continue to develop their 

responses to 30-mark essays, using teacher scaffolding and exemplars to guide their use of 

scholarship in substantiating and supporting their argument. 

Beliefs and Ideas: Greek Religion 
Students will begin their study of Unit 5: Rituals and Priests. Within this, they will consider the 

four main types of ritual: prayers, blood sacrifices, libations and votive offerings. They will 

develop an understanding of why and how these rituals were performed, assessing their  

purpose and significance. Students will again draw links and develop their knowledge of 

levels of religious participation by exploring the state and private contexts surrounding the 

performance of these rituals. Finally, they will build an understanding of the role of priests 

and priestesses: who could become one and what functions they fulfilled. Students will then 

examine and analyse the prescribed source relating to this unit, a red-figure amphora 

depicting a sacrifice by the Nausicaa Painter. Other sources will be provided, such as ancient 

literary sources depicting these rituals. Upon completing this unit, students will exemplify their 

knowledge acquisition through an end of unit assessment. Students will adopt a more 

independent approach in responding to 10-mark stimulus questions and 20-mark essays. 

Then students will then begin their study of the final unit, Unit 6: Religion and Philosophy. 

Within this, they will explore the rise of philosophical thinking and how this was viewed within 

Greek society. They will examine the views of those who questioned the traditional 

conceptions of the gods including Pre-Socratics such as Xenophanes, and his critique of the 

‘gods of Homer’ and their anthropomorphism, linking back to content covered in Unit 1. 

Students will additionally develop a knowledge of Socrates and the accusations of ‘impiety’ 

levelled against him, assessing the extent to which his ideas could be conceived as radical or 

controversial. There are no prescribed sources for this topic but the students will read various 

ancient sources pertaining to Socrates and his trial, notably Plato’s Apology of Socrates. 

Students should now be confident in responding independently to 10-mark stimulus questions 

and 20-mark essays. They will also now begin to develop their responses to 30-mark essays, 

using teacher scaffolding and exemplars to guide their use of scholarship in substantiating 

and supporting their argument. Students should now be confident in responding 

independently to 10-mark stimulus questions and 20-mark essays. They will also now begin 

to develop their responses to 30-mark essays, using teacher scaffolding and exemplars to 

guide their use of scholarship in substantiating and supporting their argument. 

Term 6 
World of the Hero: Homer’s Odyssey 
This term, students will continue to draw together themes and characterisation, with focus on 

practising 10-, 20- and 30-mark questions in preparation for assessment week. They will now 

begin to adopt a more independent approach to 30-mark essays, with a greater confidence 

in using scholarship to substantiate and support their argument. 

Beliefs and Ideas: Greek Religion 
Students will complete any remaining content required for Unit 6: Religion and Philosophy. 

This term, students will mainly focus on practising 10 and 20-mark questions in preparation 

for assessment week. They will also continue to develop their responses to 30-mark essays, 

using teacher scaffolding and exemplars to guide their use of scholarship in substantiating 

and supporting their argument. 

 



Culture and the Arts: Greek Theatre 
Students will begin their Greek theatre unit in the final term of Year 12. Within this term, 

students will examine and explore the religious context in which drama was performed in 

ancient Athenian society. They will then look at the organisation of the religious festivals 

where drama was presented, in particular delving into detail into the format of the City 

Dionysia. Students will then explore the theatre space, its development and associated 

machinery used in ancient Athenian 

drama. This will establish a context of the Greek Theatre unit before going on to study it in 

further detail next academic year. 

 

Computer Science (AQA) - Term 1 
4.1.1 Programming - Paper 1: In this topic, students build on the knowledge, understanding 

and skills established in programming language at GCSE. Students with no prior knowledge 

in Python will be given a crash course in introduction to Python Programming and its 

development environment. Application of concepts, operations and simple data constructs to 

complete simple programs are used to develop the confidence in students to experiment. 

Progression to a wider range of program tasks, including one and two-dimensional arrays 

are advanced. 

4.5 Fundamentals of data representation - Paper 2: In data representation, students will 

become familiar with the concept of number systems, number base and unit of information. 

Students learn about binary and other representations and discuss their uses, advantages 

and limitations. They describe and explain the use of parity bits, majority voting and check 

digits. Students also learn about information coding systems and encryption. 

Term 2 
4.1.2 Programming paradigms - Paper 1: Students understand the characteristics of the 

procedural and object-oriented programming paradigms and have experience of 

programming in each. 

4.6 Fundamentals of computer systems - Paper 2: Fundamentals of computer systems 

focuses on the hardware and software, classification of programming languages and types 

of program translator. Students construct truth tables for the logic gates and familiarise with 

the use of Boolean identities and De Morgan’s laws to manipulate and simplify Boolean 

expressions. 

Term 3 
4.2 Fundamentals of data structures - Paper 1: This topic ensures that students become 

familiarised with the concept of data structures and abstract data types. Students learn about 

arrays, lists, dictionaries, hash tables, queue, graph, tree, stack, vector, fields, records and 

files (text and binary). This unit guides students to gain an understanding of computer 

networks. It starts by defining what networks are and where we find them in our modern 

world. Students continue by looking at the hardware involved in creating networks. 

4.7 Fundamentals of computer organisation and architecture – Paper 2: Students gain 

an understanding and knowledge of the basic internal and external components of a 

computer system. They learn about the stored program concept, structure and role of the 

processor, machine and assembly language operations. 

 

 



Term 4 
4.3 Fundamentals of algorithms - Paper 1: Students trace breadth-first, depth-first search 

algorithms, tree-traversal algorithms and describe its uses. They also trace and analyse the 

complexity of linear, binary, binary tree searching, bubble sort and merge sort algorithms. 

Additionally, students convert simple expressions to reverse polish notation. In optimisation, 

students use Dijkstra’s algorithm to find the shortest path. 

4.8 Consequences of uses of computing - Paper 2: In this topic, students exhibit 

awareness of current individual (moral), social (ethical), legal and cultural opportunities and 

risks of computing. 

Term 5 
4.4 Theory of computation (AS topics only) - Paper 1: In theory of computation, students 

learn about abstraction, automation and finite state machine. Furthermore, students develop 

and check solutions to simple logic problems. They will be able to draw and interpret simple 

state transition diagrams and state transition tables for finite state machines with no output. 

4.9 Fundamentals of communication and networking (AS topics only) - Paper 2: This 

topic builds on the fundamentals covered in GCSE units on Networking and then extends this 

knowledge to a level sufficient for examination purposes. Students learn about: 

communications methods, including baud rate, bit rate, bandwidth, latency and protocols. 

Network topologies, including physical star and logical bus. Client-server and peer-to-peer 

networking. Wireless networking, including CSMA and SSID. 

Term 6 
4.14 - NEA - The computing practical project. Revision and preparation for internal 

examination - Paper 1: During term six, student will research and plan for the computing 

practical project. The project allows students to develop their practical skills in the context of 

solving a realistic problem or carrying out an investigation. It will be a great learning 

experience as well as a method of assessment; students will have the opportunity to work 

independently on a problem of interest over an extended period, during which they can extend 

their programming skills and deepen their understanding of computer science. 

Revision and preparation for internal examination - Paper 2: Students will revise the 

topics that have been learnt throughout the year and prepare for the internal examinations. 

 

Criminology (WJEC) - Terms 1 & 2 
Unit 1 - Aims & Purpose: The purpose of this unit is for 

learners to plan campaigns for change relating to crime 
Students in this module will be getting prepared for the controlled assessment in the 

December term. Students will be looking at the different types of crime and the reasons why 

they may not be reported. Students will be given examples to contextualise their learning. For 

example, looking at cases such as Damilola Taylor, Stephen Lawrence etc. In addition, 

students will be looking at campaigns and their impact on changing policy and behaviour in 

society. There is some link to media usage and the effect it has on crime perception and 

trends. To conclude students will be given the skills and opportunities to learn how to design 

and structure their own campaign for change. 

 



Terms 3, 4 & 5 
Unit 2 - Aims & Purpose: The purpose of this unit is for learners to 

apply their understanding of the public perceptions of crime 

and campaigns for change studied in Unit 1 with 

criminological theories to examine how both are used to set 

policy 
In this unit students will be given the chance to learn about the different perspectives about 

crime. This will include an analysis about the different sociological, individualistic and 

biological theories for crime. E.g. Sheldon's Body Type theory, Marxism etc. This will be 

developed to allow for students to tackle the external exam which they will be sitting. The unit 

also allows for an understanding around policy development and its connection with global 

or local events. This allowed for students to see the impact pressure groups and 

governmental groups have on policy development for our nation. There is some link with 

campaigns for change which is learnt about in Unit 1. 

Term 6 
Unit 3 - Aims and Purpose: Through this unit, learners will 

develop the understanding and skills needed to examine 

information in order to review the justice of verdicts in criminal 

case 
This unit is started in the summer term to help give students time to prepare for the 

Controlled Assessment which will be sat in December 2022. This unit allows for students to 

understand the processes involved from crime scene to courtroom. We will use examples from 

around the UK to contextualise crimes that have been impacted by these processes. 

 

Design and Technology (Eduqas) - Term 1 
The students will study a mixture of Design theory and the work of Designers. Specialist 

Technical terminology will be covered through a series of theory lessons linked to the Paper 

Core Technical Knowledge. This will include a study into the role designers play in PD process 

and an insight into the work of a famous designer. They will also develop skills in concept 

design and carry out a design skills task. The students will carry out a live brief working with 

the design museum. This is a 20 week project looking into the costing, manufacturing 

implications and profit margins whilst creating a sustainable product. 

Term 2 
In term 2 students will continue with their live brief. Looking closely at materials, material 

properties and how products are manufactured in industry. Students will undertake a designing 

and modelling process to ensure best fit to their design brief. This will include critical sessions 

assessing each step of the process. Students will gain experience with working as a designer in 

industry following the steps of their product. 

 

 

 



Terms 3 & 4 
Materials and Traditional Manufacturing: This work will run through both 

terms 3 and 4. It will include the application of key STEM skills especially mathematical skills 

in ratios, tolerances and measurement. Students will develop knowledge in design history and 

key design movements by creating a jewellery box. Students will develop further their 

understanding of CAD and CAM and the need for accuracy at all stages. Each week there will 

be a focus on a specific area of the technical element of the specification in preparation for the 

examination process. Using only recycled/scrap materials the students design and make a 

sellable product that has a real client as the target market. The product must use all 3 types 

of timber in its construction and have a suitable high- quality finish applied. 

Term 5 
Architectural Modelling: The project for term 5 is the Designing of an inclusive playground. 

The application of key STEM skills especially mathematical skills in ratios, tolerances and 

measurement. The 6 week intensive model making course will feature Sustainable Design and 

Aesthetics at its heart. Students will learn about sustainability in materials, energy sources 

and modern applications of smart technology. Students will develop further their 

understanding of CAD and CAM and the need for accuracy at all stages. Students will create 

designs with key sustainability features and develop these into a scaled model of the centre 

and a feature of their choice. 

Term 6 
Term 6 Examination preparation and development of subject specialist vocabulary and 

knowledge. Each week there will be a focus on a specific area of the technical element of the 

specification in preparation for the examination process. Students will access practice 

questions, online resources and work on a series of targeted areas of the subject specialism. 
 

Drama and Theatre Studies (Edexcel) - 

Term 1 
Year 12 and 13 are taught together so the course is delivered with texts rotating between the 

cohort. Work is introduced in Year 12 and consolidated in Year 13. One key text is taught per 

year and this is rotated. 2021/2022 was Buchner's Woyzeck and 2022/2023 will be 

Treadwell's Machinal. 

Introduction to Theatre: exploring a variety of stimuli and a range of practitioners from 

Stanislavski, Brecht, Berkoff, Artaud, Splendid Productions, Frantic Assembly and 

Paperbirds. Students will focus on developing working relationships using devising 

techniques and explorations of extracts from texts. Students will start production of a devised 

piece, accompanied by a written log on a given text as preparation for assessed work in Year 

2. Wider reading will be encouraged. 

Term 2 
Students will complete their production of devised work and drafts of a devising log. They will 

be introduced to a key text; in 2022/2023 this will be Treadwell's Machinal. Students will 

explore expressionism and contextual factors linked to 1920s America. The text will be 

explored practically, from the perspective of a performer. Students will also learn about  

 

 



design aspects within the theatre, including light, sound, stage design and costume. The 

format of written responses as a designer and as a performer will be introduced. Please note 

that in 2023/2024 this will be Buchner's Woyzeck. Students will start to explore Brecht as 

their key practitioner and study the original performance conditions of the piece and Buchner's 

own intentions. The text will be explored from the perspective of a director. Students will 

develop ideas learn about performance and design aspects within their modern 

interpretation, including light, sound, stage design and costume. The format of written 

responses as a director will be introduced. There will be also be opportunities to review 

examples of Live Performance. Wider reading will be encouraged. 

Terms 3 & 4 
2022/2023 Students will continue their exploration of Treadwell's Machinal building their 

knowledge of performance and design choices. 2023/2024 Students will continue their 

development and refinement of directorial concepts for a production of Woyzeck. Students 

will prepare essay plans and practise writing responses. The group will watch and review 

Live Performance texts and learn/review how to analyse and evaluate the impact of a variety 

of theatre makers in relation to focused statements. Rehearsal and performances of scripted 

work will build experience and allow students to develop their skill set. These may be from a 

performance and/ or design perspective. In Year 13 these will be externally assessed. 

Term 5 
The focus of this term is to ensure that knowledge of both Machinal 2022/2023 or Woyzeck 

2023/2024 and the Live Performance text are embedded. There will be multiple opportunities 

to review best practice and own practice, establishing individual styles whilst complying with 

assessment requirements. Year 12 students will continue to read additional texts and 

rehearse and perform texts of different genres and styles. Year 13 will complete additional 

revision activities and responses. 

Term 6 
Year 12 only: This term revises concepts studies covered through the year and prepares 

students for mock examinations. Methods of devising and communication are also reviewed 

linked to House Drama which takes place this term. 
 

Economics (AQA) - Term 1 
Microeconomics 
Students will start with microeconomics and will be introduced to the following concepts: 

basic economic problem, production possibility curves, market equilibrium, elasticity, taxes, 

subsidies, minimum price and maximum price. These topics are microeconomic where 

students will be required to acquire knowledge and understanding of a selection of 

microeconomic models and to apply these to current problems and issues. Microeconomic 

models such as demand and supply, the operation of the price mechanism and causes of 

market failure are central to this part of the specification. Students should be provided with 

opportunities to use these models to explore current economic behaviour. When applying 

and evaluating all the microeconomic models in the specification, such as supply and 

demand theory and production possibility curves, students should be critically aware of the 

assumptions upon which these models are based and their limitations when they are used to 

make sense of real world phenomena.   

 



Term 2 
Macroeconomics 
Students will then move onto the following concepts: aggregate demand/supply, growth, 

inflation and unemployment. Students will be required to acquire knowledge and 

understanding of AD/AS analysis and should be provided with opportunities to use this 

analysis to explore recent and current economic behaviour. They should understand, and be 

able to analyse and evaluate, macroeconomic policy. When applying and evaluating all the 

macroeconomic models in the specification, such as the circular flow of income and the 

multiplier process, students should be critically aware of the assumptions upon which these 

models are based and their limitations when investigating macroeconomic and global issues. 

Term 3 
Macroeconomics 
Students will then move onto the following concepts: fiscal policy and monetary policy. These 

topics are primarily about macroeconomics. Here we will look at the toolkit of the Bank of 

England including interest rates, exchange rates and quantitative easing. On the fiscal side 

will examine government expenditure and the relationship between asset purchases and the 

national debt. 

Term 4 
Macroeconomics 
Students will then move onto the following concepts: supply side policies and balance of 

payments. These topics are primarily about macroeconomics. Here we will examine the final 

type of macroeconomic objective and macroeconomic policy to enhance long run growth in 

an economy.  

Term 5 
Microeconomics 
Students will start with microeconomics and will be introduced to the following concepts: 

market failure, government failure, externalities and behavioural economics. In this part of 

the course students will be able to appreciate that behavioural economists question the 

assumption of traditional economic theory that individuals are rational decision makers who 

endeavour to maximise their utility. 

Term 6 
Microeconomics 
Students will start with microeconomics and will be introduced to the following concepts: 

production, average costs, marginal costs, average revenue, marginal revenue and business 

objectives. In the later topic students will recognise that firms have a range of possible 

objectives and these may be related to the divorce of ownership and control as is the case 

with many public limited companies.  

 

 

 

 



English Literature (Edexcel) - Term 1 
Poetry: Poems of the Decade anthology 
Students begin by studying approximately eight poems from the ‘Poems of the Decade’ 

anthology. This collection features poems submitted to the Forward Prize for poetry in the 

early twenty-first century. Students develop their understanding of the forms and conventions 

of contemporary poetry. Students’ prior knowledge of poetic forms and devices from Key 

Stage 3 and Key Stage 4 is built upon, as students are expected to become familiar with 

terms such as, heteroglossia, epiphora, syntactic parallelism and villanelle. In addition to 

identifying connections between poems, students will practise their skills of annotation, 

comparative analysis and they will learn how to respond to unseen poetry. By the end of the 

unit, students should be confident writing comparative poetry essays and exploring the effect 

of poetic devices and the connotations of key language choices. 

Terms 1 & 2 
Drama: A Streetcar Named Desire 
Students begin by studying Tennessee Williams’ social realist play ‘A Streetcar Named 

Desire’. Their understanding of the conventions of Tragedy at Key Stages 3 and 4 is built 

upon, and students are expected to become confident with the terms, hamartia and tragic 

hero. Students are taught the significance of contextual factors, such as the American South, 

the Southern Belle, and post war American attitudes towards gender, domestic violence and 

mental health, and students are expected to apply and evaluate these ideas within their 

 essays. Students will develop an appreciation of key themes within the play, such as reality 

and illusion, desire, masculinity and the conflict between the Old and New South. In addition 

to a thematic approach, students will follow the trajectories of key characters, such as 

Blanche Dubois, Stella and Stanley Kowalski and Harold ‘Mitch’ Mitchell. There is an 

expectation for students to learn key quotations, key vocabulary, and contextual information 

through retrieval practice. By the end of the unit, students should be confident writing 

increasingly sophisticated analytical essays which explore writers’ craft and evaluate the 

significance of contextual information. 

Terms 2, 3 & 4  
Prose: Dracula and The Picture of Dorian Gray 
Students explore the supernatural through Stoker’s ‘Dracula’ and Wilde’s ‘The Picture of 

Dorian Gray’. Their understanding of the conventions of the Gothic genre from Key Stage 3 

and Key Stage 4 is built upon. Students are taught the significance of contextual factors, 

such as fears surrounding reverse colonisation, the significance of secularisation, Hedonism, 

aestheticism and fin de siècle anxieties, and students are expected to apply and evaluate 

these ideas within their essays. Students will develop an appreciation of key themes within 

both late-Victorian novels, such as concealment, violence, corruption, fear and the 

supernatural. In addition to a thematic approach, students will follow the trajectories of key 

characters, such as Dracula, Lucy Westenra, Harker, Arthur Holmwood from ‘Dracula’ and 

Dorian, Sibyl Vane, Lord Henry and Basil Hallward from ‘The Picture of Dorian Gray’. There 

is an expectation for students to learn key quotations, key vocabulary, and contextual 

information through retrieval practice. By the end of the unit, students should be confident 

writing increasingly sophisticated comparative analytical essays which explore writers’ craft 

and evaluate the significance of contextual information. 

 



Terms 3 & 4 
Poetry: Modernist Movement 
Students study 23 poems from ‘The Great Modern Poets’ anthology which includes works 

from Robert Frost, William Carlos Williams, D.H. Lawrence, Edna St Vincent Millay, Marianne 

Moore, E.E. Cummings, T. S. Eliot and W. H. Auden. Students’ prior knowledge of poetic 

forms and devices from Key Stage 3 and Key Stage 4 is built upon, as students are expected 

to become familiar with terms such as, imagism, Petrarchan sonnet, rhyme royal, intertextual 

allusion and synecdoche. Students will become familiar with the conventions of modernist 

poetry and develop their understanding of contextual influences, such as WW1 and WW2, the 

Spanish Civil War, industrialisation and technological advancement. Students will practise 

their skills of annotation. By the end of the unit, students should be confident at writing 

sophisticated analytical essays which evaluate the effect of poetic devices and the 

connotations of key language choices, as well as the significance of context. 

Term 5 
Revision and Internal Examinations 
Students consolidate their understanding of the texts covered on both sides of the course 

over the first four terms of the A Level. This revision will involve learning key quotations, 

contextual information, connections between key texts through retrieval practice. However, 

there will also be opportunities for students to write in timed conditions to practise the 

disciplinary knowledge required for each essay. Teachers will also share and deconstruct 

model answers, provide scaffolding for students’ responses, and ensure students are given  

adequate opportunities to respond to feedback. For the novels and the play, students will 

also revise by theme and by character. Students are also expected to take ownership of their 

revision and produce essay plans for themselves, which in turn become invaluable revision 

resources for the remainder of the A Level. 

Term 6 
Introduction to Coursework 
Students are introduced to the coursework component in the summer term of Year 12. 

Students will have a choice of texts and can devise their own questions. In this term, students 

are given a critical anthology of Feminist material and are guided through key concepts, such 

as biological determinism, écriture feminine, anti-narcissism, the literary canon, gynotexts 

and androtexts. Students are encouraged to discuss and debate key theoretical ideas, 

forming their own critical position in response to alternative viewpoints. Over this term and 

the summer holiday, students are encouraged to read widely, including Atwood’s ‘The 

Handmaid’s Tale’ and Carter’s ‘The Bloody Chamber and Other Stories’ in preparation for 

Year 13. 

Term 6  
Drama: An Introduction to Shakespearean Tragedy 
Students continue to build on their existing knowledge of Tragedy by exploring in depth 

Aristotle’s definition of Tragedy and the Tragic Hero. Students are expected to become 

confident with the terms hamartia, peripeteia, anagnorisis, hubris and catharsis and apply 

these to ‘A Streetcar Named Desire’. Students are also introduced to the ‘Shakespeare  

 

 



Critical Anthology: Tragedy’ and apply select readings to existing knowledge of 

Shakespearean Tragedies ‘Romeo and Juliet’ and ‘Macbeth’ studied at Key Stage 3 and 4. 

Students are encouraged to discuss and debate key theoretical ideas, forming their own 

critical position in response to alternative viewpoints. Over the summer holiday, students are 

encouraged to watch a production of ‘Othello’ in preparation for study in September. 

 

Film Studies (Eduqas) - Term 1  
Introduction to Film Studies 
Students study a range of engaging and challenging texts which introduces them to the core 

study areas of Film Studies. Students consider key elements of film form, meaning and 

response and context. Key elements of film form: Mise-en-scène, cinematography, editing, 

sound, performance - how these elements work in synthesis to garner a spectator response. 

Meaning and response: representation of gender/ethnicity/age, aesthetics - aesthetics is the 

overall mood, tone or feeling established in the film. Context: political, social, institutional - 

Institutional context deals with the nature of the national cinema the film is a part of, as well as 

technological advances. They can then use this toolbox to help them with their analysis of the 

film texts that are part of the specification. The intention of term 1 is to give students the most 

basic and important tools of analysis so they are prepared for the set texts. 

Term 2 
Component 2, Section A: Pan's Labyrinth and City of 

God 
Areas of Study: Key elements of film form (Mise-en-scène, cinematography, editing, sound, 

performance), Meaning and response (representation of gender/ethnicity/age, aesthetics), 

Context (political, social, institutional). These are good introductory films as students just 

cover the core areas of study that they learned in Term 1. 

Term 3 
Component 1, Section A: Casablanca and Apocalypse 

Now 
Areas of Study: Key elements of film form: Meaning and Response, Context, Auteur. Slightly 

more challenging texts but this unit also foregrounds Context (a core area of study from term 

1 and 2) as well as an interesting critical approach in Auteurism. Students take a critical 

approach to the auteur theory which suggests that the most important creative force in a 

production is the director. The two set texts have very different film makers at the helm and 

also are closely tied to the institutional context of both classical/new Hollywood. 

Term 4  

Component 1, Section C: Under the Skin and This is 

England 
Areas of Study: Key elements of film form: Meaning and Response, Context, Narrative, 

Ideology. Significantly more challenging film texts and students are introduced to ideology 

(feminism and Marxism) which are also studied in year 13. Key theories include: The Male  

 

 



Gaze, Panopticon, The Second Sex, Monstrous Feminine. Students also learn about different 

narrative devices and structures. These are important for term 5/6 where students begin to 

construct their own short film narratives. 

Term 5 
Component 3: Short Film Production 
Introduction and initial research and planning of the coursework component. This involves 

detailed conversations with students about their short film production. Students study at least 

80 minutes of short films. The films are provided on a list by the exam board. It is up to 

students to complete initial research to inform their short film ideas. Students research types 

of narrative structures, uses of film form, character archetypes. This leads them into their 

own planning of writing scripts, storyboards and shooting schedules. Once this is complete 

students can move on to their actual production. 

Term 6 
Component 3, Revision and Exams 
Continuation of filming and editing of coursework piece. This is followed by guided revision for 

the end of year exams. This involves detailed essay plans, exemplar analysis and paragraph 

practice. Students are encouraged to study the films in detail in their own time, picking key 

sequences and re-examining their notes in regard to these. 
 

French (Edexcel) 
Unit 1: Les changements dans les structures familiales & Unit 

2: L'education 
Students begin by revisiting the main grammar structures to bridge the gap from GCSE. They 

start to develop some essential and new skills, for example: dictionary skills, internet, research, 

vocabulary learning, organising notes. Theme 1, Unit 1: Les changements dans les structures 

familiales. Students begin by looking at the different types of family structures in France and 

discuss the pros and cons of living in such families. They are introduced to French social and 

controversial issues and explore how the lives of French people has changed recently. Unit 2: 

l'education. Students review and expand their knowledge of the French education system. They 

explore some of the issues facing students in French schools, for example having to repeat a 

year. Students are introduced to French students’ available paths after secondary school. 

Unit 3: Le monde du travail / Begin literature module - "Un 

Sac de Billes" 
Students continue with the revision of main grammar structures, bridging the gap from GCSE. 

They start with the development of new skills, for example translation. Unit 3: Le Monde du Travail. 

Students are introduced to French businesses and discuss a work-life balance and attitudes 

towards work. They must be able to explain why people strike in France, their rights and the trade 

union intervention. The gender discrimination in the workplace is also considered. Literature: "Un 

Sac de Billes": Students will look at the social and historical context so that they understand the 

story better, as well as the chapter summaries to ensure they know the novel really well. 

Unit 4: La musique / Literature module - “Un Sac de Billes” 
Theme 2: La culture politique et artistique dans les pays francophones Unit 4: Music: Students 

are introduced to francophone music. They explore the impact of music on popular culture and 

discuss musical changes or trends. They also see how music can influence people's behaviour 

 



 and is used widely in advertising. Literature: "Un Sac de Billes": Students will study, in detail, the 

main themes as well as sub themes. They will need to ensure they know quotations linked to each 

theme. 

Unit 5: Les medias / Literature module - “Un Sac de Billes” 
This unit focuses on the media in France and the differences in freedom of speech in different 

francophone countries. Print and online media are discussed as well as the impact it has on 

politics and society. Literature: "Un Sac de Billes": Students will study each character in detail, 

the main characters as well as secondary characters. We should also start to look at the methods 

used by the writer to give substance to his novel. 

Unit 6: Les festivals et les traditions / Literature module - “Un 

Sac de Billes” 
Students explore and research common festivals in French-speaking countries, including secular 

celebrations. They meet stereotypes and customs in France as well as the francophone world. 

Literature: "Un Sac de Billes": Students will continue to look at the writer's method as well as look 

at essay samples and how to write a good essay effectively (the dos and don'ts). Students will 

then practice writing many essays with the view to always improve from one to the next and learn 

from mistakes. 

Revision and preparation for Mock exams 
In this lesson students will be given additional sessions on essay writing, revision techniques to 

enable them to be successful in the upcoming mock examinations. Students will also receive 

guidance to start on their IRP project and decide on their written sources. 

 

Further Mathematics (Edexcel) 
Teacher A has 4 periods per week and Teacher B has 2 

periods per week 

Term 1 
Teacher A: At the beginning of FM, students are introduced to radian measure. Although 

this is part of the Y12 Maths A level, it is pre-requisite knowledge for FM. With this foundation, 

students move on to the brand new and exciting area of Complex numbers. They are 

introduced to imaginary numbers and the Argand diagram and strengthen their geometric 

problem-solving. Students reinforce recently learnt Maths skills: Algebraic Long Division, the 

Factor Theorem, Circle Geometry. 

Teacher B: Students begin their A level course by strengthening their algebraic manipulation. 

They sit a baseline test early on and review this test. Algebraic fluency is essential for FM 

success and issues are addressed early on. The algebra skills are extended into the FM course 

by moving onto the study of Finite Series. 

Term 2 
Teacher A: This term students are introduced to matrices and linear transformations. This 

is a big area of FM and allows students to recognise how matrices can be used to study  

algebraic systems of equations, geometric transformations and 3D space. 

Teacher B: Students develop their algebraic skills and recognise the importance of 

mathematical rigour by studying Proof by Induction. Proof is an over-riding theme of the FM  

 



A level and essential preparation for those who wish to consider studying a Maths related 

pathway at university. 

Term 3 
Teacher A: Students begin another large area of FM by looking at Vectors in 2D and in 3D 

space. They consider real applications of vectors to problems involving engineering, 

construction, business and space. 

Teacher B: Students extend their calculus skills by applying integration to Volumes of 

Revolution. This is taught by considering first principles and students are prompted to 

consider how integration could be used in other areas of maths such as arc length. Students 

are encouraged to demonstrate how their new knowledge can be used to prove GCSE 

formulae for volume of a sphere and volume of a cylinder. They learn to recognise the 

limitations of mathematical models and to evaluate their  reliability. 

Term 4 
Teacher A: To complete the Y1 Core topics, students learn about the connection between 

the coefficients of a polynomial and its roots. This is area of the course builds on GCSE graph 

transformations. Once the Y1 Core topics are completed students reflect on their knowledge 

and the connections between topics. Students are provided with a workbook and are expected  

to work independently. Students finish this  term with an introduction to Further Mechanics by 

looking at Impulse and Momentum and extending their understanding to vectors. 

Teacher B: This term students begin Decision Maths and are introduced to graphs and 

networks. Students are able to apply algorithms to find optimal solutions. They consider real 

applications of algorithms to find shortest paths or routes between any number of vertices 

within the network. This often links to computer programming and students will be able to see 

how time of completion is dependent on the order of the algorithm. 

Term 5 
Teacher A: Students continue studying collisions by including the coefficient of restitution 

and extending to oblique impact. Students are able to recognise the improvements that are 

made to models in mechanics as they progress through the full range of collision material. 

During these problems, students will be expected to use Kinetic Energy and Constant 

Acceleration rules. These are covered carefully as the prior knowledge of each student will 

vary significantly and be dependent on their  other A level subjects. 

Teacher B: Students will continue to look at graphs and networks with the focus of visiting 

every vertex of the network or travelling along every arc in the least amount of time. 

Term 6 
Teacher A: During this term students will also sit their end of year exams. Before students 

are able to study the remaining areas of Further Mechanics, they must first learn about 

Friction and how to use Newton's 2nd Law on a horizontal surface and on a slope. These are 

areas of Mechanics that will be covered in full in Maths lessons in Y13. Once students have 

understood these basics and where time allows, they are able to look at mechanical problems 

involving Work, Energy and Power.  

Teacher B: Students are introduced to Critical path analysis. In this topic students will look at 

how projects can be completed in the most efficient way. They will look at how to schedule 

activities when they are restricted on time or to a specific number of workers. 

 

 



Geography (OCR) - Term 1 
Teacher A: Changing spaces, making places: Students begin their human geography studies 

by understanding what place knowledge is, how we understand place, and how past 

connections shape a place's identity today. The case studies of Toxteth and Lympstone are 

studied here. 

Teacher B: Coastal landscapes: Students begin by understanding the difference between 

open, closed, and isolated systems and applying this knowledge to how coastal landscapes 

can be viewed as systems. Students build on their GCSE knowledge as they study potential 

influences on coastal landscapes, such as wind, waves, tides, geology and ocean currents. 

KS3 and GCSE knowledge is continuously built upon here, as students study how coastal 

sediment is supplied from various sources, such as sub-aerial processes and marine erosion. 

Teacher C: Geographical Debates: Disease Dilemmas – synoptic essays & short answer 

questions throughout the year in each term. Students to read articles each week related to 

the topics Brainstorm what they think they know and what they actually know; key terms 

think, pair, share; global mapping exercises identifying patterns of communicable and non-

communicable diseases; Torsten Hägerstrand and disease diffusion; physical factors 

affecting communicable diseases, vectors and zoonosis. 

Term 2 
Teacher A: Changing spaces, making places: Students begin studying more complex ideals 

such as globalisation and how time-space compression is linked to globalisation and our 

sense of place. 

Teacher B: Coastal landscapes: Erosional and depositional landforms are studied. The case 

studies of Saltburn to Flamborough Head and The Nile Delta are studied here. 

Teacher C: Seminar group presentations on different diseases linked to Climate Change & 

ENSO – groups to prepare and present case studies to their peers – includes West Nile 

Virus, Malaria, Ebola, Cholera, Typhoid and others. Natural Disasters and diseases – Haiti is 

used as a case study. The epidemiological model linked to the DTM and population 

characteristics; the prevalence of non-communicable diseases in ACs – focus on cancer and 

heart disease with the end of term concluding with the ‘Supersize Me’ film. 

Term 3 
Teacher A: Changing spaces, making places: Students consider the complexities that exist 

when defining space and place and how places can be represented in different ways. 

Students begin to study social inequality; how people and places are affected, and the 

government's role in reducing, reinforcing and creating patterns of social inequality. 

Teacher B: Coastal landscapes: Students begin to understand how coastal landscapes have 

been shaped by both past and present climate change and the landforms created by isostatic 

and eustatic change. The final part of this topic is human influence on the coastline. Students 

study human management of the coastline in the UK, but also global. The use of the coastline 

for economic gain is also studied. Students study Poole in Dorset and The New Zealand 

coastline for their case studies. 

Teacher C: Study of HIV/AIDS and global strategies. 

Term 4 
Teacher A: Changing spaces, making places: Students study the ‘players’ involved in 

changing spaces and making places. They understand and assess the role of town planners, 

architects, the local government and the community when designing new spaces. Margate is  

 



studied here as a local example. Students study the redevelopment of Birmingham in depth. 

Teacher B: Earth’s life support systems: Students are introduced to this new unit. They recap 

knowledge of the water cycle from GCSE studies. Key terms and theories are built upon in 

more depth. Students study concepts such as the effects of water abstraction on the water 

cycle. 

Teacher C: How far can diseases be predicted and mitigated against – the World Health 

Organisation; swine flu; Red Cross in Haiti; 

Term 5 
Teacher A & Teacher B: Students practice skills for their NEA and begin to plan their 

coursework. 

Teacher C: Mitigation strategies to combat the global HIV/AIDs pandemic with Botswana as 

a case study; include Covid19 now here; Can diseases ever by fully eradicated? – medicines 

from nature with case study of the Rosy Periwinkle; National and grassroots strategies – 

Mauritius and Ghana 

Term 6 
NEA fieldwork & Coursework & mocks 

 

German (Edexcel) - Term 1 
Students begin by revisiting the main grammar structures to bridge the gap from GCSE. They 

start to develop some essential and new skills, for example: dictionary skills, internet, 

research, vocabulary learning, organising notes. 

Theme 1 – Social developments in Germany 
Teacher A: Unit 1- Nature and the environment: 

Students begin by looking at environmental awareness in Germany and discuss the pros and 

cons of alternative energy sources. They are introduced to German recycling initiatives and 

explore how Germans are changing their lives to adapt to demands for an alternative lifestyle. 

Teacher B: Unit 2 - Education: 

Students review and expand their knowledge of the German education system. They explore 

some of the issues facing students in German schools, for example having to repeat a year. 

Students are introduced to German students’ available paths after secondary school. 

Term 2 
Students continue with the revision of main grammar structures, bridging the gap from GCSE. 

They start with the development of new skills, for example translation. 

Theme 2 - Political and artistic culture in the German-

speaking world 
Teacher A: Students begin with the study of the book “Der Besuch der alten Dame” by 

Dürrenmatt. Students will focus on essay writing skills. 

Teacher B:  

Unit 4 - Music: Students are introduced to German, Swiss and Austrian music. They explore 

the impact of music on popular culture and discuss musical changes and trends. 

 

 

 



Term 3 
Students consolidate and extend their grammar knowledge and build on the development of 

exam skills through the topics. 

Theme 2 – Political and artistic culture in the German-

speaking world 
Teacher A: Students continue with the study of the book “Der Besuch der alten Dame” by 

Dürrenmatt. Students will focus on essay writing skills. 

Teacher B:  

Unit 5 - Media: Students explore TV in the German-speaking world. They discuss the pros 

and cons of print and online media and social media and their impact on society and politics 

in Germany. 

Term 4 
Students will continue to build on their grammar knowledge and they will develop the skills 

needed for the exam through the topics. 

Theme 2 – Political and artistic culture in the German -

speaking world 
Teacher A: Students continue with their literature studies and the focus on their essay writing 

skills. 

Teacher B:  

Unit 6 - Festivals and Traditions: Students explore and research common festivals in 

German-speaking countries, including secular celebrations. They meet stereotypes and 

customs in Germany as well as in Austria and Switzerland. 

Term 5 
Theme 1 – Social developments in Germany 
Teacher A: Students continue to work on the literature studies to meet A level standard and 

they practise essay writing. 

Teacher A:  

Unit 3 - The world of work: Students are introduced to German businesses and they explore 

some issues in the workplace. Students discuss the place of German business and industry 

in Europe. 
Teacher B: Students are developing their research skills and beginning to prepare for their 

Independent Research Project (Speaking Task 2). Students are introduced to the second 

work they are studying, the film “Das Leben der Anderen”. Students revise the grammar they 

have studied in the first year of the course. Students review and work on the notes on the 

themes studied for Themes 1 and 2. 

Term 6 
Teacher B: Students continue to research their chosen IRP topics, developing their research 

skills. They review their notes on the topics studied in Year 1 and extend their knowledge of 

facts and figures. Students continue to practise their speaking skills. They revise the 

grammar and vocabulary for themes 1 and 2. Students prepare for Themes 3 and 4 through 

research and presentation. 

 



Teacher A: Theme 4 - The reunification of Germany 

Unit 10 - Society in the German Democratic Republic before reunification: Students 

begin to study communism in the GDR which supports their understanding of the film studies. 

 

History (AQA) - Term 1 
The Cold War: The course begins by establishing the definition and length of the Cold War. 

Students then establish the differences between communism and capitalism. Students focus 

on the wartime conferences and the breakdown of the Grand Alliance. Students will be 

introduced to the work of Gaddis in this term and encouraged to carry out extended readings. 

Lessons will cover the Soviet takeover of Eastern Europe, the Iron Curtain speech, the 

Truman Doctrine, containment and the Soviet response of Cominform. Students then focus on 

the growing influence of the USA in Europe through Marshall Aid, ending in the big event of 

the Berlin Blockade and airlift. This finishes with the establishment of NATO. 

The Tudors: Students begin looking at Henry VII, 1485–1509, Henry Tudor’s consolidation 

of power, his character and aims and how the Tudor dynasty was established. Government: 

councils, parliament, justice, royal finance, domestic policies are all examined. Relationships 

with Scotland and other foreign powers; securing the succession; marriage alliances are 

explored. 

Society: churchmen, nobles and commoners; regional division; social discontent and 

rebellions. Economic development: trade, exploration, prosperity and depression. Religion; 

humanism; arts and learning are all themes that are analysed. 

Term 2 
Students are introduced to the work of Wested and focus on US containment in Asia; a focus 

on the policy in post-war Japan and then onto the causes, outbreak and events of the Korean 

War. The China policy is examined alongside NSC-68. The Red Scare is then analysed in 

America through McCarthyism, the structure of the United Nations and the isolation of China 

from 1950. Alliances are studied such as SEATO and the Cold War policy of Eisenhower; the 

New Look and Brinkmanship. Students focus on the growing instability in French Indochina 

and the Geneva Conference. 

The Tudors: Students now focus on society under Henry VII: the structure and characteristics 

of churchmen, nobles and commoners; regional division; social discontent and rebellions. The 

course then focuses on growing economic development  under Henry VII shown in trade, 

exploration and subsequent prosperity or depression. The structure and state of the church 

by 1509 is then established before a unit of study on humanism, the arts and wider learning 

in this period. 

Term 3 
Students move into section 3 of the Global War with a focus on Khrushchev's Peaceful- 

Coexistence. The Hungarian Uprising is studied in detail. The focus then moves onto the 

arms race, the space race and an analysis of the Berlin Crisis of 1961. Students then move 

onto Asia examining the growing problems in Vietnam and increasing commitment of the 

USA and its support to Diem. The NLF are formed and the South respond with strategic 

hamlets, repression to Buddhists and finally the assassination of Diem. 

The Tudors: Students move onto Henry VIII, 1509–1547 with an early focus on his character 

and aims; addressing Henry VII’s legacy 

Government: Crown and Parliament, ministers, domestic policies including the 

establishment of Royal Supremacy 



Term 4 
Students analyse the great conflict over Cuba through the Bay of Pigs Crisis, the 13 days 

and then its aftermath. Meanwhile in Vietnam, Johnson has become President and troops 

are now sent following the Gulf of Tonkin incident. The tactics of the two sides in Vietnam are 

focussed on and then the Tet Offensive and its impact are fully analysed. Students then move 

into studying Vietnamization under Nixon, policies in Laos and Cambodia and the Pairs 

Peace Talks. 

The Tudors: This topic focusses on Henry VIII and his foreign relations, the link with Scotland 

and other European Powers. The next unit focusses on the search for a successor and the 

Great Matter. Students then move onto society under Henry, separating elites and commoners, 

factoring in regional issues and the subsequent upheaval from religious changes which 

culminate in rebellion. 

Term 5 
Students focus on cooperation following the Cuban Missile Crisis and look at the hot line, 

Moscow Test Ban Trey and NPT Treaty. Towards the end of this term students will begin to 

focus on their NEA coursework which assess the progress of black civil rights in America 

between 1865-1965. The Tudors: Students focus on the remaining units of Henry VIII. 

economic development is addressed with growing trade and exploration in this era. The 

extent of prosperity is addressed. Students then focus on the new ideas spread within the 

renaissance in Henry’s reign and have a particular focus on the religious changes and the  

extent of religious reform by 1547. Towards the end of this term students will begin to focus 

on their NEA coursework which assess the progress of black civil rights in America between 

1865-1965. 

Term 6 
Students will complete a mock in this term and then complete their NEA on Black civil rights 

in America 1865-1965. Students focus on the American Civil War and assess the position of 

black people in society. We then travel through reconstruction, the turn of the century, the 

inter-war period and then into the 1950's, carefully assessing progress in civil rights for black 

people. Finally, we focus on the civil rights movement and consider the extent of influence of 

Martin Luther King. Students will then choose five individuals in the civil rights movement 

across the whole period, three sources associated with these individuals and compare two 

interpretations on the impact of Martin Luther King. 

 

Mathematics (Edexcel) 
Teacher A and Teacher B, each have 3 periods per week 

Term 1 
Teacher A: Students begin their A level course by building on their higher-level GCSE 

Algebra skills: indices, surds, quadratics, simultaneous equations, inequalities, linear graphs 

and circles. Fluency in these areas is essential for success in the A level course. The 

problems are extended to incorporate  A level techniques and involve greater depth when 

considering concepts such as ‘the discriminant’. All students sit a baseline test halfway 

through the term which provides useful data.  

Teacher B: Students begin their A level by reviewing their GCSE knowledge of cubics, and 

reciprocal graphs and extending this to quartics. They also build on their GCSE understanding 



of graph transformations. As the term progresses students will build on their knowledge of 

algebraic fractions and learn other algebraic methods such as algebraic long division and the 

factor theorem. The overriding theme of Proof is evident throughout the course and this term 

students will learn about formal proof: Counter-example, Direct and Exhaustion. Students will 

also learn about the Binomial expansion and use it to solve problems involving 

approximations. 

Term 2 
Teacher A: This term students are introduced to calculus. Differentiation starts from first 

principles and is limited to powers of x. Fluency at this level relies heavily on a good 

understanding of indices. Integration is introduced as the reverse of differentiation and then 

considered from first principles as the infinite sum of rectangles. Problem solving in Calculus 

relies on strong algebra skills and a good understanding of coordinate geometry so students 

are encouraged to use Desmos to sketch graphs. 

Teacher B: Students will build on their GCSE trigonometry knowledge of sine rule, cosine 

rule, area of a triangle and trigonometry graphs. They will solve more complex geometric 

trigonometry problems and build on Term 1 graph transformations. From here students will 

be introduced to the first two trigonometry identities and use these to solve trigonometry 

equations with a given domain. 

Term 3 
Teacher A: Students are introduced to exponentials and logarithms. This links with work in 

term 1 on indices and in term 2 on calculus. There are opportunities to build in modelling real-

life contexts and this stretches algebra skills. During term 3 students will move onto the Y2 

Pure topics starting with partial fractions and proof by contradiction. Formal proof is a 

challenging area of maths and it is useful for students to work through it with both teachers 

so the Pure 1 proof topics are also reviewed here. During this term Y12 students begin 

additional weekly assessed homework which consists of past exam questions and is common 

to both classes. 

Teacher B: Students extend their knowledge of vectors to geometric proof using 2D vectors. 

From here they move onto the Y2 Pure topics. They begin with Y2 trigonometry which links 

to their work in term 2. The work on trigonometry links to the over-arching theme of proof and 

modelling and provides significant challenge to students. Students will become more familiar 

with their use of the Formula booklet. Trigonometry is important for achieving top grades and 

for Further Maths students. Students are encouraged to memorise and recall trigonometry 

identities. 

Term 4 
Teacher A: Students begin this term learning about functions which includes composite, 

inverse and modulus functions. From here students are able to build on term 2 Calculus as 

they begin Y2 Differentiation by considering composite functions as well as products, 

quotients and implicit. 

Teacher B: Students complete the demanding Trigonometry topic in the first half of this term. 

Following on from this, students learn about different types of sequences and series - this is 

a less demanding stand-alone topic which will ease the load on students as they begin 

Calculus with their Teacher A. 

 

 

 



Term 5 
Teacher A: In the first half of this term students complete the demanding Differentiation topic. 

However, the area of Parametric differentiation is covered in the topic of Parametric 

equations. Students’ progress onto Integration as the reverse of Differentiation and students 

start by learning how to reverse the chain rule. 

Teacher B: Students start this term by linking back to term 1 Binomial Expansion - 

considering cases where the power is negative or fractional. To finish the term, students study 

Parametric Equations and Differentiation of Parametric curves. Within this topic, students are 

able to utilise their Trigonometry and Differentiation skills. 

Term 6 
Teacher A: Students continue the topic of Integration before sitting their end of year exams. 

This will consist of an AS paper to test Book 1 and questions from an A level paper to test 

Book 2 topics. After the end of year exams, students will continue the topic of integration. 

Teacher B: Students will learn about Numerical Methods that provide approximate solutions 

to equations where algebraic techniques are unsuitable. This is covered before the Y12 exams. 

After the Y12 exams students explore the final area of 3D vectors. 

 

Music (OCR) - Term 1 
Component 1: We begin the course with students asked to prepare a range of pieces of 

music along with their tutor, building a portfolio of potential pieces for recital. Students are 

provided with a performance diary that includes copies of the assessment criteria and they 

are encouraged to start a vlog/ blog, allowing students to log their progress. 

Component 2: Students are introduced to the requirements for composition at A Level, 

engaging with assessment criteria and completing base line composition skills audit. 

Students complete a range of induction composition tasks based on stimuli to test their 

creative skills e.g. note pattern, rhythmic phrase, chord sequence. 

Component 3: Students complete a baseline assessment of theory with identification of 

pitch, rhythmic and notation understanding, in order to audit ability and differentiate further. 

Following from audit, differentiated activities and tasks set to develop understanding of pitch, 

rhythm, notation and expression terminology. Students are introduced to Area of Study 1 with 

an introduction to Mozart and 'optional' Area of Study 3. The optional Areas of Study are 

chosen by the teacher based on the cohort and their general musical styles and interests. 

Term 2 
Based on last term’s sessions, students rearrange and change their portfolio pieces to suit 

their style and finalise recital programme for mock recital in Spring term. Learners perform to 

the rest of the class; tutor and peers use the OCR marking criteria to mark and feedback areas 

to focus on. 

NEA – Section 2: Learner Set Brief: Students will closely examine their skills audit to look at 

where their composition strengths lie and then construct their own brief for a composition in 

a style of their choice ensuring that they meet the assessment criteria for the brief. Students 

create a detailed plan for their compositions ensuring that they meet the demands of the 

grading criteria in terms of: brief and ideas, compositional techniques, communication. 

Students compose a draft piece in their own style utilizing skills developed in transition tasks 

for review in year 2 of the course. 

 

 



NEA section 1: Board Set Brief: Students read and evaluate each of the optional board set 

briefs and complete research around the specific content of the briefs related to the area of 

study. Students create a detailed plan for their chosen brief ensuring that they meet the 

demands of the grading criteria in terms of: brief and ideas, compositional techniques, 

communication. Students continue to develop their theoretical understanding with the use of 

a range of pieces suited to the area of studies being taught, to identify use of harmonic, 

melodic and rhythmic devices. Students develop further their understanding of key signatures 

and modulation. Students complete exploring Mozart and his impact on music through the 

classical period. Students are introduced to their set work for this area of study - it could be a 

piece by either Mozart, Haydn or Beethoven, and could be any of the main types of ensemble. 

Students develop their understanding of first optional area of study, with a focus on the 

different styles throughout that musical period. Students are set independent study tasks to 

develop their understanding of the conditions and context in which the music from their area 

of study was created and performed. 

Term 3 
Based on last term’s work, students rewrite and plan for a recital held in school. Students 

may practice their recital of planned pieces in front of the class. Students will receive 

feedback from tutor and peers for finalisation of programme. Students compose a mock piece 

for their chosen brief. Compositions are explored and reviewed against the marking criteria 

by teacher and students. This can be done internally with learners presenting and reviewing 

each other’s compositions against the marking criteria. Students will develop their rhythmic 

and pitch identification and dictation. Students are introduced to Haydn from their area of  

study 1, looking into a range of Haydn's pieces across different styles. Students are 

introduced to area of study 2, Popular Song - Blues, Jazz, Swing and Big Band. Students will 

research each of these areas. 

Term 4 
Students perform in the school recital concert. Students use the opportunity to practice their 

performance in front of an audience, and receive feedback. Completion of draft composition 

1 (board set brief) and draft composition 2 (learner set brief) for peer and teacher review and 

evaluation. Students develop regular and routine practice of interval, cadence and chord 

identification. They continue to explore Haydn in area of study 1. Introduction to set work 

from the area of study 2. 

Terms 5 & 6 
Following on from last term’s recital, learners use their spring term mock recital to identify 

strengths and weaknesses in their performance, and areas in which they could progress as 

a musician. Students are set targets and research potential new pieces for A Level, practising 

this with tutor. Continuation of compositions to set briefs. 

Area of study 1: Introduction of Beethoven. Students will be given a focused study piece to 

research. 

Area of study 2: Continue exploring set work. Students to research the context of the 

performances. Close analysis and comparison of prescribed works undertaken. 

 

 

 

 

 



PE (AQA) - Term 1 
Teacher A - Sociology of Sport: Students are introduced to the concepts of sociological 

theories applied to equal opportunities. The socialisation process of the individual/group within 

sociological confines and settings sets the scene for discussion and debate. The 4 key 

barriers to sports participation at ‘grass roots level’ is explored and compared. Ideas of 

discrimination based on Race, Gender, Disability and Social Class are closely examined. 

Sociological theories are explored in relation to the historical timeline and key developmental 

dates. This relates to Paper 1 for the AQA Exam. 

Teacher B - Applied Anatomy and Physiology begins here with investigations into the body 

systems. Term 1 looks at the Cardio-Vascular system. The ability to understand how the 

body responds to exercise and training provides key terminology required for the course. 

Students understand the impact of physical activity and sport on cardiac output, stroke 

volume and heart rate. They will also be able to explain the relationship between them in 

trained/untrained individuals and max/submaximal exercise as well as impact on the general 

health of performers. This relates to Paper 1 for the AQA Exam. 

Teacher C - The History of Sport is explored along a timeline of key events and changes to 

society as a result. The connection to the sociology of sport allows students to make links 

between the concepts being learned and to real live events in the world of sport. The ability 

to compare and contrast events from the past to the present represents a mastery of key 

skills in the course requirements. This relates to Paper 1 for the AQA Exam 

Term 2 
Teacher A - Skill Acquisition: here students understanding of how we learn is expanded. The 

way that skills are presented with similarities and differences between them are a key aspect of 

how performances can be classified and explained. The ability for a coach to provide feedback 

and guidance will help students understand the structure of practice. This relates to Paper 1 for 

the AQA Exam. 

 

Teacher B - Applied Anatomy and Physiology continue into term 2 with detailed analysis of the 

respiratory system. The students will learn in detail the complex working of the lungs and 

associated structures that enables the efficient transportation of oxygen around the body pre, 

during and post exercise. Key terms such as ling volumes, inspiratory reserve volume, tidal 

volume and minute ventilation are examined and learned. The effect of poor lifestyle choices on 

the respiratory system are examined. This relates to Paper 1 for the AQA Exam. 

Teacher C - Information Processing: Students learn the theories associated with the mind’s ability 

to process information. The various psychological offerings that explain how we view, select and 

process the huge amounts of stimuli that an athlete receives is explored at length. The responses 

made to such information can vary hugely depending on many factors that are or sometimes not 

in the control of the performer. This relates to Paper 1 for the AQA Exam. 

Term 3 
Teacher A - Exercise Physiology: The importance of and the effect of diet and nutrition on an 

athlete is explored with investigations into fad diets/misconceptions and excessive 

manipulations of key nutrients in order to improve over performance. Students are taught the 7 

classes of foods and the exercise related function of each of these types of food. The effects 

both positive and negative of Creatine, Sodium Bicarbonate, Caffeine and Glycogen Loading on 

the performer are explored in detail. This relates to Paper 1 for the AQA Exam. 

Teacher B - The Neuromuscular System: Students are taught to identify the characteristics and 

function of the three muscle fibre types: slow twitch (type 1), fast oxidative glycolytic (type IIa)  

 



and fast glycolytic (type IIb) for a variety of sporting activities. Students will also learn to explain 

the role of the sympathetic and parasympathetic nervous system. The understanding of why and 

when the body recruits different muscle groups and how it adjusts the strength/ length of 

contraction. This relates to Paper 1 for the AQA Exam. 

Teacher C - Sports Psychology: Students are asked to examine the psychological theories and 

concepts that help to explain personality, attitudes and arousal levels, especially where they 

relate to sports performers. The focus on the role of the coach to utilise methods that will reduce 

any negative effect on performers as a result of the above-mentioned psychological traits. This 

relates to Paper 1 for the AQA Exam. 

Term 4 
Teacher A - Training Methods: Students are investigating how the planning stages of training 

have short/medium/long term effects on their ability to train effectively as well as to compete. 

The terms related to quantitative, qualitative, objective, subjective, validity and reliability for 

laboratory conditions and field tests are required for students to analyse data associated with 

professional athletes. Students are also required to assess how the various training methods 

can improve physical fitness. This information links intrinsically with the NEA coursework in 

relation to their own choices of training to improve their own practical performances. This relates 

to Paper 1 for the AQA Exam. 

Teacher B - Musculoskeletal system and Analysis of Movement: Students are required to fully 

analyse 5 joints including the action possible at that joint. The use of planes to explain the 

movements available for joints to move through are a key aspect of this section as it provides a 

link to the NEA coursework to describe the actions of elite athletes in comparison to untrained 

individual. This relates to Paper 1 for the AQA Exam. 

Teacher C - Psychological Influences: Students understanding of Anxiety as a barrier to 

effective participation in sport is expanded. The use of data to assess how coaches can measure 

the level that anxiety can and will affect performance levels are learnt. The students are also 

asked to examine the theories of aggression in sport and the possible causes of reduced 

motivation to explain the behaviour and training patterns of the athlete. 

This relates to Paper 1 for the AQA Exam. 

Term 5 
Teacher A - Elite Sports Performer Development: Students will be able to identify the personal, 

social and cultural factors that are needed to support an athlete from talent identification to elite 

status. An understanding of the national organisations who are responsible for providing the 

necessary funds, technical and lifestyle support to GB athletes such as UK Sport, National 

Governing Bodies and The English Institute of Sport is developed. This relates to Paper 2 for 

the AQA Exam. 

Teacher B - Biomechanics Principles and Levers: The students here develop their 

understanding of the mechanics of movement. How we move as well as the forces (which cause 

movement to change) which act upon our movements can be studied and applied to sports 

performances. Students will identify 3 laws of linear motion as well as 3 classes of lever systems. 

The mechanical advantages and disadvantages of each class will be examined. This relates to 

Paper 1 for the AQA Exam. 

Teacher C - Introduction of the NE: Practical Assessment. Students will decide on the Sport 

and Role (Performer/Coach) they will undertake in order to complete the coursework 

requirements. Each sport has 3 areas of assessment with a full criteria list of associated skills 

that must be satisfied to a particular level to receive up to 15 marks in each of the 3 areas. This 

assessment will usually require a recorded performance of the student in a competitive game 

showing a range of all the skills. 

 



Term 6 
Teacher A - Concepts of Physical Activity: Students will gain an understanding of the key 

concepts which underpin the Sports continuum. The ability to compare and contrast the concepts 

of Rational Recreation, Sport, Physical Education and School Sport. This relates to Paper 2 for 

the AQA Exam. 

Teacher B - Biomechanical Principles and Levers: students continue to gain an understanding 

of the scalars of speed and distance, giving equations and units of measurement. The centre of 

mass is identified and an understanding of the factors that affect stability is explored. This relates 

to Paper 1 for the AQA Exam 

Teacher C - Revision in preparation for Yr 1 examinations. A range of revision methods and 

examination techniques are applied for both classwork and homework settings. The groundwork 

is laid for the NEA Analysis and Evaluation section of Coursework. The students are preparing 

to undertake a project which will take 3 terms to complete. The project is divided into 2 sections. 

The analysis section is worth 20 marks. The performers will analyse how well another athlete 

has performed in a competitive game. Strengths and weaknesses of skill will be identified from 

the assessment areas, each will be closely analysed with information and discussion from the 

movement analysis sections of the course. An elite sports performer should be referenced as 

the ideal model to refer to in terms of perfect technique. The evaluation section is worth 25 marks 

and the links between the weakness that has been chosen and theory from the course to support 

your discussion is vital. The level of the evaluation must include a cause and corrective measure. 

This must be carefully selected from either 1 or 2 of the studied theoretical areas studied. 

 

Photography - Term 1 
Component 1 - Students at Key Stage 5 receive six lessons a week and follow the Eduqas 

A- Level Art and Design course. Throughout the course, students engage in a wide variety 

of lens and light-based media, techniques and processes under the title of Surrealism. A focus 

of social/ historical context is expected and covered by investigating the origins of 

photography as a medium. The camera revolutionised art, forcing a shift to Modernism which 

is consulted through early photographers’ work and the impact on the art world as a whole. 

Notable photographers, such as Karl Blossfeldt illustrate this perfectly. With a home-made 

camera he conducted scientific research and documentation on botany, challenging people’s 

perception of what can be done with this mechanical device. Extracts from texts by notable 

Art Historians and Critics, such as Walter Benjamin’s Little History of Photography and 

Roland Barthes’ Camera Lucida, allow students to acknowledge the importance of this 

medium and how it was perceived. The Surrealism Movement will be acknowledged from a 

photographic perspective. Andre Breton's ideology will be detailed with students exploring 

the movement's birth and progress. 

Term 2 
Component 1 - Theoretical practice: An analytical approach to both European and non- 

European examples is encouraged with investigations culminating in a combination of artists' 

inspiration and personal style. Incorporating a wide array of styles, genres and traditions 

informs students and allows their own talent to be nurtured, building confidence. Candidates 

should be aware of compositional rules, formal elements and the importance of planning a 

photoshoot. A series of workshops will explore the manual functions of the camera and the 

interaction with studio lighting and gels. Students will review this interplay and be challenged 

by trying to incorporate the styles of the photographers examined on the course. Analysing 

 



through subject terminology and equipped with the skills to recreate examples, with particular 

emphasis on drawing as part of analyses. 

Term 3 
Component 1 - Personal Investigation – The students will be introduced to the expectations 

of the Personal Investigation. Determining a topic will be advised on interests, subject choices 

at A- level or career aspirations. The importance of this element of the course will be 

underpinned and informed by the A-level specification, with direction on how to settle upon a 

suitable topic and sub- themes. The essay structure will be introduced through to support the 

practical work. 

Term 4 
Component 1 - Personal Investigation continues. 1) Further research and development. 2) 

Development of ideas. 3) Development of artist connections. 4) Contextual work develops. 

Term 5 
Mock Exam: An unseen exam brief will be issued to students in advance of the two days 

linked to a gallery visit. The weeks preceding the exam will be utilised for managing the 

preparation and planning. The final outcome will be used for finishing photoshoots, 

PowerPoint presentation and boarding the work on an A1 presentation board that will be used 

at moderation. 

Term 6 
Mock Exam (2 days) First Extended Timed Outcome: 

1) Realisation & combination of ideas. 2) Reviewed and refined outcomes 3) Present 

personal portfolio 4) All workshops to be up to date and documented in sketchbooks with 

evidence of how these skills have been used in personal work 5) Deeper artist connections - 

add details to the contextual and journal work. 6) Outcomes in response to personal 

connections and developments 7) presentation in response to Articulation explaining ideas 

and contextual work. 

Physics (AQA) - Term 1 
Teacher A: In this term students will improve their understanding of waves. This will include the 

categorisation of waves and the description of waves with respect to amplitude, wavelength and 

frequency. Newer concepts such as the phenomena of phase, polarisation and diffraction will also 

be discussed. Students then go on to review concepts of refraction and study diffraction in more 

depth with respect to single and double slit as well as the diffraction grating. 

Teacher B: In this term students will learn how matter consists of just a few fundamental particles. 

They will learn to categorise these sub-atomic particles and how these particles group together to 

form other particles that they are more familiar with such as protons and neutrons. The concept of 

anti-matter and the connection between matter and energy will be investigated. They will learn how 

nuclear forces take place though particle exchange and how they may be represented by 

Feynman diagrams. 

Term 2 
Teacher A: Students continue to investigate wave phenomena such as diffraction as well as gain 

understanding as to how stationary waves are formed. Students will then go onto review ideas of 

forces in equilibrium. This involves concepts such as scalars, vectors, resultant forces and 

resolving vectors. They will apply the principle of moments to various scenarios as well as look at 



concepts of centre of mass and stability. They will then use these concepts in a context to solve 

static problems involving equilibrium 

Teacher B: In this term students continue their investigation into fundamental particles. They will 

learn to make predictions into possible particle interactions by the application of particle 

conservation rules. Students will begin to look at quantum phenomena such as the photoelectric 

effect and the importance of such a phenomenon with respect to the nature of light. 

Term 3 
Teacher A: Students will study the effects of forces on motion. They will review calculations that 

involve speed, velocity and acceleration especially in relation to displacement-time and velocity- 

time graphs. Students will the go on to learn how to use the equations of motion, culminating in 

their application with regard to projectiles. 

Teacher B: Students continue to learn about quantum phenomena. The connection between 

energy levels in atoms and spectra will be investigated. They will learn about the concept of wave- 

particle duality, the evidence for this and ideas pioneered by de Broglie. They will investigate the 

concept of resistivity in wires and go onto review simple ideas of electricity such as resistance, 

potential difference and current. 

Term 4 
Teacher A: Students continue to review ideas about forces with regard to movement. They will 

practise using the equations of motion with regard to projectiles. They will review Newton's 3 laws 

and re-visit the concept of terminal velocity. Ideas that involve aspects road safety such as how 

impact forces might be reduced in accidents will be discussed. 

Teacher B: Students continue to review ideas of electricity and apply their knowledge to the rules 

of circuits. They will then go onto learn about the concepts of electromotive force and internal 

resistance. Finally, potential dividers will be discussed and the rules governing circuits applied to 

them. 

Term 5 
Teacher A: Students continue to develop ideas involving the conservation of momentum. They 

will practise calculation that involve elastic and inelastic collisions as well as look at examples of 

explosions. Students will then go onto study the properties of materials including density and the 

Young Modulus. They will learn ideas of stress and strain and review their understanding of 

Hooke's law. 

Teacher B: Students will start this term by practising questions that involve all aspects of 

electricity. They will then go onto review their prior knowledge of work, energy, power and 

efficiency and apply these concepts to other aspects of the course. 

Term 6 
Teacher A: In this term students will investigate concept involved with circular motion such as 

centripetal force and angular velocity. They will also look into ideas of Simple Harmonic motion, 

specifically with respect to the pendulum and mass-spring systems. Students go onto explore 

ideas of forced vibrations and resonance. 

Teacher B: In this term students will review all aspects of the course in preparation for their 

end of year examination. 

 

 

 



Religious Studies (OCR) - Term 1 
Teacher A - Philosophy: Students begin by looking at ancient philosophical influences, 

including Plato and his teaching about the World of the Forms and Aristotle and his teaching 

about the Four Causes and the Prime Mover. Students examine how these two philosophers 

represent two key branches of philosophical thought, namely rationalism and empiricism. This 

provides a context for exploring later philosophical thinkers who have been influenced by 

these branches of philosophy. Students begin to construct model introductions and the teacher 

scaffolds and models the essays for them. 

Teacher B - Theology: Students begin by looking at Augustine's teaching on human nature, 

exploring human relationships pre- and post-Fall, the concept of Original Sin, its effects on 

the will and human societies and the concept of God's grace. Important concepts such as 

concupiscence, Summum Bonum, cupiditas and caritas are also explored in addition to 

critiques from Thomas Hobbes, Jean-Jacques Rousseau, John Locke and Jean-Paul Sartre. 

Students begin to construct model introductions and the teacher scaffolds and models the 

essays for them.  

Teacher C - Ethics: Students begin by looking at the History of Ethical Thinking, including the 

big intellectual moments such as: Ancient Greece, The Renaissance, The Scientific 

Revolution and The Enlightenment. This gives them the 'cultural pegs' on which to hang the 

different ideas they will look at during their philosophical journey in the sixth form. The first 

ethical theory students examine is utilitarianism. They examine how it emerged out of the 

Enlightenment. Students explore and critique, the Hedonic Calculus, The Principle of Utility 

and Jeremy Bentham's quantitative view of pleasure. Students then explore J.S. Mill's version 

of utilitarianism and critique his distinction on higher and lower pleasures. Students begin to 

construct model introductions and the teacher scaffolds and models the essays for them. 

Term 2 
Philosophy: Students begin to examine the topic of soul, mind and body which encompasses 

a study and critique of dualism, monism and materialism. Scholars such as Plato, Descartes, 

Aristotle, Gilbert Ryle and Richard Dawkins provide a key focus for this study. Important  

concepts such as substance dualism and reductive materialism are critically explored. 

Students continue to construct model introductions and the teacher scaffolds and models the 

essays for them. 

Theology: Students explore the concept of the afterlife with a focus on Christian teachings 

on Heaven, Hell, Purgatory and Election. Links are drawn with the influence of ancient Greek 

thought on Christian ideas. Students examine concepts such as Resurrection, the Beatific 

Vision, Unlimited Election, Universalism and Parousia, in addition to Original Sin. This allows 

students to deepen their understanding of this concept from their previous study of 

Augustine and Human Nature. Critical consideration is given to how Christian teachings 

about the afterlife affect moral behaviour in addition to different ways of understanding ideas 

about the afterlife - physical, spiritual or symbolic. 

Ethics: Students begin to explore religious ethical theories. They begin by examining Natural 

Law and its teleological and deontological approach to ethical decision making. Students 

analyse its pre-Christian roots and the Thomistic version of it. They look at the ideas of real 

and apparent goods and the doctrine of double effect. The important ideas of the primary 

precepts are discussed. Students learn to construct an evaluative essay ensuring that their 

'evaluative voice' is interweaved throughout. They use critiquing scholars such as J.P. Sartre 

and Richard Dawkins and learn to apply this scholarship in their essays. Essays at this stage 

are still researched helping students to explore ideas and a scaffold is still provided. 



Term 3 
Philosophy: Students begin to explore arguments for God's existence based on observation, 

focusing on the Teleological and Cosmological Arguments. Students analyse the impact of 

Aristotle's thought in relation to these arguments. Students learn to construct an evaluative 

essay ensuring that their 'evaluative voice' is interweaved throughout. They use critiquing 

scholars such as David Hume and Richard Dawkins and learn to apply this scholarship in their 

essays. A scaffold is still provided at this stage. 

Theology: Students explore the concepts of natural theology and revealed theology, debating 

the merits of each in gaining an understanding of what God is like. Synoptic links are made 

with Plato's Theory of the Forms, where true knowledge is gained by the soul in a permanent, 

eternal world beyond this physical one. Students build on their understanding of empiricism 

and study a range of scholars including Paley, Aquinas, Calvin, Cicero, Barth and Hick. 

Students will practise evaluating the effectiveness of natural and revealed theology under 

timed conditions with the scaffold of a written plan. 

Ethics: Students explore a very different approach to Christian ethical decision making by 

examining the theory Situation Ethics. This approach comes out of the intellectual 'God is 

Dead' movement within the church and the shifting moral zeitgeist of the 1960s. Students 

learn to use technical vocabulary with skill and are able to apply scholarship such as Bishop 

John Robinson and Joseph Fletcher. The example of Jesus is used and students understand 

the nature of agape. Students will practise writing under timed conditions with the scaffold of 

a written plan. 

Term 4 
Philosophy: Students move on to a study of arguments for God's existence based on reason, 

focusing on the Ontological Argument. This involves a study of Anselm and Descartes' version 

of the argument in addition to critiques from Gaunilo, Aquinas, Kant and Russell. Key concepts 

such as necessary existence, logical fallacy and the epistemic distance are critically explored. 

Synoptic links are made with Kantian ethics. 

Theology: Students explore the concept of the person of Jesus Christ, addressing the key 

questions of whether he was the Son of God, a teacher of wisdom or a liberator. Distinctions 

between the Jesus of history and the Christ of faith are highlighted here. Important concepts 

such as the hypostatic union, homoousion, Incarnation and ideas about Jesus as the Messiah 

are critically explored. Synoptic links are drawn with the study of the Resurrection from the 

Death and the Afterlife Theology module. In addition, at this stage, students are able to apply 

the views of the scholars studied throughout the year to the issue of the person of Jesus, 

helping to further develop their schema. 

Ethics: Students learn about Kant's Categorical Imperative. They begin by exploring Kant's 

Copernican Revolution - bringing together Rationalism and Empiricism through his 

noumenal/phenomenal distinction. Students learn about important ideas such as Kant's 

second formulation of the Categorical Imperative which states that rational beings should not 

be treated as objects and that they are always subjects with dignity. The influence on 

Feminist theory is explained. Students critique Kant using scholarship such as Elizabeth 

Anscombe and Christine Korsgaard. Synoptic links are made with Plato’s theory of the 

Forms. 

Term 5 
Philosophy: Students explore the nature and influence of religious experience and the 

different ways in which individual religious experiences can be understood. Scholars such as 

William James, Schleiermacher, Otto and Happold provide a key focus in addition to critiques 



from Feuerbach, Freud and Kant. A synoptic link with Ethics focuses on Kant's concept of 

the noumenal and the phenomenal. Key concepts such as the Principles of Credulity and 

Testimony are also critically explored. 

Theology: Students learn about the diversity of Christian moral reasoning and practices and 

sources of ethics. This includes the Bible as the only source of authority for Christian ethical 

practices (theonomous ethics), the Church and reasoning as the only source of authority for 

Christian ethical practices (heteronomous ethics) and agape as the only Christian ethical 

principle which governs Christian principles (autonomous ethics). Synoptic links are forged 

with the topic of Situation Ethics, allowing students to consolidate and deepen their 

knowledge and understanding of Joseph Fletcher's ethical thinking. Important concepts such 

as Biblicism vs. liberalism, the merits of Catholic Sacred Tradition as a source of authority, 

and the principle of agape are studied alongside a range of scholarly views. 

Ethics: Students start to apply the ethical theories to practical ethical issues. Students learn 

about the different types of Euthanasia - voluntary, non-voluntary, active and passive. They 

explore the philosophical difference between killing and letting die. Students will discuss 

different case studies and apply the ethical theories of Natural Law and Situation Ethics. 

Term 6 
Philosophy: Students explore both the logical and the evidential problem of evil in addition to 

the theodicies of Augustine and Irenaeus that propose some justification or reason for divine 

action or inaction in the face of evil. Synoptics links are made with the Teleological Argument, 

drawing on scholars such as John Stuart Mill, whom students also study in Ethics. Important 

concepts such as the inconsistent triad, privatio boni and the epistemic distance are critically 

explored. Students continue to develop their essay writing skills and practise completing 

essays in timed conditions. 

Theology: Students focus on the teaching and example of Dietrich Bonhoeffer in relation to 

Christian moral action. Key questions relating to a Christian's duty to the state and duty to 

God are critically explored in addition to the cost of discipleship. Students consider these  

questions within the context of the Nazi regime, exploring the role of Bonhoeffer in the 

Confessing Church and his religious community at Finkenwalde. Important concepts such as 

cheap and costly grace are critically explored in addition to whether Christians should practise 

civil disobedience. Students continue to develop their essay writing skills in the form of both 

research essays and timed ones. 

Ethics: Students explore the applied Ethical Issue of Business Ethics. Links are made for 

those students studying Business and Economics. Students examine the topics of Corporate 

Responsibility, Whistle Blowing, Globalisation and whether good ethics is good for business. 

Students critique using Kantian Ethics and Utilitarianism. Students continue to develop their 

essay writing skills both research essays and timed ones. 

 

Psychology (AQA) - Term 1 
Teacher A: Memory (A-Level and AS Level) - In this unit students will discover the inner 

processes that happen when we learn and retain information. This will include looking at 

the models such as the multi-store model of memory and the working memory model. Students 

would have learnt about elements of this in PSHE lessons in the lower years so this gives 

students the chance to contextualise information within a psychology classroom. 

Term 2 
Teacher A: Attachment (A-Level and AS Level) - In this unit we will be looking at the different 

attachment types and the impact it would have on our development. This gives students an 



insight into attachment and how it differs from family to family as well as from culture to culture. 

During this module you will be required to think critically about the ways we make our 

attachments. For example: What impact does research have on different family types? Does 

it demonise certain types whilst celebrating others? 

Term 3 
Teacher A: Psychopathology (A Level and AS level) - In this unit students will look at a range 

of mental health conditions (depression, OCD and phobias). We will understand each of 

these conditions through the behaviour, emotional and cognitive characteristics. This will then 

be applied to the different explanations for the conditions and how they are treated. E.g. What 

is the most effective way of treating depression, OCD and phobias? Is it through therapy, drugs 

or other mechanisms? 

Terms 1 & 2 
Teacher B: Approaches in Psychology (A-level and As Level) - In this unit students will get 

the opportunity to learn about the origins of Psychology and where it is now. Students will learn 

about the learning approaches: Cognitive Approach, Biological Approach, Psychodynamic 

Approach and Humanistic Approach. In each lesson students will discuss, learn and apply 

knowledge to the material which is presented. This could be through examination questions 

or in class tasks to allow for contextualisation to occur. Students will learn about Neuron's, 

Neurotransmitters, types of nervous systems and the fight and flight response as this would 

be required for AS students in their summer examination. Once students move into Year 13 

material they will be asked to compare these approaches which will see the strengths and 

weaknesses of the different approaches being identified and compared. 

Terms 3 & 4 
Teacher B: Social Influence (A level and AS Level) - In this unit we tackle one of the biggest 

issues about behaviour - why do we act differently in a group compared to when alone? This 

will allow for students to look at controversial research and how this has helped our 

understanding of obedience and conformity. For example; we study Zimbardo's research 

which famously had to be ended sooner than expected due to the level of distress that 

occurred in the research. In addition to this, we will look at how we can bring about social 

change through the use of these mechanisms for conformity and obedience. 

Terms 5 & 6 
Teacher B: Issues and Debates (A Level) - In these lessons, students will begin to move on 

to A level content which tackles the main debates in psychological thinking and thought. This 

will require students to be critically examining the key issues associated with published 

research. For example: What types of bias can be seen within most forms of research? 

Gender bias? Cultural bias? If present why is this bad? Once we have completed this unit 

we will revisit approaches as this links in with Issues and Debates. Students will then be 

taught the key skills needed to be successful in comparing two approaches. 

Terms 4 & 5 
Teacher A: Research and Mathematics (A Level and AS Level) - In lessons students will 

learn about the foundations of psychological research. These research methods allow 

for us to investigate and understand the different forms of behaviour. In this unit students will 

have to apply their knowledge to arrange of situations and scenarios as this is required in the 

examination. 10% of the course is considered to have mathematical content which students 

will be required to know. More details of this can be found: 



https://www.aqa.org.uk/subjects/psychology/as-and-a-level/psychology-7181- 

7182/mathematical-requirements-and-exemplification 

Term 6 
Teacher A: Revision and preparation for Mock exams - In this lesson students will be given 

additional sessions on essay writing, revision techniques to enable them to be successful in 

the upcoming mock examinations. 

 

Sociology (AQA) - Terms 1, 2, 3, 4 & 5 
Teacher B: Families and Households: In this section, we will look at the relationship between 

the family social structure and social change. This will have reference to the economy and 

state policies in particular. During the course for this unit students will explore the changing 

patterns around the family structure which allows for students to see the impact that 

globalisation and industrialisation has had on the family unit. We will also understand the 

impact of gender roles, domestic labour and power relationships within the family. In addition, 

we will be looking at demography and the changes that have occurred within society as a 

result of aging populations, contraception etc. 

Terms 1, 2 & 3 
Teacher A: Education: In this section we focus on the education systems role and function, 

including its relationship to the economy and class structure. To gain a deeper understanding 

we analyse differential education achievement by social groups, gender and ethnicity in 

contemporary society. Whilst looking at this we begin to understand the impact of 

teacher/pupil relationships, pupil identities and subcultures. We will also understand the 

impact the organisation and hidden curriculum has on teaching and learning. Students will 

also be given the chance to understand the different educational policies that have impacted 

both their lives and parents. Lastly, we will begin to understand the impact globalisation has 

had on policy development. 

Terms 4 & 5 
Teacher A: Methods in Context: In this section, students will be given the chance to look at 

and understand positivist and interpretivist methodologies for research. This is to allow for 

students to see and understand the research methods used in current investigations. During 

this unit methods are contextualised through the use of case studies and examples. 

Term 6 
Both Teachers: Beliefs in Society: Students will be learning about the relationship religion 

has with ideology and science in society. This will allow for students to analyse both Christian 

and non-Christian religious traditions. In the unit we will analyse the views of whether religion 

is a conservative or radical force. Students will also learn about religious organisations such 

as the differences between churches, denomination, sects, cultures and New Age 

Movements. This allows for students to understand key examples of religious organisations 

like Heaven’s Gate cult, Jonestown cult, Harry Potter Cults etc. Finally, we will see the position 

of religion in modern society with fundamentalism and secularisation being discussed. 

https://www.aqa.org.uk/subjects/psychology/as-and-a-level/psychology-7181-7182/mathematical-requirements-and-exemplification
https://www.aqa.org.uk/subjects/psychology/as-and-a-level/psychology-7181-7182/mathematical-requirements-and-exemplification

